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Lee, In. (2016). Young Korean learners’ usage of the verb give Evidence from
their narratives. The Linguistic Association of Korea Journal 24(1), 21-48. The dative
alternation in English caused the learnability paradox and many L1 acquisition
researchers have dealt with this topic. The purpose of this study was to find out
how young Korean learners of English use the verb giwe and its construction. My
arguments are based on the analysis of 11 children’s narratives and their L2 data
were collected while each language informant was describing the same wordless
picture book, A Circle of Friends by Carmi (2003). The following are the findings:
First, it seems that the amount of input bears little or no relation to the usage of
the verb give as far as the appropriateness is concerned. Second, 3 informants in the
third grade used inappropriate constructions more frequently than appropriate ones
(13 versus 7 occurrences). It can be assumed that inappropriate forms like *is
giZJE—NP(Io)-NP(DQ), *giZJE—NP(Do), or *giZJE—NP(Io), were influenced by their L1. Third, 3
children in Grade 4 began to recognize the verb give as a ditransitive rather than as
a transitive, and a prepositional form of the dative alternation was their preference.
We can assume that their ill-formed constructions like *is give-NPpoy (twice),
*NPpoy-and-NPgoyis-give, and *NPpoy-is-NPuo-give were the results of L1 transfer.
Fourth, 2 children in the fifth grade more frequently used the verb give followed by
two objects than the verb followed by a single object (20 versus 12 occurrences).

* Parts of this study were presented at the 2015 LAK Conference twice: the first partial work
was presented at the Spring 2015 LAK-MLSK-SMOG Joint Conference held at Chonbuk
National University on May 15, 2015, and the second one at the Fall 2015 LAK Conference
held at Wonkwang University on October 17, 2015. Comments from the audience helped me
develop this paper into a full version. Thanks should go to three anonymous reviewers of
this paper. With their precious comments, this paper could be organized coherently. I also
owe thanks to Ms. Magan Glidewell, who proofread my revised version. I am the only
person who is responsible for any remaining errors, though.
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Fifth, it seems that 3 informants in Grade 6 realized the verb give as a ditransitive.
The usage of the verb in 2 informants’ narratives was quite appropriate and
stabilized, while 1 informant's narratives showed some characteristics of his
Interlanguage. Sixth, it seems that Korean child learners regarded an expression like

give me money or give to as a chunk.

Key Words: dative alternation, ditransitive construction, narrative, wordless picture
book

1. Introduction

Gorpen, Pinker, Hollander, Goldberg, and Wilson (1989) started their
research with a learnability paradox the dative alternation poses: when children
hear give money to him and give him money, they could formulate a rule deriving
the double object construction from the prepositional form, but the rule would
allow overgeneralization from donate money to him to *donate him money. Gorpen,
et al. (1989) dealt with L1 children’s dative alternation by analyzing their speech
transcripts and proposed “a dative rule that operates on two levels: a
broad-range rule defines the possibility of a verb meaning ‘cause to move’ to be
changed into one meaning ’cause to have’, and narrow-range rules license such
extensions to be made for subclasses of semantically and morphologically similar
verbs” (p. 203).

L1 acquisition researchers have regarded the dative alternation in English
as an enigma because deriving a double object construction from a
prepositional form can lead native English-speaking children to the
overgeneralization of the rule. How about Korean learners of English? Do
they also derive a double object construction from a prepositional form?
Which VP appears earlier in Korean child learners” spontaneous utterances, a
double object construction or a prepositional form? Young Korean learners of
English cannot be as much sensitive to morphophonological or semantic
properties of the verb as native English-speaking children are. Korean child
learners” acquisition of the dative alternation might rely on which form of the
dative alternation has been heard more frequently. The purpose of this study

is to find out how young Korean learners of English use the verb give, one of
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the prototypical ditransitive verbs.

2. Theoretical Background

According to Ellis and Barkhuizen (2005, pp. 10-11), research paradigms in
SLA are classified into three: normative, interpretative, and critical. Research in
normative paradigm tests whether there is a relationship between an
independent and dependent variable. Researchers in this paradigm believe that
conducting research on L2 acquisition is similar to doing a scientific experiment
which tries to identify cause and effect. L2 acquisition in interpretive paradigm,
however, is seen as a result of the complex interplay of psychological and social
factors. Researchers in this paradigm try to describe and understand some
aspects of L2 acquisition subjectively. Finally, L2 acquisition in critical paradigm
is seen as rooted in the tensions and historically determined social structures.
Researchers in this paradigm conduct a case study in an authentic context where
L2 learners interact with native speakers.

This research was conducted in interpretive paradigm. As Ellis and
Barkhuizen (2005) pointed out, learner language serves as the primary data for
the study of L2 acquisition. When L2 learners are asked to perform a narrative
task, their spontaneous utterances will show the size of their vocabulary and the
current levels of their fluency and accuracy.

Theoretical issues of English ditransitive constructions have been dealt with
in recent studies; some studies adopted syntactic approaches (Hong, 2003; Shan
& Hong, 2009; Y. Lee, 2011, to cite a few), and others semantic or lexical
approaches (Tak, 1999; Jun, 2006; J. Lee, 2009). Lee and Kim (2011) dealt with
the L2 developmental sequence of English constructions, but their analysis was
based on test results taken by secondary and college students. Little research has
been conducted on the elementary school students” spontaneous utterances.
Thus, the analysis of L2 learners’ transcripts is required.
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3. Research Design and Procedures

3.1 Language Informants

Twelve children provided their narratives as raw data for this study. They
were attending the same school in Jeonju, Korea. During the summer vacation of
the 2014 academic year, the researcher sent an official request to their school
along with some information about research ethics and a questionnaire about
each voluntary informant’s background of learning English, and asked them for
help in selecting voluntary language informants (For the questionnaire, refer to
Appendix 1). The total number of intended informants was 12 in Grades 3 to 6,
three students in each grade. Overall, 6 boys and 6 girls, with their parents’
consent, volunteered to join the researcher’s project, narrating a wordless picture
book in English. Table 1 includes who the informants were, what grade they
were in, and how often and when their spontaneous utterances were collected.
Each informant’s name is a pseudonym on condition of anonymity. Everyone
except for Min-guk (S5) provided their narratives for the researcher four times.

Table 1. Information about the Informants

Grade Name Boy/Girl Dates of Collecting Data
G3 Sori (S1) Girl Sep. 11; Oct. 16; Nov. 13; Dec. 11
Sarang (S2) Girl Sep. 11; Oct. 16; Nov. 13; Dec. 11
Boram (S3) Boy Sep. 15; Oct. 13; Nov. 10; Dec. 10
G4 Daehan (S4) Boy Sep. 1, Oct. 6; Nov. 3; Dec. 15
Min-guk (S5) Boy Sep. 4; Sep. 30; Nov. 6
Narae (S6) Girl Sep. 4; Sep. 30; Nov. 12; Dec. 4
G5 Aram (57) Girl Sep. 2, Oct. 7; Nov. 4; Dec. 2
San (S8) Boy Sep. 5; Oct. 10; Nov. 7; Nov. 28
Song-yi (S9) Girl Sep. 2, Oct. 7; Nov. 4; Dec. 2
G6 Dasom (S10) Girl Sep. 12; Oct. 17; Nov. 14; Dec. 15
Garam (S11) Boy Sep. 16; Oct. 14; Nov. 11; Dec. 10

Sol (S512) Boy Sep. 3; Oct. 8; Nov. 5; Dec. 9
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Each informant’s oral production might be influenced by learner differences.
Table 21) shows how soon each informant was exposed to English and how long
s/he had been exposed to the target language. This information was collected
during the first week of September, 2014. According to Table 2, nine students
started to learn English in Kindergarten, and two students in the third grade.
Only one student began to learn English in the first grade. Seven students were
attending a language institute and/or taking a private English lesson. Five
students were not taking any private English lessons, but they had some
experience of learning English at a language institute or from a tutor. Four out
of 12 students were taking private English lessons with S11 having taken them
the longest (6 years and 6 months). 511 was followed by S8 (6 years and 4
months), 512 (5 years and 6 months), and 56 (4 years). Six students were
studying English at home for more than 3 hours per week, and two students for
2 hours per week. One student was studying English at home for 1% hours per
week. However, three students were not studying English at home.

1) The following abbreviations are used: EL for ‘English learning’; Kn for "kindergarten’; G1 for
‘Grade 1; G2 for ‘Grade 2; G3 for ‘Grade 3; PLs for 'private English lessons tutored or
taken in a language institute’; Y for ’yes’; N for 'No’; ELs for "English lessons’; T for
"learning from a tutor’; I for “attending a language institute’; K for “a Korean teacher’; E for
‘a native English-speaking teacher’; K,E for ‘a Korean teacher and a native English-speaking
teacher’; SE for ’studying English’; h for "hours’; L,S for 'listening & speaking’; RW for
‘reading & writing’; Voc for ‘vocabulary’; and Gr for ‘grammar’. Numerical notations are
used to represent ‘the amount of time in years and months each informant had spent or
was spending for her/his study of English’; for example, '1:0;10" means 'S3 had been
attending a language institute for 10 months’. Mathematical signs read as follows: <1 means
’less than one’; 1< means ‘one or more than one, but less than 2’; 2<< means 'two or more
than two, but less than three’; and 3< means “three or more than three’. Twelve informants
are abbreviated as S1, S2, S3, and so on.
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Table 2, The Informants' Study of English at Home
S1 S2 83 S4 S5 Se S7 S8 S9 S10 S11  S12
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3.2 Data Collection

Children’s narratives were collected for 4 months from September to
December, 2014. There was only one exception. Data from Min-guk were
collected three times because the researcher’s work schedule did not match with
Min-guk’s. The researcher met each informant after school on pre-arranged
dates, and data collection was conducted in a classroom specially designed for
English classes. Children’s narratives were recorded with a digital voice recorder
(Model: SVR-5820) and the recorded files were saved onto the computer. Then

the researcher transcribed the audio files and analyzed each transcript.
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3.3 Instruments

Two wordless picture books were presented to each informant: A Circle of
Friends by Carmi (2003) [henceforth abbreviated to PBa] and Frog on His Own
by Mayer (1973) [henceforth abbreviated to PBb]. However, only three children,
Song-yi, Garam and Sol, tried to describe both PBa and PBb in English; thus,
children’s narratives of PBa were only dealt with in this study. PBa is a good
sampling tool for collecting informants’ spontaneous utterances because the
theme of the book is “A chain of giving brings about happiness.’

Each informant was allowed to thumb through the pages of PBa before
s/he began to narrate the story. While telling the story, the informant had to
turn the pages 15 times. Thus, we can say PBa consists of 16 scenes. Five out
of 16 scenes could be described in ditransitive constructions: Scene 2, Scene 5,
Scene 7, Scene 8, and Scene 10. Twelve informants performed their narrative
tasks, but only 11 students’ narratives were analyzed in this study because
Aram (57) had difficulty describing PBa in English. She described each scene in
Korean or elicited English words only when she was asked to describe the
book.

4. Findings and Discussion

4.1 Findings from Each Informant's Performance

1) Sori's Narratives

Sori, a girl in Grade 3, started to learn English in Kindergarten. She had been
attending a language institute for 2 years. She was one of the most diligent
students; she was studying English at home for ten hours per week at the time
of this study. At the institute, she was taught English by both a Korean teacher
and a native English-speaking teacher. Her lessons focused on four skills:
Listening, Speaking, Reading, and Writing.

She described Scene 2, Scene 8, and Scene 10, skipping Scene 5 and Scene
7. Table 3 summarizes how Sori used the verb give in her narratives. The
following abbreviations are used in Table 3: NPgo) stands for ‘a Noun Phrase
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functioned as an Indirect Object of the verb’ and NPpo, ‘a Noun Phrase
functioned as a Direct Object’. She used the verb give in Korean as a transitive
or ditransitive, as shown in Sampling 1. She used the verb give as a ditransitive
twice when she described Scene 2, but it is doubtful whether the second NP
functioned as an Indirect Object because she used the preposition for instead of
fo. In the fourth sampling of Scene 2, however, she used the verb as a
transitive. The verb give was also used as a transitive in the second sampling
of Scene 8, but in the third and fourth sampling sessions the verb feed instead
of give was used as a transitive. According to Levin (1993), the verb feed should
be used as a ditransitive verb. In the fourth sampling of Scene 10, she used the
verb give as a transitive. It seems that she recognized the verb give as a

transitive instead of a ditransitive.

Table 3. Usage of the Verb give in Sori's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample  in Korean: in Korean: in Korean:
lp NP DO -givé Skip Skip NP(IO)'NP(DO)' NP(DO)'NP(IO)'
o) give give
S 1 *oive-NPpoy- . . y de-switching:
anélp € fé;,fIiTP ) skip skip give-NP o) %O toe IS<W1 cng
Sample  *give-NPpoy- . . no use of
3]9 f§r-NP ) skip skip  feed-NPpo, give
Sarzple *giUE-NP(DQ) Skip Skip f@ed-NP(Do) >6g'l'ZJE-I\TP(];)o)

2) Sarang’s Narratives

Sarang, a girl in Grade 3, began to learn English in Kindergarten. She was
neither attending a language institute nor taking private English lessons;
however, she had previously had two years of experience in taking private
English lessons. She was studying English for 3 hours per week.

Sarang described four scenes: Scene 2, Scene 5, Scene 8, and Scene 10. Scene
2 was most appropriately described. Her description of Scene 2 showed the
dative alternation, give-NPuo-NPpo) and give-NPpoy-to-NPuo). Nonetheless, it is
questionable why her description of Scene 2 regressed as sampling sessions
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continued. When she described the other three scenes, she showed some
progress. During the first three sampling sessions each scene was described in
Korean, or the code in her description changed from English to Korean. In the
fourth sampling session, however, the four scenes were described in English. It
seems that Sarang began to recognize the English verb give as a ditransitive
during the last sampling session, but her usage of the verb was unstable. Table

4 summarizes how Sarang performed her narrative task.

Table 4, Usage of the Verb give in Sarang's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
S 1 - _in Korean: code-switching:  in Korean:
anl1p € ﬁlf)e NPoy NP poy-NP oy skip E to K NP poyrNP1or-
o) give NP io)-give give
Sample  give-NPpoy Eoiloe-;witching: skip Eofoe-;witching: in Korean:
2 fo-NPo) no use of give NPo)-give NPoy-give
Sample in Korean: . code-switching:  code-switching:
3 give-NP oy ru:o uzz ?)rfl give skip ET 1;0 K Kto E
(10)-g12]€ glU@-fO-NP(IQ)
Sample %2 giU@-NP(Io)- . >€I'S giZJE-NP(IQ)- *give—to—NP(Do)-
4 give-NP oy NP oy skip NP po) NPy,

3) Boram’s Narratives

Boram, a boy in Grade 3, began to learn English in Kindergarten. He had
been attending a language institute for 10 months and also had taken private
English lessons for 4 months. His private English lessons focused on Listening,
Speaking and Grammar. He was studying English at home for 4 hours per
week.

Boram described four scenes, skipping Scene 7. He used the verb give three
times when he described Scene 2, but did not use give in his description of
Scene 5. The verb give was used once in his description of Scene 8, and twice
in his description of Scene 10. The verb give was used as a transitive or as a
ditransitive in his narratives. Table 5 summarizes how Boram performed his

narrative task.
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Table 5. Usage of the Verb give in Boram's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10

Sample . . . no use of ; no use of no use of

1 gioing-NPpo) give skip give give
Sample  give-NPo)- no use of . no use of  *give-NPpoy

2 NP(DO) give p give NP(IO)
San?:ple >6g'l'ZJE-I\TP(];)o) n;ivlélse of Skip >€g'l'ZJE-I\TP(Io) *giZJE-NP(Io)
Sample no use of no use of ki no use of no use of

4 give give P give give

4) Daehan’s Narratives

Daehan, a boy in Grade 4, was first exposed to English when he was in the
third grade. He was neither attending a language institute nor taking private
English lessons; however, he had previously taken private English lessons for 6
months. It seems that he was indifferent to learning English. According to the

questionnaire, he was not studying English at home.

Daehan used the verb give as a ditransitive, but the word order of its
arguments was inconsistent. He had a tendency to put a copula verb is right
after an NP especially when the argument was used as the Subject. Refer to the

underlined parts of (1).

1) the bird, the bird is, another, another bird, for give,

another bird, the bread give [Scene 8, 9/1/2014]

the bird give, the bread, some bread, for, for baby bird
[Scene 8, 10/6/2014]
the bird is, give the bread, the baby bird [Scene 8, 11/3/2014]

the father, the father, the father bird mama, mother bird,

and the bird’s baby bird give some bread [Scene 8, 12/15/2014]

When he described Scene 10 during Sampling Session 2, he properly used a
prepositional form of the dative alternation, give-NPpo)-to-NPio). However, the
word order of two Objects in other descriptions deviated from an adult’s
grammar: *give-NPyo-and-NPpoy, *Qive-NPpo-NPuo), *give-NPpoy-in-NPgo), or
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*give-NPpoy-for-NPao). It seems that his first description of Scene § in (1) was
influenced by his L1 word order. Table 6 summarizes how Daehan performed
his narrative task.

Table 6. Usage of the Verb give in Daehan's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10

Sample no use of >6g'l'ZJE-I\TP(];)o)- . *NP(IQ)-NP(DO)- o

1 aive NPgo) skip give give-NPpo)
Sample  *¢ive-NPuo)-  *give-NPpoy- okip  §i0eNPpor  give-NPpor

2 and-NP(Do) ln-NP(IO) fOT -NP(IO) i’O-NP(Io)
Sample  *gjve-NPpo)- no use of ki *aive-NP poy- no use of

3 NP(IO) Qe P NP(IO) Qe
Sample  *give-NPpoy- no use of skip *NPoy-give- *oive-NPpoy-

4 NP, (10) Qe NP, (DO) fOT -NP (10)

5) Min-guk’s Narratives

Min-guk, a boy in Grade 4, began to learn English in Kindergarten. He had
been attending a language institute for 1 year and his lessons focused on four
skills. According to the questionnaire, he was not studying English at home at
the time of this study.

Min-guk performed his narrative task three times because the researcher’s
working schedule did not match with Min-guk’s schedule. He described all of
the five scenes. In the first sampling session, he had some difficulties in
describing each scene; thus, the researcher had to help him try to describe each
scene in English. When he described Scene 2 in the first sampling session, he
used some dialogic narratives like “‘Mom, money please!” and ‘Okay, here!" His
narratives showed a typical characteristic of young Korean learners of English:
the Subject NP frequently followed by a copula verb is. His spontaneous

utterances are shown in (2).

(2) the boy, is, give me the, bread, and money, mom, °Pd7}?
[Scene 5, 9/4/2014]
the boy, is, give, my bread, and running, my house
[Scene 5, 9/30/2014]
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the boy is, some bread, give, the boy, the boy, give some bread,
and running home [Scene 5, 11/6/2014]

he is, give, bread [Scene 7, 9/30/2014]

bird, bird mom is, give me the bread [Scene 8, 9/4/2014]

he’s give me, he's give me, the, seed [Scene 10, 9/4/2014]

The verb give was used as a transitive or as a ditransitive. 1t seems that his
usage of the verb give became stable in the third sampling session. Especially
his description of Scene 8 showed progress in the usage of the verb give: from
gwe-NPuoy-NPpo) or *¢ive-NPpoyrNPo) to give-NPpoyto-NPio). Table 7 summarizes
how Min-guk performed his narrative task. According to the first descriptions
of Scene 5 and Scene 10, Min-guk presumably regarded give me as a chunk.

Table 7, Usage of the Verb give in Min—guk's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample 1O USC. of *is give me-  no use of ive-NP oy *is give me-
dial s g : g 1) is gi
1 3faerr(at1§, gs‘n;lc NP“and NP give NP o) NP po)
Sample , . *is-give- *is give- *give-NPpoy  «,;
2 glU@-NP(Do) NP(DO) NP(DO) NP(IO) glU@-NP(Do)
giZJE-NP(Io)-
Sample NP(DQ); *gil]@-NP DO giZJE-NP(Do)- giZJE-NP(Do)- giZJE-NP(DQ)-
3 glU@-NP(Do)- (DO) i’O-NP(Io) i’O-NP(Io) i’O-NP(Io)
fO-NP(Io)

6) Narae’s Narratives

Narae, a girl in Grade 4, was first exposed to English in Kindergarten. She
had been taking private English lessons at a language institute for 4 years. Her
lessons focused on four skills and Vocabulary. She was studying English at
home for 1'2 hours per week.

Narae described four scenes, skipping Scene 8. She usually put a copula
verb is right after an NP as shown in *is give-NPpo) or *NPpoy-is-NPqo)-give.
Her utterance like ‘give me money’ seems to be a chunk. She recognized the
verb give as a transitive or as a ditransitive, but its arguments and their word

order deviated from an adult's grammar. Sometimes, she followed her L1 word
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order when she used the verb give. Table 8 showed how Narae performed her
narrative task.

Table 8, Usage of the Verb give in Narae's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample  gjve me *NPpoy-and-  *NPaoyand- ski *is give-NPpo);
1 money NPuo)-is give  give-NPpo) P *NP-NP-and-give
Sample s give- *NPjoy-itt- *is give-in- . o
2 NPno, qive-NPpo, NBpoy skip  *NP-NP-in-give
Sample , . *NPuo-give-  *is give- . *NPpo)-is-
3 glU@-NP(Do) NP(DO) NP(DO) Sklp NP(IQ)-giZJE

Sample  *ojve and- o *NP poy-is- ] "
4 NPpo-NPoy  S96NPRO Ny -give skip  “give-NPpo

7) Aram’s Narratives

Aram, a girl in Grade 5, started to learn English when she was in Grade 3.
She was neither attending a language institute nor taking private English
lessons. She could not describe the book in English sentences. Since her
narratives consisted of Korean or English words only, her spontaneous

utterances were not analyzed.
8) San’s Narratives

San, a boy in Grade 5, was first exposed to English when he was in
Kindergarten. He had been attending a language institute for 5 years and 8
months, and also taking private English lessons for 8 months. His English
classes focused on four skills, Vocabulary, and Grammar. He was studying at
home for 2 hours per week.

San described all of the five scenes. It seems that he started to use the verb
give as a transitive. In the first three sampling sessions, he used give fo as a
chunk, but in the last sampling session he used the verb appropriately when he
described Scene 2, Scene 8, and Scene 10. Table 9 summarizes how San

performed his narrative task.
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Table 9, Usage of the Verb give in San's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample  *gjpe-to- . *give-to- . use of
1P K give () K FK (mixed) 1020 ©
Sample  give me .y *aive-to- *aive-to- no use of
2 money give-NP(DO) NP(IO) NP(IO) give
Sample  give-fo- *give-to- *sive-NPpoy-  no use of give-NPpoy
3 NP(DO) NP(IO) NP(IO) give i’O-NP(Io)

Sample  giveNPpor  *give-to- skip give-NPpoy  give-NPpoy-
4 to-NP (o) NP ooy to-NP (o) to-NP (o)

9) Song-yi’'s Narratives

Song-vi, a girl in Grade 5, was first exposed to English when she was a
kindergartener. She had been attending a language institute for 2 years, and also
taking private English lessons for 8 months. Her private English lessons focused
on four skills and Vocabulary. She was studying English at home for 9 hours
per week.

Song-yi described all of the five scenes. In her description the verb give was
used as a transitive or as a ditransitive. When she used the verb as a
ditransitive, the preposition by or for instead of fo preceded the second NP. She
used a double object form of the dative alternation once when she described
Scene 5 in the first sampling session. In a prepositional form of the dative
alternation, the first NP can be construed as a Direct Object of the wverb.
However, it is doubtful whether the second NP is construed as an Indirect
Object. It seems to her that the thematic role of the second NP is Benefactive
rather than Goal because she frequently used the preposition for. When she
used the verb as a transitive, the single argument of the verb functioned as a
Direct Object of the verb or as an Indirect Object. Table 10 shows how Song-yi

performed her narrative task.
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Table 10, Usage of the Verb give in Song-vyi's Narratives
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Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample no use of *giZJE-NP(Do)- *gil]@-NP(Do)- , *giZJE—NP(Do)-
1 give NP(IO) fOT-NP(Io) *gZUE—NP(Io) and-give—NP(Io)
Sample ; . no use of *oive-NPpoy-  *give-NPpoy-
2 *give-NPpoy *giwe-NPpoy give NP o) by-NP
Sample [ >6g'l'ZJE-I\TP(];)o)- *giZJE—NP(DQ)- >6g'l'ZJE—I\TP(];)o)- *giZJE-NP(Do)-
3 give-NP(DO) fOT—NP(Io) fOT-NP(Io) fOT-NP(Io) fOT-NP(Io)
Sample *giZJE-NP(Do)- *giZJE-NP(Do)- *giZJE—NP(DQ)- *giZJE-NP(DQ)- *giZJE-NP(Do)-
4 for-NP for-NP for-NP for-NP o, for-NP 0

10) Dasom’s Narratives

Dasom, a girl in Grade 6, started to learn English in Kindergarten. She was

neither attending a language institute nor taking a private English lesson.

However, she had previously taken private English lessons for one year and

two months. She was studying English at home for 2 hours per week.

Dasom described all of the five scenes. During the first two sampling

sessions she described a scene in Korean or used a different verb instead of the

expected verb give. When the verb give was used, her spontaneous utterances

showed the dative alternation, give-NPuo)-NPpoy or give-NPpoy-fo-NPoy, as

shown in her description of Scene 2 and Scene 10 in the fourth sampling. Table

11 summarizes how Dasom performed her narrative task.

Table 11, Usage of the Verb give in Dasom's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Samole in Korean; in Korean; in Korean; in Korean; in Korean;
lp no use of no use of no use of no use of no use of
give give give give give
S in Korean; in Korean; in Korean;
ample no use of no use of ¢ ¢ ¢
2 give give no use o no use o no use o
Qive give give
. in Korean; . . .
Sample  give-NPpoy- no use of give-NPpoy-  give-NPpoy  give-NPpoy-
3 i’O-NP(Io) give i’O-NP(Io) i’O-NP(Io) i’O-NP(Io)
. in Korean; .
Sample give-NPgo- no use of ™ / . give-NPpoy-
4 NP(DO) give 1’10' use of *glU@-NP(Io) i’O-NP(IO)

give
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11) Garam’s Narratives

Garam, a boy in Grade 6, was first exposed to English when he was a
kindergartener. He had been attending a language institute for 6%, years. His
English classes in the institute focused on four skills, Vocabulary, and
Grammar. He was studying English at home for 6 hours per week.

Garam described four scenes, skipping Scene 7. He used the verb give twice
when he described Scene 5 and Scene 8 during the second sampling session,
and his spontaneous utterances showed the dative alternation, give-NPo)-NPpoy
or give-NPpoy-fo-NPoy. However, in the description of Scene 2 and Scene 10, he
adopted dialogic narratives. His description of Scene 8 during the last two
sampling session also included dialogic narratives. Some examples of his

dialogic narratives are shown in (3)-(5).

(3) "okay, but, don’t, don’t careful" [Scene 2, 9/16/2014]
"Mom, can 1 go to the bakery?" "Yes, be, but be careful"
[Scene 2, 10/14/2014]
"oh, mom, can I go to, the bakery?" "okay, but, uh, be careful"
[Scene 2, 11/11/2014]
"oh, mom, can I go to the bakery?" "okay, but be careful"
[Scene 2, 12/10/2014]

4) uhm, birds eat the bread
its bird, bring my baby bird [Scene 8, 9/12/2014]
"oh, it's bread" "we, we must, we must give bread,
to our baby bird" [Scene 8, 10/14/2014]
"oh, it's delicious bread"
the parents bird say, "Here you are! Here you are, baby bird!"
[Scene 8, 11/11/2014]
uhm, it's the bread. Here you are, baby bird! [Scene 8§,
12/10/2014]

(5) "Here you are! Eat seed." [Scene 10, 9/16/2014]
"Here you are! That's sunflower seed." [Scene 10, 10/14/2014]
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"Here is, uh, sunflower seed!" [Scene 10, 11/11/2014]

"Here is the sunflower seed. You must, you, you must,

plant the sunflower seed." [Scene 10, 12/10/2014]

Table 12 summarizes how Garam performed his narrative task.

Table 12, Usage of the Verb give in Garam's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample "0 USC of no use of no use of no use of
lp give (dialogic give skip give give (dialogic
narratives) narratives)
use of . . use of
Sample 21%@ :(Sdiaologic give-NPgo- skip giveNPpo- 21%@ (Sdiaologic
2 narratives) NPpo) to-NPyo) narratives))
Sample DO use of no use of no use of no use of
3]9 give (dialogic e skip  give (dialogic  give (dialogic
narratives) &t narratives) narratives))
Sample DO use of no use of no use of no use of
4]9 give (dialogic e skip  give (dialogic  give (dialogic
narratives) &t narratives) narratives)))

12) Sol’s Narratives

Sol, a boy in Grade 6, was first exposed to English when he was in Grade 1.
He had been attending a language institute for 5% years. His English classes in
the institute focused on Reading, Writing, Vocabulary, and Grammar. He was
studying English at home for 4 hours per week.

Sol described four scenes, skipping Scene 7. When he described each scene,
he used the verb give as a ditransitive or as a transitive. He used one of the
following structures: *give-NPpoy; give-NPoy;  *qive-fo-NPpoy;  *give-to-NPqo);
*give-NPpoy-from-NPgoy;  *give-to-NPpo)-for-NPoy;

NPpo)-NPgoy. In a prepositional form of the dative alternation, various prepositions

give—NP(Io)-NP(Do); * give-to—

preceded the second NP; not only the preposition to, but also the preposition from or for

was used. Table 13 summarizes how Sol performed his narrative task.
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Table 13, Usage of the Verb give in Sol's Narratives

Sc. 2 Sc. 5 Sc. 7 Sc. 8 Sc. 10
Sample giUE—NP(Io)- *giUE—NP(Do)- . ) *giUE—NP(Do)-
1 NP(DO) fl’Oﬂl-NP(Io) Sklp glU@—NP(Io) fOT-NP(Io)
Sample *give-NPpor no use of ski no use of *give-to-
2 ﬁ’Oﬂl-NP(Io) gil]@ P give NP(IO)'NP(DO)
Sample *give-to-NPpoy-  *give-to- . *give-to- i
3 fOT-NP(Io) NP(IO) Sklp NP(DO)-NP(IO) gll]@ NP(DO)
T *give-to- T
Sarzple *gil]e—i’O—NP(Do) I\%U e-to Skip NP(DO)- I\%llg] e-to
(10) fOT-NP(Io) (DO)

4.2 Amount of English Input and Informants' Usage of the Verb give

The amount of English input might have an influence on each informant’s
oral proficiency. The amount of English input each student has received is
calculated as follows: duration of taking public English lessons + duration of
taking private English lessons + duration of self-study at home. Duration of
public English lessons is calculated as follows: the third graders have been
exposed to English lessons at school for 6 months; the fourth graders, for 1%
years; the fifth graders, for 2’4 years; and the sixth graders, for 3'; years. Table
14 shows the approximation of English input each student has received.

According to Table 14, Garam (S11) has received the most amount of
English input; the approximately accumulated duration of his exposure to
English was for 10 years plus 6 hours per week. Sol (512) has received the
second most English input; the approximately accumulated duration of his
exposure to English was for 9 years plus 4 hours per week. And San (S8) is the
third; the approximately accumulated duration of his exposure to English was
for 8 years and 10 months plus 2 hours per week. Boram (S3) has received the
least amount of English input; the approximately accumulated duration of his

exposure to English was for 2 years.
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Table 14, Each Informant's Approximation of English Input

S1 §2 83 S4 S5 Se S7 S8 S9 S10 S11 S12

Public

ELs 0;6 06 06 1,6 16 106 2,6 26 2,6 36 36 3,6

ErLi;"“e 20 20 12 06 1.0 40 1,0 64 28 12 66 56

Self-study
at Home 10h 3h 4h Oh Oh 15h na. 2h %h 2h 6h 4h
per Week

2;6 2;6 18 5;6 8,10 5;2 4;8 10;0 9;0
Total + + + 20 26 + 36 4+ + + + +
10h  3h 4h 1.5h 2h 9h 2h 6h 4h

Now let's compare the narratives performed by Garam (S11) who received
the most amount of English input with the narratives performed by Boram (S3)
who received the least amount of English input. Garam described four scenes:
Scene 2, Scene 5, Scene 8, and Scene 10. The majority of his spontaneous
utterances included dialogic narratives. He used the verb give twice when he
described Scene 5 and Scene 8 during the Sampling Session 2, and his
spontaneous utterances showed the dative alternation, give-NPo-NPpo) or give-
NP(Do)-fO-NP([o) .

Boram described the same four scenes that Garam did. In his spontaneous
utterances, the verb give was used 3 times out of 16 possibilities. He used the
verb with a single or two objects. When a single object was used, it could be
construed as a Direct Object of the verb or as an Indirect Object. Neither usage
was inappropriate, but his usage of a double object form was appropriate. It
seems that the amount of input bears little or no relation to the usage of the

verb give.

4.3 Characteristics of Korean Learners’ Narratives in English:
Analysis by Grade

How do Korean child learners of English use the English verb give and its
constructions? Do the informants in the same grade show a certain tendency in
the usage of the verb give? To answer these questions, 11 informants’
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spontaneous utterances were analyzed by grade.
1) Analysis of the Third Graders” Usage

Sori used the verb give 5 times out of 20 possibilities, but her usage was
ill-formed: *give-NPpo)-for-NP (twice); *give-NPpoy (twice); *give-NPgoy (once).
Sarang used the verb 7 times out of 20 possibilities: give-NPuo)-NPpo) (twice); *is
give-NPuoy-NPpo) (once); give-NPpoy-to-NPoy (once); *give-NPpoy (twice); *give-
to-NPpo-NPgo) (once). Boram used the verb 6 times out of 20 possibilities:
*give-NPpoy (once); *qiving-NPpoy (once); *give-NPqoy (twice); give-NPo)-NPpo
(twice).

Among three informants, Sarang used the verb give most appropriately and
her spontaneous utterances showed the dative alternation. All of the third
graders used the verb with a single or two objects. As far as the
appropriateness of the construction is concerned, there was little difference in
frequency of the dative alternation. A double object form was used 4 times,
and a prepositional form 3 times.

On the other hand, three students in Grade 3 used the following ill-formed
constructions: *give-NPpo) (5 times); *giving-NPpo) (once); *give-NPuoy (3 times);
*is  give-NPuoy-NPpoy (once); *give-fo-NPpoy-NPuoy (once); *give-NPpoy-for-NP
(twice). They used the verb give with a single object more frequently than the
verb with two objects.

To sum wup, young Korean learners of English in Grade 3 used
inappropriate constructions more frequently than appropriate ones (13 versus 7
occurrences). It can be assumed that inappropriate forms such as *is
give-NPuoy-NPpo), *give-NPpo), or *give-NPqo), were influenced by their L1. It
seems that Korean child learners of English regard the copula verb is as a
Topic marker (Cf. 1. Lee, 2008; 1. Lee, 2010; 1. Lee, 2011; and 1. Lee, 2014). The
Korean language has the following characteristics: First, a Subject NP is usually
followed by a Topic marker. Second, either a Subject or an Object is omitted
whenever it can be retrieved by the context. Third, Korean word order is not
fixed; it allows a free arrangement of the arguments. Fourth, Korean verbs
corresponding to some English (di)transitive verbs such as sing, feed, and make

include the verb juda "to give’ as part of a compound verb. Furthermore, an
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Indirect Object of these verbs can be construed as Benefactive by Koreans. Refer

to the correspondences in (6).

(6) English-Korean correspondences in some verbs
a. Will you sing us a song?
a’. (urireul wihae) norae han gok bulleojullae

(us-ACC for) song one classifier sing-give-Q

b. Mom fed her baby a bottle of milk.
b’. eommaga agiege uyu han byeongeul meogyeojueotta
Mom-NOM baby-DAT milk one classifier eat-cause-give-PAST

c¢. Mom made her daughter a dress.

c. emmaga  ttalege deureseu han beol mandeureojueotta
Mom-NOM daughter-DAT dress one classifier make-give-PAST

2) Analysis of the Fourth Graders” Usage

Daehan used the verb give 12 times out of 20 possibilities: *NP0)-NPpo)-give
(once); *give-NPpo)y (once); *give-NPaoy-and-NPpoy (once); *give-NPpo)-NPgoy (4
times); *give-NPpo)-in-NPgo (once); *give-NPpoy-for-NP (twice); *NPaoy-give-NPpoy
(once); and give-NPpoy-fo-NPo) (once). When he described Scene § in the first
sampling session, he followed the Korean word order. He appropriately used a
prepositional form once.

Min-guk used the verb give 14 times out of 15 possibilities. When he
described Scene 2 in the third sampling session, he used two forms of the
dative alternation: give-NPuo)-NPpoy and give-NPpo)-fo-NPaoy. The verb give was
preceded or followed by two objects in 9 occurrences, but it was preceded or
followed by a single object in 5 occurrences. The following are the examples:
*give-NPpoy (3 times); *is give-NPpo) (twice); *is give me-NP-and-NP (once); *is
give me-NPpo)y (once); *¢ive-NPpo»-NPoy (once); give-NPio)-NPpoy (twice); give-
NPpoy-fo-NPgoy (4 times).

Narae used the verb give 17 times out of 20 possibilities. However, all
occurrences except give me money were inappropriate and four occurrences
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followed the Korean word order. The following are the examples: give me
money (once); *is-give-NPpo) (3 times); *give-NPpoy (3 times);, *¢ive-and-NPpoy-
NPgoy (once); *NPgoy-in-give-NPpoy (once); *NPaoy-give-NPpoy (once); *NPgoy-and-
give-NPpo) (once); *is-give-in-NPpoy (once); *NPpoy-and-NPyoy-is-give (once);
*NPpoy-is-NPgo-give (twice); *NP-NP-and-give (once); and *NP-NP-in-give (once).
Three informants in Grade 4 used the verb give preceded or followed by
two objects 2.3 times more than the verb preceded or followed by a single
object (30 versus 13 occurrences). They used a prepositional form of the dative
alternation 5 times, and a double object construction 3 times. Fourth graders
began to recognize the verb give as a ditransitive rather than as a transitive,
and a prepositional form of the dative alternation was their preference. We can
assume that their ill-formed constructions such as *is give-NPpo)(twice), *NPpoy-
and-NPgoy-is-give, and *NPpoy-is-NPqo)-give are the results of L1 transfer.

3) Analysis of the Fifth Graders’ Usage

San used the verb give 14 times out of 20 possibilities. He used the verb as
a transitive in 8 descriptions, and the usage of the verb as a ditransitive was
found in 6 occurrences. A double object form of the dative alternation was
used twice: give me money, and *give-NPpoy-NPio. On the other hand, a
prepositional form of the dative alternation, give-NPpo)-fo-NPuo), was used 4
times. The following include every type of VP composed of the verb give and
its arguments: *give-to-NPpo) (twice); *give-NPpo) (once); *give-to-NPgoy (5 times);
give me money (once); give-NPpo)-fo-NPioy (4 times); and *give-NPpo)-NPo)
(once). The verb give used once in his description of Scene 5 during the first
sampling session was his incomplete utterance.

Song-yi used the verb give 18 times out of 20 possibilities. She used the
verb give followed by a single object 4 times, while the verb followed by two
objects was used in her 14 descriptions. However, all of her usage was
inappropriate: *give-NPpoy (3 times); *qive-NPgoy (once); *give-NPpoy-NPoy
(twice); *give-NPpoy-for-NPgoy (10 times); *give-NPpoy-and-give-NPuo) (once); *give-
NPpoy-by-NPoy (once). It is doubtful whether she regarded the second NP in
*give-NPpoy-for-NPaoy) as an Indirect Object of the verb because she used the
preposition for instead of fo.
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Narratives performed by 2 fifth graders show that the verb give followed by
two objects occurred more frequently than the verb followed by a single object
(20 versus 12 occurrences). San used the construction more appropriately than
Song-yi.

4) Analysis of the Sixth Graders” Usage

Dasom used the verb give 7 times out of 20 possibilities. She used
appropriate forms 6 times, and an inappropriate form once: give-NPuo)-NPpoy
(once); give-NPpoy-to-NPioy (5 times); and *give-NPgoy (once). During the first
two sampling sessions, she started to describe each scene in English, but
completed her description in Korean. She preferred a prepositional form of the
dative alternation to a double object form.

Garam used the verb give twice only when he was expected to use the verb
20 times: give-NPuo-NPpo) (once) and give-NPpoy-to-NPgoy (once). He skipped
describing Scene 7 and adopted dialogic narratives in other descriptions.

Sol used the verb give 14 times out of 20 possibilities: *give-NPpoy (once);
*give-NPgoy (once); *qive-to-NPpo) (twice); *give-fo-NPoy (twice); *give-NPpoy-
from-NPgoy (twice); *give-NPpoy-for-NPaoy (once); *give-to-NPpo)-for-NPao) (twice);
*give-to—NP(Do)-NP(Io) (once),' *give—fO-NP([o)-NP(Do) (once),' and gi’l)e—NP([o)-NP(Do)
(once). Except for give-NPuo)-NPpo), every usage of the verb give in Sol’s
narratives was inappropriate. The verb give followed by two objects occurred
more frequently than the verb followed by a single object. Presumably he
recognized give to as a chunk, but the concept of dative might not be acquired
yet.

It seems that 3 child learners in Grade 6 realized the verb give as a
ditransitive. The usage of the verb in Dasom and Garam’s narratives was quite
appropriate and stabilized, while Sol’s narratives showed some characteristics of
his Interlanguage.

9. Conclusion and Educational Implication

To find out how young Korean learners use the English verb give, 11
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children’s spontaneous utterances were analyzed. Twelve elementary school
students from Grade 3 to Grade 6 were asked to narrate a wordless picture
book, A Circle of Friends by Carmi (2003) [referred to as PBa]. However, 11
informants” data were dealt with in this study because one student had some
difficulty in describing PBa in English sentences. Their data were collected for
4 months from September to December, 2014.

The analysis of their spontaneous utterances led the researcher to the
following conclusion:

First, it seems that the amount of input bears little or no relation to the
usage of the verb give as far as the appropriateness is concerned. According to
the questionnaire, Garam received the most amount of English input and
Boram received the least amount of input. Garam used the verb give twice only
when he described Scene 5 and Scene § during the Sampling Session 2, and his
spontaneous utterances showed the dative alternation: give-NPyo)-NPpo) and
give-NPpoy-to- NPgo). Garam adopted dialogic narratives when he described
other scenes. In Boram’s spontaneous utterances, the verb give was used 3 times
out of 16 possibilities. He used the verb with a single or two objects. His usage
of the verb with a single object was inappropriate, but his usage of a double
object form was appropriate.

Second, 3 informants in Grade 3 used inappropriate constructions more
frequently than appropriate ones (13 versus 7 occurrences). It can be assumed
that inappropriate forms such as *is give-NPuo)-NPpoy, *give-NPpo), or *give-
NPgo), were influenced by their L1. The verb give was frequently preceded by
a copula verb is, or they arranged the verb and its arguments following the
Korean word order. We can also assume that their frequent omission of one
Object was the result of L1 transfer.

Third, 3 informants in the fourth grade began to recognize the verb give as
a ditransitive rather than as a transitive, and a prepositional form of the dative
alternation was their preference. We can assume that their ill-formed
constructions such as *is give-NPpoy (twice), *NPpo)-and-NPgoy-is-give, and
*NPpoy-is-NPgo-give were the results of L1 transfer.

Fourth, in the fifth graders’ narratives performed by two children, the verb
give followed by two objects occurred more frequently than the verb followed
by a single object (20 versus 12 occurrences). San used the construction more
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appropriately than Song-yi.

Fifth, it seems that 3 Korean child learners in Grade 6 realized the verb give
as a ditransitive. The usage of the verb in Dasom and Garam’s narratives was
quite appropriate and stabilized, while Sol’s narratives showed some
characteristics of his Interlanguage. He used a double object form of the dative
alternation, give-NPuo)-NPpo), only once.

Sixth, it seems that young Korean learners regarded an expression like give
me (money) or give to as a chunk.

Four groups of child learners from Grade 3 to Grade 6 performed the same
narrative task, in which each informant was asked to describe the wordless
picture book, PBa. Each group’s spontaneous utterances were compared
synchronically, but we could assume the development in their acquisition of
the verb give. It was not dealt with whether the construction in question was
taught to them systematically. Further study is required to find the relationship
between the instruction of the construction and their acquisition.

This study dealt with young Korean learners” usage of the verb give. Even
though the construction in question was not used, some scenes were properly
described; Garam, for example, adopted dialogic narratives to describe Scene 2
and Scene 10. Using wordless picture books in elementary English classes will
be beneficial for young learners because those books may arouse the children to
think creatively. They can exert their own imagination in their description of
the book.
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