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studyclassifiedtypesoflisteningtasksinlevel-differentiatedmiddleschoolEnglish

activitybooksinordertoexaminewhetherEnglishactivitybookswereproperly

performingtheirroleinfacilitatinglevel-differentiatedlearning.A totaloffifteen

activitybooks(i.e.,fivedifferentseriesfromgrade1tograde3)wereanalyzedwith

regardtotasktypedistributioninproficiencylevelsandgradelevels.Althoughtask

typesusedinproficiencylevelsweresomewhatdifferent,theyboresimilarityin

frequentusesofansweringtasksandinrareusesofproblem-solving,(re)ordering,

andclassifyingtasks.Kendall'sW andSpearman'srhowereemployedtoidentify

statisticalconcordanceandcorrelationoflisteningtasktypedistributions.Theresult

showed thatthetask typesin differentproficiency levelswere,in fact,not

significantlydifferentfromoneanother.Moreover,lowandintermediatelevelbooks

employedsimilartasktypesthroughoutmiddleschoolyearswhichcouldlose

students'interest.
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1. Introduction 

Listeningisaveryimportantskillbecauseitisan essentialskillfor

communication.Aslearnersneedtounderstandthespokenspeechinorderto

communicate,developinglisteningskillsisnecessaryforpromotingsecondor

foreignlanguagecompetence.Listeningistheprimarychannelforlanguage

inputandacquisition(Peterson,2001).Also,throughlistening,learnerscan
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developlinguisticawarenessandestablishafoundationformoreproductive

skills.Thus,specialattentionshouldbegiventolistening.

KoreanEnglisheducationhasbeengreatlyaffectedinvariouswaysbythe

globaltrendwhichputsmoreemphasisonauralandoralcommunicationin

languageteaching.NationalEnglishCurriculum andEnglishtextbooks,firstof

all,haveshiftedtheirfocusfrom translationthroughgrammaticalanalysisto

promotingcommunicativecompetence.Moreover,in2014,listeningwillbe

emphasizedontheCollegeScholasticAbilityTest(CSAT)inKoreabyincreasing

listeningitemsto50percentfrom current34percent(Hankyoreh,2011).The

policy,inturn,willleadKoreanEnglisheducationtolaymorefocusonaural

andoralcommunication.

AnothernotablechangeinKoreanEnglisheducationislevel-differentiated

curriculumwhosepurposeistotakeindividuallearnerdifferencesintoaccount

(MinistryofEducation,1997).Theimplementationofthelevel-differentiated

curriculum,however,hasbeenrepeatedlyquestionedforitsfeasibilityinthe

classroom contextowingtolackofexplicitguidelinesandavailableteaching

materials.Callshaveemergedfortheneedtodevelopmaterialstosupport

students'learningindifferentlevels.Thus,Englishactivitybookshavebeen

adoptedforlevel-differentiatedlearningintheRevised7thNationalCurriculum

becausetheactivity booksconsistoftasksin differentproficiency levels

(MinistryofEducation& HumanResourcesDevelopment,2006).Theactivity

bookshavebeenusedintheclassroom since2009.

Duetotheshortperiodofuse,therehasnotbeenmuchresearchonthe

activitybookscomparedtothemaintextbooks.Moststudiesonactivitybooks

havebeenmainlyfocusedonthedistributionoflisteningtasktypes(Cho,2010;

Choi,2011;Shin,2010;Yoon,2010).However,theresearchfindingscouldnotbe

comparedorgeneralizedsincethecriteriafortheanalysisorthesubjectsof

analysisweredifferent.Asamatteroffact,thedifferentcriteriafortasktypes

resultedindifferentfindings,whichmadeitdifficulttounderstandthenature

ofourEFLmaterialsusedinKoreanschools.

Anotherweaknessofpreviousstudiesisthescopeoftheanalysis.Inother

words,oneparticulargradeofeithermiddleschoolorhighschoolbookshas

beenanalyzed,whichmadeitverydifficultorimpossibletounderstandthe

natureoflisteningtasksandtojudgetheirlevel-appropriateness.Thus,the
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wholeseriesfrom grade1tograde3needtobeanalyzedinordertogain

overallunderstandingonthedistributionoflisteningtasktypes.Inshort,itis

necessarytoexaminetheactivitybooksinholisticandsystematicways.

Thepurposeofthisstudy isto examinelistening task typesin the

proficiencylevels(low,intermediate,advanced)andgradelevels(grade1,grade

2,grade3)ofmiddleschoolEnglishactivitybooks.Itisassumedthatthere

shouldbedifferencesintasktypesamongdifferentproficiencylevelstosupport

level-differentiatedlearning.Also,tasktypesshouldvaryasgradegoesupto

triggerstudents'interest.Otherwise,studentswillbeexposedtosimilartask

typesthroughoutmiddleschoolyears.Inordertosatisfythepurposeofthe

study,thefollowingresearchquestionsareformulated:

1.Isthereasignificantdifferencein listeningtasktypesamonglow,

intermediate,and advanced levelsofmiddleschoolEnglish activity

books?

2.Isthereasignificantdifferenceinlisteningtasktypesamonggrade1,2,

and3ofmiddleschoolEnglishactivitybooks?

2. Literature Review

2.1. Classification of Listening Task Types

Taskclassificationisusefulsinceitcanfunctionasaguidetoincorporate

varioustypesoftasksinteachingmaterials.Also,itenablesteacherstoidentify

andincorporatecertaintypeoftasksaccordingtostudents'needsorpreferences

(Ellis,2003).Taskwasclassifieddifferentlyamongresearchersbasedonthe

definitionofthetask.Twotypesoftaskdefinitionsareprevalentinthefieldof

SecondLanguageAcquisition.Thefirstdefinestasksasalearnerresponsethat

showedhisorherunderstandingofthelanguage(Richards,Platt& Weber,

1985)andtheseconddefinestasksasachievedoutcomefromgiveninformation

(Prabu,1987).ThelisteningtasktypesarecategorizedintheTable1depending

onthetaskdefinition.Thatis,theclassificationsofChaandLee(1993),Lund

(1990),Richards(1983)andUr(1984)whichcorrespondtotheformerdefinition

wereclassifiedintoCategory1,whilethatofMorley(2001)whichcorrespondto
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Category1

Cha&Lee

(1993)

Choosingcorrectsentencesorpictures,dictating,answering

afterbeingprovidedwithbackgroundknowledgeoninput,

selectivelistening,answeringorally,figuringoutthemain

ideaortopic,summarizingornote-taking,solvingproblems,

role-playing,presentingonthetopicordebating.

Lund(1990)
Doing, choosing, transferring, answering, condensing,

extending,duplicating,modeling,conversing.

Richards

(1983)

Matching,transferring,transcribing,scanning,extending,

condensing,answering,predicting.

Ur(1984)

Listenandmakenoresponse,listenandmakeashort

response,listenandmakealongerresponse,listenasa

basisforstudyanddiscussion.

Category2
Morley

(2001)

Listeningandperformingactionsandoperations,listening

and transferring information, listening and solving

problems, listening, evaluating, and manipulating

information,interactivelisteningandspeaking,listeningfor

enjoyment,pleasure,andsociability.

thelatterdefinitionwereclassifiedintoCategory2.Althoughclassificationsof

listeningtasktypesamongresearchershadsomecommonalities,theirfocuses

weresomewhatdifferent.

Table 1. Task Classification in Previous Studies

ChaandLee(1993)proposedtenprevalentlisteningtasktypesfrom their

analysisofsixtextbookswidelyusedinKorea:listeningandchoosingcorrect

sentencesorpictures,listeninganddictating,listeningandansweringafter

providingbackgroundknowledgeoninput,selectivelistening,listeningand

answeringorally,listeningandfiguringoutthemainideaortopic,listeningand

summarizing ornote-taking,listening and solving problems,listening and

role-playing,andlisteningandpresentingonthetopicordebating.Thetask

typeswerepresentedintheorderofdifficultyfrom easytodifficult.Listening

andchoosingacorrectpicture,forexample,wasaneasytaskthatrequired

teacher'scontrol.Listeninganddebating,ontheotherhand,wasadifficulttask

thatrequiredcreativityfrom learners.

Lund(1990)classifiedlisteningtasksintoninedifferentcategoriesaccording
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to listenerresponses:doing,choosing,transferring,answering,condensing,

extending,duplicating,modeling,andconversing.Similarly,Richards(1983)

categorizedtasksaccordingtothetypeoflistenerresponsesandproposedeight

listeningtasktypescommonlyusedinteachingmaterials:matching,transferring,

transcribing,scanning,extending,condensing,answering,andpredicting.

ThelisteningtasktypeclassificationsofLund(1990)andChaandLee(1993)

wereverysimilartothatofRichard(1983)becausetheirtasktypesoverlapped

agreatdeal.Forexample,Richard'stasktypes(e.g.,matching,transferring,

transcribing,scanning,extending,condensing,andanswering)weresimilarto

Lund'stypes(e.g.,choosing,transferring,answering,condensing,extending,

duplicating)and Chaand Lee'stypes(e.g.,listen and choose,dictation,

answeringandnote-taking).

Ur(1984)divided listening-for-comprehension tasksintofourcategories

dependingonthelengthoflearnerresponses:listenandmakenoresponse,

listenandmakeashortresponse,listenandmakealongerresponse,andlisten

asabasisforstudyanddiscussion.Ur(1984)consideredtaskswhichrequired

learnerstomakelittleornoresponsetobepassivetasks,whereastasksthat

requiredlearnerstomakealongerorsophisticatedresponsetobeactivetasks.

Morley's(2001)classificationoflisteningtasktypes,however,differedfrom

thepreviousones.AsMorley'sclassificationoflisteningtasktypeswasbased

ontheoutcomestudentsproducedafterlistening,listeningtasktypeswere

categorizeddependingontheoutcomewheretheoutcomewasdefinedasa

realistictaskthatpeoplecanenvisionthemselvesdoingandaccomplishing

something(p.79).Shedividedtasksintosixcategoriesdependingonthe

communicativeoutcome:listening and performing actionsand operations,

listeningandtransferringinformation,listeningandsolvingproblems,listening,

evaluating,andmanipulatinginformation,interactivelisteningandspeaking:

negotiatingmeaningthroughquestioning/answeringroutines,andlisteningfor

enjoyment,pleasure,andsociability.

Morley(2001)notedthatthepurposeoforalcommunicationinthereal

worldwastoachieveagenuineoutcomewhichcouldbeassimpleasenjoying

sociableconversationorascomplexasunderstandingintricateinstruction.She

arguedthat"Listeningcomprehensionintoday'slanguagecurriculum mustgo

farbeyonda20-minutetapeadayoraparagraphortworeadloudfollowedby
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aseriesoftestquestionsaboutthefactualcontent"(p.79).

2.2. Previous Studies on Activity Books

Therewasnotmuchresearchonactivitybooksowingtotheshortperiodof

use.Thefocusesofpreviousstudieswereonthedistributionoftasktypes(Cho,

2010;Choi,2011;Jung,2009;Shin;2010;Song,2009;Yoon,2009),appropriateness

oftaskdifficulty(Choi,2011;Choi& Lee,2010;Ha,2009;Woo,2009,Yoon,

2010)andtheuseofactivitybooksintheclassroom(Jung,2009;Lee,2009;Yang

&Shin,2009).Studiesonlisteningtasks,inparticular,weremainlyconcerned

withthecompositionoftasktypes.

Cho(2010)analyzedthreemiddleschoolgrade1activitybookswithan

instrumentadoptedfromLee(2007)andNam,etal.(2004).Listeningtaskswere

classifiedinto8differentcategoriesofmatching,understandingthemainidea,

choosinganappropriateresponse,understandingaparticularthingoraperson,

determiningtrueorfalse,puttingacheck,responding,anddictating/fillingin

blanks.Themostfrequentlyusedtaskwasdictating/fillinginblankswhich

composed 35% ofthe totaltask types,followed by matching (13.9%),

understandingthemainidea(12.7%),andchoosinganappropriateresponse

(11.9%).Othertasktypeswereminimallyused.

Choi(2011)categorizedthelisteningtasktypesinsixmiddleschoolgrade2

activity books.The criteria developed by Willis (1996)was employed.

Accordingly,taskswerecategorized into 6categoriesoflisting,ordering,

comparing,problem-solving,sharingpersonalexperience,andcreativetasks.The

resultshowed aheavyconcentrationonproblem-solvingtasktype,which

constituted69.4%ofthetotaltasktypes.Moreover,rareuseoftasktypes,such

assharingpersonalexperienceandcreativetasks,didnotcorrespondtothe

purposeofthe7thNationalCurriculum,whichwastopromotelanguageskills

foractualuse.

Jung(2009)classifiedlisteningtasksinto20differentcategoriesintenmiddle

schoolgrade1activitybooks.ThecriteriawasbasedonthestudyofDubin&

Olshtain (1986).Thetop threefrequentlyemployed taskswereanswering

multiplechoicequestions(15.0%),choosinganappropriatepicture(11.9%),and

fillinginblanks(8.7%).Jung(2009)notedthatmajorityoftaskswerepassivein
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nature:morelikeacomprehension check up ratherthan inducing active

responsesfrom students.

Shin(2010)analyzedthreehighschoolgrade1activitybookswiththe

classification oflistening tasksby Lee(2007)wherelistening taskswere

categorizedinto15differentcategories.Tasktypeswhichrequiredmechanical

responses,suchas,givinganappropriateresponse(18.6%),understandingthe

mainidea(12.0%)andunderstandingdetails(18.2%)weremostfrequentlyused

whereascognitivelydemandingtasktypes,suchas,figuringoutthementalstate

wasnotusedatall.

Whilepreviouslymentionedstudiesfocusedontheanalysisofactivitybook

itself,thestudyofLee(2009)andYang&Shin(2009)lookedintohowactivity

bookswereperceivedamongstudentsandteachers.Inthesurveyamong571

middleschoolstudentsand20teachers,thestudentsansweredthattaskswere

boringanddidnottriggeranyinterest.While,theteachers,ontheotherhand,

pointedoutthatlittledifferenceexistedtasktypesbetweentheactivitybooks

andthemaintextbooks(Lee,2009).Moreover,theself-reportedquestionnaireby

47middle-and54high-schoolteachersrevealedthatmosttasktypeswerenot

feasibleintheKoreancontextandtherewerelittledifferenceintasktypes

amongdifferentproficiencylevels(Yang&Shin,2009).

Inshort,certainissueshadbeenraisedregardingthetypesoftasksinthe

activitybooks.Unfortunately,however,itwasnotpossibleorquitedifficultto

compareandgeneralizethefindingsbecauseofthedifferencesintheuseofthe

criteriaandthesubjectsforanalysis.Moreover,therehadnotyetbeenany

studythatanalyzedactivitybooksfrom grade1tograde3.Thispostedthe

necessity ofa systematic study to investigate task typeswith a more

comprehensiveframework.

3. Methodology

3.1. Materials

Thisstudyrandomlychosefiveoutofdifferentseries(grade1:25series,

grade2:19series,andgrade3:15series)ofEnglishactivitybooksusedin
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Activitybook

No.ofUnits

(pereach

grade)

Contents

BookA 10 Listening

BookB 12 ListenandSpeakPlus

BookC 12 Let’sListen

BookD 12 ListenandTalk 1,ListenandTalk2

BookE 12 ListenandSpeak1,ListenandSpeak2

Koreanmiddleschoolswhichhadbeenapprovedfortheschoolusebythe

MinistryofEducation,ScienceandTechnologyundertheRevised7thNational

Curriculum.Theactivity bookswererandomly chosen in ordertoavoid

researcherbias.TheywereclassifiedasBookA,BookB,BookC,BookD,and

BookE.Atotalof15bookswereanalyzedbecauseeachseriesconsistedofthree

books,abookforgrade1,2,and3,respectively.TasksineachBookwere

dividedintothreeproficiencylevels:low,intermediateandadvancedlevel.The

presentstudyanalyzedthelisteningsectionsineachactivitybook.BooksAand

BookChadseparatelisteningsection,butBookB,BookD,andBookEhad

listeningtasksunderthetitleoflistenandspeakorlistenandtalk.However,

listeningandspeakingtaskswereclearlydividedineachactivitybookandonly

thepartoflisteningtaskwasreviewedinthisstudy.Thisstudydefinedthetask

asanactivityoractionthatiscarriedoutastheresultofprocessingor

understandinglanguage(LongmanDictionaryofAppliedLinguistics,p.289).

Thus,allthelisteningexercisesandactivitiesinthebookwereidentifiedas

listeningtasks.Thecontentsofactivitybooksusedinthestudywerepresented

inTable2.

Table 2. Contents of Activity Books Used in the Study

Thestructuresofalltheactivitybookswerenotthesamealthoughthey

wereverysimilar.Forexample,BookA wasconsistedoftenunitswhereas

otheractivitybookswerecomposedoftwelveunits.Moreover,BookB,BookD,

andBookEhadanintegratedsectionoflisteningandspeakingwhileBookA

andBookChadonlylisteningsection.
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Tasktype Descriptions

1.Matching

Choosingawrittenorpictorialform thatcorresponds

withwhatisheard.(e.g.,matchapicturewitha

correspondingexpression,selectanappropriate

expressionforastatement)

2.Discriminating

Decidingwhetherastatementistrueorfalseonthebasis

ofthelisteningtext.(e.g.,true-falsequestions,choosea

statementthatdoesnotagreewiththeheardinformation)

Thetaskswereanalyzedintermsofproficiencylevelstoexaminewhether

differences existed among different proficiency levels to support

level-differentiatedlearning.Alsotaskswereanalyzedintermsofgradelevels

toexaminewhethertherewereasignificantvariationintasktypesasthegrade

wentup.

3.2. Criteria for Listening Task Type Classification

Thecriteriaforthelisteningtasktypeanalysisweremainlyadoptedfrom

thecombinationoftasktypesproposedbyRichards(1983),Lund(1990)andCha

andLee(1993).Thiswasbecausetheirdefinitionoftaskwasmoreappropriate

forclassifyinglisteningtasktypesinEFLtextbookswhichrequireddifferent

learnerresponsesratherthandifferentoutcomes.Alsotheircriteriawerebased

ontheanalysisofteachingmaterialswhichfittothepurposeofthisstudy.The

criteriawerethenmodifiedbytheresearcherwithreferencetothestudyof

Willis(1996)sinceitofferedusefulpedagogicclassificationoftasksfortextbook

materials.Itincluded learner'soperation oflisting,ordering and sorting,

comparing,problem-solving,sharingpersonalexperiences,andcreativetasks.

Orderingandsortingtaskswhichinvolvesequencing,ranking,categorizing,or

classifyingitemswereadoptedinthisstudyas'(re)ordering'and'classifying'

sincethosetypeswereincludedinactivitybooks.

The combination of categories from previous studies produced 13

classificationoflisteningtasktypesaspresentedinTable3.

Table 3. Template of Thirteen Listening Task Types
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3.Problem-solving

Providingasolutiontoagivenproblem byusingthe

heardinformation(e.g.,listentoaninstructionand

figureoutthefinaldestination,listentoadescriptionof

aroom anddraw pictureofit,listentodirectionand

markitonthemap).

4.Transcribing

Dictatingorfillingintheblankswithamissingword,a

phrase,orasentence(e.g.,completeasentence,write

downthesentences)

5.Extending

Goingbeyondwhatisprovidedinthetextandinferring

whatisnotsaid(e.g.,reconstructadialoguebasedon

thegiveninformation,provideaconclusiontoastory)

6.Note-taking
Reducingwhatisheardtoanoutlineofmainpoints

(e.g.,completeatelephonememooranadvertisement)

7.Answering

Answeringgivenquestionsonthebasisofheard

information(e.g.,answersomedetails,selectacorrect

answerfrom givenexamples)

8.Summarizing

Makingashortstatementthatpresentsthemajorpoints

ofaheardinformation(e.g.,completethesummarized

statements)

9.Correcting
Revisingsyntacticorsemanticerrorsonthebasisofa

heardpassage(e.g.,correctthewrongstatements)

10.(Re)ordering

Arrangingpicturesorsentencesthatareplacedinthe

wrongplace(e.g.,arrangethepicturesintheright

order)

11.Classifying

Groupingwordsorexpressionsintosimilarorright

groups(e.g.,chooseallthewordscorrespondingtothe

givencategory)

12.Identifying

Findingaparticularwordorexpressionthatareusedin

thespeech(e.g.,identifyawordthatisused,identify

theexpressionusedintheconversation)

13.Reconstructing
Creatinganew form basedonaheardtext(e.g.,

completearesponseletter,makeaninvitationcard)
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Tasktype G 1 G 2 G 3 Total

1.Matching

L 80(62.02) 53(41.41) 72(45.28) 205(49.28)

I 46(31.94) 49(32.89) 46(26.59) 141(30.26)

A 17(12.60) 15(10.64) 16(11.19) 48(11.56)

2.Answering

L 14(10.85) 48(37.50) 56(35.22) 118(28.37)

I 28(19.44) 32(21.48) 48(27.74) 108(23.18)

A 34(25.18) 39(27.66) 26(18.18) 99(23.63)

3.Transcribing L 4 (3.10) 2 (1.56) 2 (1.26) 8 (1.92)

3.3. Data Analysis

Inthetasktypeanalysis,listeningtasktypeswereclassifiedintothirteen

differentcategoriesaccordingtothetemplateshownintheTable2.Adualtask,

whichinvolvedtwodifferenttasktypesinonelisteningtask,wasclassifiedas

twodifferenttasktypes.Thentasktypewasrankedwithregardtofrequency

andpercentage.Finally,differencesinthedistributionoftasktypesamongthe

proficiency levelsand thegradelevelswereinvestigated using Kendall's

coefficientsofconcordance(Kendall'sW)andSpearman'srankordercorrelation

coefficients(Spearman'srho).Kendall'sW wasoften used asastatistical

techniquetoinvestigatetheagreementofnominaldataamongthreegroupsor

overwhichrangesfrom0(noagreement)to1(completeagreement).Spearman's

rhowasoftenusedtoinvestigatecorrelationbetweentherankoftwogroups.

Kendall'sW enablestoidentifyagreementofranksamongproficiencylevels

regarding task typefrequency and Spearman‘srho showswhich pairof

proficiencylevelcontributedtothehighorlowagreement.

4. Results and Discussion

The difference among proficiency levels (i.e.,low,intermediate,and

advancedlevels)withregardtotheiruseoftasktypesfromgrade1tograde3

wasexamined.Table4showsthelisteningtasktypeswithregardtothe

frequencyandproportion.

Table 4. Listening Task Types in Activity Books
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I 19(13.19) 15(10.07) 28(16.18) 62(13.30)

A 22(16.30) 27(19.15) 22(15.38) 71(16.95)

4.Discriminating

L 4 (3.10) 2 (1.56) 7 (4.40) 13 (3.13)

I 17(11.81) 19(12.75) 17 (9.83) 53(11.37)

A 15(11.11) 22(15.60) 27(18.88) 64(15.27)

5.Extending

L 11 (8.53) 13(10.16) 10 (6.30) 34 (8.17)

I 7 (4.86) 5 (3.36) 8 (4.62) 20 (4.29)

A 4 (2.96) 5 (3.55) 4 (2.80) 13 (3.10)

6.Summarizing

L 2 (1.55) 1 (0.78) 3 (1.89) 6 (1.44)

I 3 (2.08) 8 (5.37) 8 (4.62) 19 (4.08)

A 16(11.85) 9 (6.38) 14 (9.79) 39 (9.31)

7.Note-taking

L 2 (1.55) 2 (1.56) 0 (0.00) 4 (0.96)

I 8 (5.56) 7 (4.70) 4 (2.31) 19 (4.08)

A 11 (8.14) 6 (4.26) 7 (4.90) 24 (5.73)

8.Reconstructing

L 0 (0.00) 0 (0.00) 0 (0.00) 0 (0.00)

I 0 (0.00) 1 (0.67) 5 (2.89) 6 (1.29)

A 4 (2.97) 6 (4.26) 19(13.29) 29 (6.92)

9.Correcting

L 0 (0.00) 0 (0.00) 0 (0.00) 0 (0.00)

I 2 (1.39) 4 (2.68) 6 (3.47) 12 (2.58)

A 2 (1.48) 9 (6.38) 7 (4.90) 18 (4.30)

10.Identifying

L 5 (3.88) 3 (2.34) 4 (2.52) 12 (2.88)

I 6 (4.17) 6 (4.03) 0 (0.00) 12 (2.58)

A 1 (0.74) 1 (0.71) 0 (0.00) 2 (0.48)

11.

Problem-solving

L 4 (3.10) 3 (2.34) 2 (1.26) 9 (2.16)

I 4 (2.78) 0 (0.00) 0 (0.00) 4 (0.86)

A 6 (4.44) 1 (0.71) 0 (0.00) 7 (1.67)

12.(Re)ordering

L 2 (1.55) 1 (0.78) 3 (1.89) 6 (1.44)

I 4 (2.78) 2 (1.34) 0 (0.00) 6 (1.29)

A 3 (2.22) 1 (0.71) 1 (0.70) 5 (1.19)

13.Classifying

L 1 (0.78) 0 (0.00) 0 (0.00) 1 (0.24)

I 0 (0.00) 1 (0.67) 3 (1.73) 4 (0.86)

A 0 (0.00) 0 (0.00) 0 (0.00) 0 (0.00)

Note:L:low,I:intermediate,A:advanced,():percentage
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A totalof1,301listeningtaskswereusedintheactivitybooks.Thetask

typesmostfrequentlyusedinthemiddleschoolactivitybookswerematching

andansweringwhereasclassifyingappearedonlyfivetimesamongfifteen

activitybooks.Whilethetasktypesofdiscriminatingandtranscribingwere

moderatelyused,thoseofidentifying,problem-solving,and(re)orderingwere

relativelylessusedintheactivitybooks.

Thereweresimilaritiesanddifferencesamongthethreelevelsofactivity

books.Thesimilaritieswerethatmatchingandansweringtaskswerethemost

frequentlyusedtasktypesinthebooks.Infact,theyconstituted77.65%oflow

level,53.44% ofintermediatelevel,and35.19% ofadvancedleveltasktypes.

Moreover,problem-solving,(re)ordering,classifyingwereusedintheleastfor

allproficiencylevels.Forexample,problem-solving,(re)orderingandclassifying

werenotusedmuchinthelow level(2.16%,1.44%,0.24%)andintermediate

level(0.86%,1.29%,0.86%).Similarly,classifyingtaskswereneverusedand

(re)ordering(1.19%)andproblem-solving(1.67%)taskswereminimallyusedin

theadvancedlevel.

One ofthe differenceswasthatlow leveltask typeswere heavily

concentrated on matching (49.28%)and answering (28.37%)while other

proficiency levelsincluded transcribing (intermediate:13.30% ;advanced:

16.95%)anddiscriminating(intermediate:11.37% ;advanced:13.27%)tasksin

theirtopfourtasktypes.Moreover,unliketheadvancedlevel,reconstructing

wasoneoftheleastusedtasktypeinbothlowandintermediatelevels.Infact,

itwasneverusedinthelowlevelandonlyusedsixtimesintheintermediate

levelwhile29occurrencesappearedintheadvancedlevel.

Inordertojudgetheagreementamongthelow,intermediate,andadvanced

levelsintermsoftasktypes,Kendall'sW andSpearman‘srhowereconducted

asshown in Table5.AccordingtoKendall'sW,therewasasignificant

concordanceamongthethreeproficiencylevels(W=.941,p<.01).Thisagreement

seemedtoresultfrom thesignificantcorrelationbetweenlowandintermediate

levels(rs=.607,p<.05)andbetweenintermediateandadvancedlevel(rs=.807,

p<.01).However,thecorrelationbetweenlow andadvancedlevelwasnot

significant(rs=.364,p>.05).Inotherwords,tasktypesusedinlowandadvanced

levelswerenotsimilarwhereastasktypesusedinintermediateandadvanced

levelsaswellaslowandintermediatelevelswerequitesimilar.Thiscouldbe
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Tasktype
Low Intermediate Advanced Tot

alG1 G2 G3 ST G1 G2 G3 ST G1 G2 G3 ST

1.Matching 1 1 1 1 1 1 2 1 3 4 5 4 1

2.Discriminating 6 7 4 4 4 3 4 4 5 3 1 3 4

3.Problem-solving 6 4 8 6 8 13 12 12 7 12 12 10 11

4.Transcribing 6 7 8 7 3 4 3 3 2 2 3 2 3

5.Extending 3 3 3 3 6 8 5 5 8 9 9 9 5

6.Notetaking 9 7 11 10 5 6 9 6 6 7 7 7 7

7.Answering 2 2 2 2 2 2 1 2 1 1 2 1 2

8.Summarizing 9 9 6 8 10 5 5 6 4 5 6 5 6

9.Correcting 12 12 11 12 11 9 7 8 11 5 7 8 9

10.(Re)ordering 9 9 6 8 8 10 12 10 10 12 10 11 12

11.Classifying 11 12 11 11 12 11 10 12 13 13 12 13 13

12.Identifying 4 4 5 5 7 7 12 8 12 12 12 12 10

13.Reconstructing 12 12 11 12 12 11 8 10 8 7 4 6 8

Kendall‘sW

Proficiency

level
.941**

Gradelevel .969**

Spearman’srho

Proficiency

level

LandI(.676)*,IandA(.807)**,

LandA(.364)

Gradelevel
G1andG2(.919)**,

G1andG3(.770)**,G2andG3(.913)**

duetohighproportionofmatchingtaskinlow level(49.28%)whichwasnot

usedasmuchinadvancedlevel(11.56%).Alsofrequentuseofsummarizing,

transcribingandreconstructingtasksintheadvancedlevelwhichwerenotused

asmuchinthelowlevelcouldhavecausedthosedifferences.

Table 5. Rank Order of Task Types in Activity Books

Note:G1:Grade1,G2:Grade2,G3:Grade3,ST:SubTotal,p<.05*,p<.01**

Regardingthetasksindifferentgrades,theyshowedsignificantconcordance
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(W=.969,p<.01)aswellascorrelation(G1andG2:rs=.919,p<.01,G1andG3:

rs=.770,p<.01,G2and G3:rs=.919,p<.01)in distribution oftask types.

Specifically,bothlow andintermediatelevelsshowedsimilartaskdistribution

throughoutthegrades.Thiswasshownthroughverysignificantconcordance

amonggrade1,grade2andgrade3inthelowlevel(W=.741,p<.05)andthe

intermediate level(W=.938,p<.01).Specifically,the low leveland the

intermediatelevelshowedheavyconcentrationofcertaintasktypesfromgrade

1tograde3.Inthelowlevel,forexample,matching,answering,andextending

constituted over 80 percent,while in the intermediate level,matching,

answering,andtranscribingtaskswereusedover60percent.Thisimpliesthat

studentsinlow andintermediatelevelwouldhavetopracticelisteningwith

verylimitedtypesoftasksthroughoutthemiddleschoolyears,whichcould

wadestudents'interestinlistening.Theadvancedlevel,ontheotherhand,did

notreach thesignificancelevel(W=.505,p>.05)which implied thatonly

advancedlevelstudentsareexposedtovarietyoftasktypesfrom grade1to

grade3.

5. Conclusion 

Listeningisimportantsinceitservesasabasisforcommunicationand

languageacquisition.Inaddition,theglobaltrendwhichfocusesonaural/oral

communicationinlanguagelearninghasinfluencedKoreanNationalCurriculum

topaymoreattentiontolistening.Anotherglobaltrendistoacknowledge

individualdifferencesofstudentsandtoprovidecustomizedlearning.Inorder

totakeindividualdifferencesintoaccount,level-differentiatedcurriculum has

been adopted since1997and activitybookstosupportlevel-differentiated

learninghavebeenusedinclassroom since2009.

Thisstudyexaminedwhetherthereisadifferenceinactivitybooklistening

tasktypesusedamonglow,intermediate,andadvancedlevelandamonggrade

1,2,and3.Theresultsrevealedthatsimilartasktypeswereusedamong

differentproficiencylevels(W=.941,p<.01)which resultedfrom significant

correlationinuseoftasktypesbetweenintermediateand advanced level

(rs=.807,p<.01)aswellasbetweenlowandintermediatelevel(rs=.607,p<.05).
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Thestatisticalresultsupportedtheteachers'view onactivitybooksthatthe

distinctionoftasktypesamongdifferentproficiencylevelswasnotclear(Yang

&Shin,2009).Also,thefindingthatlow andintermediatelevelusedsimilar

typeoftasksthroughoutthegradesexplainsthelackofinterestfoundamong

middleschoolstudents.

Basedonthefindings,thefollowingsuggestionsaremadewithregardto

listeningtasktype.Firstofall,middleschoolEnglishactivitybooksneedto

includevarioustypesoftasks,dependingontheproficiencylevelstopromote

level-differentiatedlearning.Currentactivitybooksincludedifferenttasktypes

onlybetweenlow andadvancedlevels.Differencesintheuseoftasktypes

shouldalsoexistbetweenlowandintermediatelevelsandbetweenintermediate

andadvancedlevels.

Secondly,middleschoolactivitybooksneedtoincludethedifferenttypesof

tasksongradelevels.Inlowlevel,forexample,topthreetasktypes(matching,

answering,extending)remainedthesamethroughoutthreeyearsinmiddle

school.Similarly,inintermediatelevel,topfourtasktypes(matching,answering,

transcribing,anddiscriminating)remainedthesamethroughoutthemiddle

schoolyears.Onlyadvancedlevelshowedsomevariationsintheuseoftask

typeasthegradewentup.Thiscallsforachangesinceanarrowrangeoftask

typescanlosestudents'interestsand,asaresult,de-motivatethem.

Finally,heavyuseofspecifictasktypesshouldbeavoided.Especially,

matching,answeringandtranscribingwereheavilyused,whereas(re)ordering,

classifyingandidentifyingwererarelyusedinalltheproficiencylevelsandin

allthegrades.Thustasktypesshouldbeselectedwithmuchcareorconverted

tolessfrequentlyusedtasktypestoaccommodatestudents'needsandto

promoteEnglishlearning.Forexample,transcribingwhichwasminimallyused

inthelow level(1.92%)shouldbeincreasedgraduallyovertheyearssothat

low levelstudentscanhavemorechancestopracticematchingoftheheard

soundstotheletters.Asfortheintermediatelevel,cognitivelymoredemanding

tasktypes,suchassummarizingandreconstructing,shouldbeemployedmore

oftentoarousestudents'desiresforthechallenges.Despitethefactthatthe

advancedlevelincludedmorevarietyoftasktypesthanotherproficiencylevels,

itdidnotincludeclassifyingtasksatall.Thus,classifyingtaskscanbedevised

fortheadvancedlevelandbeadded.
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Thisstudyhaslimitationthatitdidnotanalyzedallactivitybooks(grade1:

25series,grade2:19series,andgrade3:15series)butonlyfiveseriesof

activitybooksusedinKoreanmiddleschools.Also,thisstudyonlyinvestigated

listeningtasksanddidnotlookintospeaking,reading,andwritingtasks.

Accordingly,thefindingsmaynotbegeneralizedtoothertasktypesanda

carefulinterpretationofthefindingsisneeded.
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