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Lee, Chongmin. 2008. The Practical Application of Task—Based
Instruction. The Linguistic Association of Korea Journal, 16(1), 19-35.
It has been proved that the task-based instruction (TBI) has been applied
in a very effective and useful manner. It has been made possible that the
learning process can be performed and the language activities can be
observed in the actual context. In other words, the TBI guarantees the
learner achievements to be realized as successful.

In this paper two subtopics are dealt with. One is the issue of conscious
raising. At the stage of pre—task assignments the learners are requested to
understand what tasks they can perform implicitly or explicitly. The other
is the conversational negotiations going on when the learners try to solve
the discours breakdowns. Finally the learners can be aware of the assigned
tasks and resolve the language problems in completing the tasks
successfully.

F Aol (Key Words): task-based instruction, consciousness raising,
communicative breakdown, task activities
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WA ERRT FHugiEojof grii WL » = 3
T AdagE Fo] AR AN Hx Aol EAS (a) 47{3 o
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Total Task-Based Instruction
Pre-Task Stage ‘ Core Task Stage ‘ Post-Task Stage
Present Practice Produce

H}Ae dAE AF AA - 5-AAE (Present-Practice-Produce) 2F
= % A9 (task cycle)o.Z FA®E Y. FY (Rooney 2000, p. 2)& 4
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FTUEE AFHE HolErh ol Eut A FAY TN dqdHEE 274
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Aol IHs DA R HdestE T o

ZE e HEHE AYA $EE AASGT 2 F vk (Doughty and
Varela 1998; Sheen 2003, p. 227) ¥4 & Ao 7 )

EslA 54832 vt (Nunan 2001, p. 3). 4l (Sheen 2003)& 9%
He AAZTH do] AE GAFOR AASI= s 5
s, AgHoRE AT A AR
Ae AFds] =ge] Hi vt Aojx FEA] FHS &
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7F AnYgs A AY. $EE T O7MA AEes dFsio A
(non-authentic text)& +4 Els
A w&skA Eake A4

gh=tofo] §l¥ thing? th ¥4%
'Say Again’ strategy

Example 1: Buying an apple juice

Customer: Do you have a BeryPine [VeryFine] juice?

Store Clerk: Pardon.

Customer: BeryPine [VeryFine] apple juice.

Store Clerk: Sorry. We don't carry them.

(After 5 minutes, the customer holding a VeryFine juice.)
Customer: (Complainingly) You have a BeryPine [VeryFine] juice. Like this.
Store Clerk: Ah, you mean, VeryFine juice!

Customer: Yes, this one. You are a liar.

Store Clerk: (Embarrassed) No, no. That is a VeryFine juice.
Customer: Yes. I wanted it.
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Example 2: Greetings

American girl: How is everything?
Korean boy: I ssink [think] dat [that] everyssing [everything] is good.
American girl: What are you saying?

Korean boy: I mean, everyssing [everything] is good.

American girl: Pardon me. You should say ‘everything’, not ‘everyssing’.
Korean boy: I did so.

American girl: No, you didn't. Say it again ‘everything’.

Korean boy: Everyssing [everything].
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(Graves 1996, pp. 21-22; Palmer 2005).
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