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1. Introduction

It is said that language plays a role in determining ethnic identity.
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Research on the relationship between language and ethnic identity has
been carried out in a wide range of disciplines from diverse
perspectives.

In recent years, some studies (Shin & Milroy, 2000; Song, 2001,
Stone-Kang, 2002; Kang, 2003; Yoon, 1996) were conducted on the
linguistic behavior of heritage Koreans in the U.S. from the
micro-interactional perspective. Shin & Milroy (2000) indicated that 12
first—grade heritage Korean children used Korean to accommodate peers
who were less fluent in English. Song (2001) also reported that three
heritage Korean children used Korean as a strategic communication in
four different contexts: at home, at school, at the researcher’'s apartment,
and at the Korean Saturday School. In a longitudinal case study,
Stone-Kang (2002) indicated that a heritage Korean girl used English
more frequently in cognitively demanding contexts. What these studies all
indicate is that even children use a particular language strategically while
interacting with others. For adult linguistic behavior of heritage Koreans,
Yoon (1996) indicated that the more distant their conversation partners
are, the more they use Korean during conversation. They use Korean as
an honorific language when they talk to socially distant members in order
to maintain an asymmetrical relationship that may exist between them
with respect to age, gender, and social status. A similar study to Yoon
(1996), Kang's study (2003) also indicated that the use of Korean by
heritage Koreans in a particular situation reveals ideologies of social
hierarchy that serve to mitigate potential conflicts. Thus for heritage
Koreans, knowledge of honorific forms of Korean and their correct use
toward socially distant members are very crucial factors in maintaining
their relationships. Of course this is also true for native Koreans living in
Korea (Kim, 1991; Lee, 2002) and Korean emigrants to other countries
(Park, 2005).

Some studies (Ladin, 1982, Giles & Johnson, 1981) also suggested that
ethnic identity may be independent of a person’s heritage language. Ladin
(1982) reported that more than 50 percent of pupils between the ages of 12
and 14 answered yes when asked if they thought it possible to be Alsatian
without being able to speak the Alsatian dialect. In some cases (Giles &
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Johnson, 1981), it is not always necessary for members of an ethnic group
to speak the same language. For example, heritage Koreans who do not
know Korean will participate in the events of Korean Cultural Day as
Korean members. Those who perceive themselves as more Korean than
American are willing to participate in those cultural events, and there will
be a higher chance for them to maintain the use of the Korean language.
In contrast, those who perceive themselves as more American than
Korean may not be willing to involve themselves with Korean events, and
there will be a higher chance for them to use English exclusively in most
situations. It seems clear that ethnic group affiliations are of relative
value, thus a matter of relative choice (Tabouret-Keller, 1997).

Language is closely related with ethnic identity, but it is neither a
unique feature nor a necessity in deciding our ethnicity. In some cases
such as Alsatian, language is not directly related with ethnic identity. In
other cases, language attitude toward a particular language or a particular
linguistic feature (e.g., honorific forms of Korean) also affects our
linguistic behavior and our ethnic identity as well. Thus it is quite
complicated how one perceives his ethnic identity in his everyday verbal
interaction in many different language contexts. There may be a number
of variables operating on language and ethnic identity.

Based upon these understandings of the relationship between language
and ethnic identity, the study investigated some sociolinguistic phenomena
of the heritage Koreans living in the US. The major purpose of the study
was to look at ethnic identity and language use of the heritage Koreans in
the US. Twenty young heritage Koreans living in Hawail were studied on
how they identified their own ethnicity and what relations there would be
between their ethnicity and their language use in bilingual contexts.
Twenty young heritage Koreans in the study were Korean-Americans
who were born and had lived in the US all their lives. Their range of age
was between 10 and 17. Nine of them attended elementary school, four
middle school, and the rest seven high school. Their language behavior
was closely observed by the researcher at a number of places in Hawaii
in 2006.
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2. Data Gathering

To examine language behavior of the heritage Koreans in the US, a
Korean church and its attached Korean Saturday Hangul school in
Hawaili were chosen by the researcher who is the writer of this paper.
Their language behavior at those places had been closely observed and
recorded by the researcher for almost a year, in 2000.

A survey was given to them at a Korean Hangul school in Hawaii to
study their self ethnic identity and their preference for language use in
some context, as shown in the following;

The Survey

1. T am

( ) Korean ( ) Korean-American ( ) American
2. In what context do you use Korean most? Why?
3. In what context do you switch English to Korean

or Korean to English? Why?

To study the relationships between their ethnicity and code-switching
to Korean, their three minute talk was recorded individually at different
time at the Korean Hangul school by the researcher. The researcher
himself had taught them Korean at the Hangul school as a teacher at
the time of the study and thus had the advantage of approaching them
naturally for examining their language behavior, reducing the observer's
effect quite a lot. In three minutes they were asked individually to talk
about things which happened to them yesterday and their talk was
recorded by the researcher.

Among the twenty heritage Koreans participated in the study, seven
of them were beginners, six intermediate, and seven advanced learners
of Korean at the Hangul school. Their proficiency level of Korean was
determined by the level of the classes they attended at the Korean
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Hangul school. Their age ranged from ten to seventeen. Most of them
also went to a Korean church on Sundays.

3. Major Findings in the Study

3.1. Ethnic Identity

Quite surprisingly, among the twenty heritage Koreans who were
born in the US no one identified himself as American in the Survey
which was given to them at the Korean Saturday Hangul school.
Almost half of them (nine) identified themselves as Korean and the
other half (eleven) as Korean American.

3.2. Ethnicity and Language Use

One of the major characteristics of language behavior of the heritage
Koreans in this study was that they did not use Korean as much as they
could in normal context. Since they had used English in almost all their
conversation, their use of Korean was quite restricted in some context such
as at a Korean church and its attached Korean Hangul school, and at their
home. Even in classes at a Korean Hangul school they would not use
Korean as much as they could. They seemed just to pass their time, not
learning Korean in class. It is understandable because most of them were
forced by their parents to attend a Korean Hangul school for some reason.
Their motivation, instrumental or integrative, to learn Korean was not
strong. They were not willing to learn Korean. It is also understandable
because there were not definite social forces which pushed them to learn
Korean. As a result, they ended up being poor learners of Korean, which
leads to being poor bilinguals in the States. To examine their use of
Korean, the following two questions were asked to twenty heritage
Koreans at a Korean Hangul school in Hawaii, as shown in the survey; 1)
In what context do you use Korean most? Why? and 2) In what context do
you switch English to Korean or Korean to English? Why?
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Although there was minor difference, they answered in quite the same
way for the two questions, as indicated in Appendices 1 and 2. Almost
everyone in this survey indicated that the context they used Korean most
was at home. They used Korean at home largely because they were
enforced to use it by the parent for some reason and because their parents
understood Korean only or understood it better than English. In particular
cases, they used Korean when they begged their mom for something.
Outside home, they used Korean sometimes in such cases as they talked
to the Korean exchange students at their school, to someone who
understood Korean only, or to the teachers at the Korean Hangul school.

Hardly did they switch English to Korean in normal context but they
switched Korean to English mostly at home when they did not know how
to say things (words or phrases) in Korean to their parents or the Korean
elderly and when they were asked by their parents how to say things in
English. They often replied with the same language (Korean or English)
when their interlocutors used one of the two languages first. In most
cases they used Korean in a limited way at home, at school, and even at
the Korean Hangul school. Sometimes they used Korean when they talked
to Korean-American friends in school because it was fun when Americans
did not understand.

The survey clearly indicates that their use of Korean was very
restricted in certain contexts such as at home and at the Korean Hangul
school. This reflects their own and their parent’'s attitudes towards
Korean and reveals their ethnic identity as Korean or Korean-American at
home and at the Korean Hangul school consciously or unconsciously.
Outside such contexts, they are Americans who use English only,
reflecting their attitudes towards English. Thus they are Koreans or
Korean-Americans in some contexts and Americans in some other
contexts which indicates that a particular language used consciously or
unconsciously by the speaker in a specific context plays a role in
determining his ethnic identity or expressing his preference for being a
member of a specific ethnic group.

Our attitude toward a particular language also reveals or affects our
ethnic identity. A positive attitude toward a particular language and thus
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its actual use in a specific context may be an indication that we prefer to
be a member of the language group in that specific context. This may
explain the most typical language behavior of the heritage Koreans in the
US. As the result of the survey indicates, they generally use Korean at
home and English in other contexts, revealing their different ethnic
identities respectively. However, it is not easy to definitely state that they
are Koreans at home and Americans outside the home because, as
Fishman (1997) put it, the link between language and ethnicity is variable,
just as ethnicity itself is both situational and a matter of perspective and
is therefore variable in saliency. Quite interestingly, all of the heritage
Koreans in this study indicated that they were Koreans or
Korean-Americans in the survey but some of them identified themselves
as Americans when asked individually by the researcher in casual context,
which shows that their ethnicity can be situational, too.

Parents of heritage Koreans presented another interesting example of
language attitude. Shin (2005) reported that most parents of heritage
Koreans were either positive or neutral when asked their views about
their children mixing both English and Korean when addressing them, but
they wanted their children to use Korean when Korean-speaking friends
or relatives were present. This suggests that the parents want their
children to behave like Americans in most other contexts. Korean appears
to play an ethnic marker only in certain language situations, and thus the
role of Korean cannot be predetermined as an ethnic identity feature in all
contexts. In this survey, parent’s attitude towards a certain language or
ethnic group was also revealed because their children’s use of Korean at
home was largely enforced by them.

The survey also indicates that the heritage Koreans in this study
accommodated their use of Korean to their interlocutors in certain contexts.
They used their limited Korean to someone who understood Korean only or
better than English, which clearly supports Giles’'s accommodation theory.
Giles (1979, 1980, 1984) and Giles & Byrne (1982) proposed that people are
motivated to accommodate their speech style as means of expressing
values, attitudes, and intentions towards others. The extent to which
individuals shift their speech styles toward the speech styles of their
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interlocutors is a mechanism by which social approval is communicated.

For most of the heritage Koreans in the study, their Korean is not good
enough to communicate with other native Koreans. This is quite amazing
because some adult or university level heritage Koreans actually become
an advanced level of Korean. Then could we imagine the heritage Koreans
in this survey would become such an advanced learners of Korean later
when they enter the college? But for now, their proficiency of Korean is
so low that I'd like to call them poor bilinguals. They are learning Korean
in passive manner and what was worse hardly did they use Korean in
their speech. Being poor bilinguals, they used Korean in a very limited
way. It is clear that communication problems may exist when they
exchange abstract thoughts with others in Korean.

3.3. Ethnicity and Proficiency Level of Korean

Ethnic identity of the heritage Koreans in the study showed no clear
difference in their use of Korean or language choice between Korean
and English in some context, however it was highly related with their
proficiency level of Korean.

For beginners of Korean, five out of seven heritage Koreans (71%)
indicated that they were Koreans, whereas two out of six (33%) for
intermediate and two out of seven (29%) for advanced learners of
Korean identified themselves as Korean respectively. It is clear that the
number of Koreans decreased as their proficiency level of Korean
became higher. In other words, Korean-Americans increased as their
proficiency level of Korean became higher. 29% for beginners, 67% for
intermediate, and 71% for advanced learners of Korean identified
themselves as Korean-Americans. Quite interestingly, the number and
its percentage of self ethnic identity for beginners were exactly the
opposite those for advanced learners of Korean.

3.4. The Three Minute Talk

In order to study language behavior of the heritage Koreans, they
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were asked individually at different time by the researcher (ie., the
teacher) to talk things which had happened yesterday in three minutes
at the Korean Hangul school. The teacher had taught them Korean at
the school for a year and they had known each other well. Their three
minute talk was individually recorded by the teacher in the class. The
following are some cases of the three minute talk.

Case 1) A Korean-American, Beginners of Korean

I don't know what to talk about. But yesterday I had exams at school.
One was math and the other music. And how do you say I think I did
bad? A& E&ol 8. And I had pizza, a large one, at lunch. &... 33}
o] 8. It was delicious. In the afternoon, the school was boring. Eh,
and, Oh, I went to a friend’'s house after the school. A%l e[d] #. And
Al Al AT o]l 8. And we were talking and talking and talking...
And then we were playing basketball 7% &8 And 77} &+
3 bite gole., $EE /) = ol Q. And the dog was barking and
barking, running away. And I went home at six. And had dinner and
watched TV. And T went to bed. W o8,

Case 2) A Korean-American, Intermediate of Korean

I studied much in school. You know. And how do you say orchestra?
Az AFPola. AR Fol3d . Eh eh what else I do? Oh, I played
card game in break time. Y card game Fo}dl&. I played it with
friends in break time. In weekend we play it at the church. But @vl7}
#0188, My mom doesn't like it. And when I got home, I played
Maple story. Eh.. How do you say five hours? ... Maple story 2]
3] 8. Because it's fun. Eh .., In Maple story, 1} twenty-five o] o] &..
And at night I had stomachache. And I couldn’t sleep well all night.
But I'm ok now. Ag £¢}8. Today I came here first. And band

practice go] 8. o] o] . Eh.. I only did that.

3.4.1. The sentences they made in the three minute talk
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The sentences they made in three minute talk were not that many.
The average number of total sentences they made in three minutes was
227 (454 sentences/20), ranged from 16 to 31. The higher their
proficiency level of Korean was, the more sentences they made. The
average number of total sentences they made in three minutes was 19
for beginners, 22 for intermediate, and 27 for advanced learners of
Korean. By self ethnic identity, the average number of total sentences
they made was 20.1 for Koreans and 24.8 for Korean-Americans.

3.4.2. The Korean sentences they made in the three minute talk

The average number of Korean sentences they made in three minute
talk was 86 (172 sentences/20), ranged from 4 to 15. The higher their
proficiency level of Korean was, the more Korean sentences they made.
The average number of Korean sentences they made in three minutes
was 5 for beginners, 8 for intermediate, and 12.7 for advanced learners
of Korean. By self ethnic identity, the average number of Korean
sentences they made was 6.1 for Koreans and 106 for
Korean-Americans.

3.4.3. Code-switching to Korean in the three minute talk

The average percentage of their code-switching to Korean in the
three minute talk was 38% (172 Korean sentences/454 total sentences
they made). The higher their proficiency level of Korean was, the
higher code-switching to Korean they made. The average percentage
of code-switching to Korean in their three minute talk was 26% for
beginners, 36% for intermediate, and 47% for advanced learners of
Korean. By self ethnic identity, the average percentage of
code-switching to Korean was 30% for Koreans and 43% for
Korean-Americans. It is evident here that ethnicity showed a clear
difference in code-switching to Korean in their three minute talk.

3.5. Some characteristics of code-switching they made
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In their three minute talk, the total number of sentences they made was
not many. It is partly because they were not prepared what to talk and
thus it took time for them to talk right away and they used so many
hedges such as eh, oh, you know, <, in between the sentences they made,
as shown in the cases above.

There occurred not just inter—sentential code-switching but
intra-sentential one, such as "And 717} &3 bite #1 8" and "Eh ... In
Maple story, W twenty—five ©]¢]&”. Also the following tendencies were

often found in their code-switching.
3.5.1. They tended to repeat the same thing;
1) 7. 2ol & It was delicious.”

2) "7k dojsl 8. My mom doesn’t like it.”
3) "She couldn't speak English well. &...9¢] & E3Q8.7

3.5.2. They tended to explain what they had said;

1) "I went to a friend’s house after the school. Z5lo]d] F.”

2) "Maple story ¥o] 3]2. Because it's fun.”

3.5.3. They asked often what English words or phrases were
called in Korean;

1) "And how do you say I think I did bad? Al @2 E3o] L.
2) "And how do you say orchestra? &= d5alo]a”
3) "Eh... How do you say five hours?”

3.5.4. Direct translation of English into Korean was found in
code—switching;

1) "And how do you say I think I did bad? Al&-& E3o] 8"
2) "And then we were playing baskethall. & 75 =gkol "
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These code-switching of English to Korean were the result of the
direct translation of English to Korean, which produced wrong
expressions in Korean. It is clear that English was their L1 and they
learned Korean as L2, Considering the average percentage of
code-switching to Korean which was only 38%, English was their
matrix language (Myers-Scotton, 1996), the host language (Sridhar &
Sridhar, 1980; Grosjean, 1989), or unmarked language, whereas Korean

was their embedded language, guest language, or marked language.

3.5.5. Wrong expressions were often found in code-switching to
Korean;

1 "And A 7] AT © ol

2) "EE ) SR sl

3) "Eh... In Maple story, Y twenty—-five ©]o] 8"
4) "getrt diE gl e

Counting in Korean is one of the most difficult areas in learning
Korean for any non-native speakers of Korean, let alone for the
heritage Koreans in the US. "How do you say five hours?”, as indicated
in 3.5.3. above, is another instance that shows their difficulty in
counting in Korean.

The heritage Koreans tended to omit case markers in Korean since
they had been confused in using them, as shown in 2) and 3) above.
And it is quite interesting to notice here that they would omit the
subjects in Korean as native Koreans did such as "But I'm ok now. #
a5 Fol8” and "&.. WAl & Tt was delicious.”

Voices in Korean also would give them difficulty in using Korean. In
4) "QGul7t d# gke] &7 passive voice ‘W17 &’ should be used instead
of active 't&’ and the object and its case marker ‘Y& or "AE’
would be included.

3.5.6. Simplified forms
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Simplified forms were used in their Korean as the native Koreans did
such as "Hl@H] 47 £9¢]”. Variation of the word 'television’ was also
found in their Korean such as TV’ and "®#H]’.

4. Conclusion

The study examined self ethnic identity and language use of the twenty
heritage Koreans who had born and lived in the US all their lives. Most
of them were K-12 students in Hawaii and had learned Korean as their
L2. As shown in their code-switching in the study, English was their L1
and affected their language behavior in certain ways at the Korean church
and its attached Saturday Korean Hangul school..

It is quite interesting to see that they identified themselves as
Koreans or Korean-Americans in the survey although they were born
and had lived in the US. None of them identified themselves as
Americans though English was their L1, which supports the notion that
ethnicity is a variable and is not solely related with their L1.

The study also indicated that their self ethnic identity and proficiency
level of Korean were related with their bilingual behavior in such ways
that the higher their proficiency level was, the more they used Korean
and the more they switched English to Korean and that
Korean-Americans did much more code-switching to Korean than
Koreans in their three minute talk.

Their use of Korean as L2 was not great as indicated in the study.
Only 38% of their talk was done in Korean on average in their three
minute talk at the Korean Hangul school. Although they were divided
into three proficiency levels of Korean at the school, most of them had
difficulty in communicating with others in Korean, particularly outside
the school or their home. In other places, in reality, Korean is not the
language which is used as a lingua franca in the US. It is clear that
Korean is used and maintained as an ethnic language for the heritage
Koreans in the US.

In general, the heritage Koreans in the study stayved at the poor
proficiency level of Korean. This explains why they rarely used Korean
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outside certain limited places. Even at the Korean Hangul school they
used English in most of time and particularly in break time between the
classes. It is remarkable though that some of them actually used their
poor Korean to accommodate their speech to other Koreans although
such communication took place in a very restricted manner and at
certain places as indicated in the study. Their poor level of Korean
would be due to their lack of motivation, instrumental or integrative, to
learn Korean and very limited input to their learning Korean outside
their home. Insufficient amount of time in learning Korean at the
Korean Hangul school and lack of Korean related activities, academic
and cultural, in the surrounding environment would be another major
factors affecting their stay at the poor bilingual level if we could define
them as bilinguals, what so ever. It is obvious that they were learning
Korean as their L2 in very passive ways in multilingual contexts in the
US. Although people who are bilinguals need not necessarily have
almost the same proficiencies in the languages (Wardhaugh, 2002; Clyne,
1997) and they develop competence in each language to the extent that
they need it and for the contexts in which each language is used
(Sridhar, 1996), it is highly expected for the heritage Koreans in the
US, particularly the young ones, to learn Korean in most active ways.
We know that some adult heritage Koreans including college level
students actually had become fluent bilinguals of Korean and English in
the US.
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Appendix 1. In what context do you use Korean most? Why?

Ethnic Proficiency | A
Identity LKEXreelagf g In what context do you use Korean most? Why?
1 | Korean |Beginner | 12 |When [ beg my mom for something I speak Korean.
2 | Korean |Beginner | 11 |When I talk to my parents, because they don’t understand English.
3 | Korean |Beginner | 10 |At home.
i - I use Korean at home the most because my parents
4| Korean |Beginner | 11 do not understand English that much.
5 | Korean |Beginner | 9 |When talking to Korean people.
Korean .
6| American | BegiNET 11 |At home.
7 Korean Beginner | 11 At home because my mom and dad is Korean, so
-American they want me to speak more Korean at home.
8 | Korean HIIEE?ZEE 13 | At home because mom and dad don’t speak English.
I use Korean most when I speak to my parents because it is
9| Korean Inter- 13 |our language and they want to encourage me to use it often. I
mediate often talk Korean to people who understand and talk Korean
also since it is encouraged to me I will use it often.
10 Korean Inter- 19 I use Korean the most at home because my parents
-American | mediate can understand me a little better.
1 gg;ﬁinan HIIEE?ZEB 14 |Talking to parents in Korean
19| Korean | Inter— |, | I use Korean when my parents make me. I also talk to the foreign
“ | ~American | mediate exchange students that are Korean at my school, sometimes,
I Korean Inter— 19 ‘When I talk to Korean people because I want them
-American | mediate to understand me.
, In my house. When I talk to my parents and other
14| Korean |Advanced | 16 adults because I can talk to them.
At home. My parents enforces me to speak Korean at
home to keep the knowledge of Korean for longer
15| Korean |Advanced | 16 |period. Also when I am talking to other Koreans. I
learned that it is not a good manner to speak in English
while other person is speaking to me in Korean.
16| Korean |, ced | 16 I use Korean when I talk to someone who only
-American understands Korean because they only understand Korean.
17 7§(0r(§an Advanced | 17 When talking to parents. They understand Korean
merican better.
18 gg;?inan Advanced | 17 |To my parents, because they can’t speak English well.
Korean I speak Korean at home and when I speak to Korean adults.
19 _ American | Advanced 17 |My parents made me speak Korean when I was at home
when I was little, so I became fluent in speaking it.
: Korean . .
20 American | dvanced 16 |At home, because my mom and her boyfriend is Korean.
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Appendix 2. In what context do you switch English to Korean or
Korean to English? Why?

. Proficiency | A . .
Ethnic fei;gn;g In what context do you switch English to Korean or
Identity g Korean to English? Why?
Korean e
1 Korean | Beginner | 12 |When I don’t know what to say (I speak English)

When I talk to my parents (I speak Korean) and
when I translate something (I speak English).
3 | Korean |Beginner | 10 [When we do not know the Korean word.
When I'm at home I speak Korean and in school I speak
English.
I switch English to Korean only when I need to
talk with parents at home.
Korean . At home and with friends (I speak Korean)
6 . Beginner | 11
-American because I am ok.

‘What context I switch English to Korean is at
Korean School because I speak English in the
Korean . morning and I have to Spegk Korean at Koreap _
7 Beginner | 11 |School. What context I switch Korean to English is

2 Korean | Beginner | 11

4 Korean | Beginner | 11

5 Korean | Beginner | 9

~American when I go to regular school because I have to
speak Korean at home and Korean School, I have to
switch to English at regular school.
8 | Korean Intefr* 1 At school (I speak English) because my friends and
mediate teachers don’t know how to speak Korean.

When I do not know a certain word in Korean
when I speak to my parents I switch it to an
Inter— English W(?rd then -cogfirm with my paren‘FS what
9 Korean mediate 13 |that specific word is in Korean and learn it. Then
next time when I encounter a situation using that
word I can remember what my parents corrections
were to me.
I switch English to Korean when I'm at Korean

Korean Inter-

10 | American | mediate 12 |School and home because sometimes people don’t
" understand English so I switch to Korean.
Korean Inter- When I go to school I speak English. When I'm
11 . . 14
-American | mediate home I speak Korean.
Korean | Tnter Whenever I want to. I also change Korean to
12 . . 14 |English if I don’t know how to say a word in
-American | mediate
Korean.

13 | Korean Inter- | 12 |When I talk to Korean American friends (I speak
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Korean) because it’s fun when Americans don’t
understand

14 | Korean |Advanced | 16 [When I can’t say certain words in Korean
Probably when I am trying to teach English to my
mom. She asks me "How do you say? and "What
does ... mean?” Only then, I translate the language
around to help her.

-American | mediate

15 | Korean |Advanced | 16

16 | BOrean |y ivanced | 16 | Whenever I feel like it.
-American
_ | Korean . . |When speaking to parents and friends (I switch
17 . Advanced | 17 .
-American English to Korean).
Korean i | I switch from Korean to English when I don’t
18 . Advanced | 17 .
-American know a word in Korean
When I talk with my parents, I speak Korean.
Korean When I talk with my friends I speak English, but if

19| American Advanced | 17 |my friend is Korean I speak Korean. If people talk
to me in English I answer in English. If they speak
to me in Korean, I answer in Korean.

Korean . |When I can’t think of the Korean word I use
20 . Advanced | 16 .
-American English.
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