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59-97.Usingthesequentiallymixeddesigncombiningaquantitative-qualitative

phaseofanalyses,thispaperexamineshowperspectivesona"goodteacher"heldby

pre-serviceteachershavechangedoverthecourseoftheteachingpracticum with

respecttothethreedomainsofEFLteachingpedagogy(i.e.,teachingapproach,

languageuse,andthequalityofteaching).Theresultsrevealthatsignificantchanges

inperspectivesarefoundinthe‘teachingapproach’and‘languageuse’categories

whiletheperspectiveonthe‘qualityofteaching’remainstableoverthepracticum.

Morespecifically,pre-serviceteachers'perspectivesona"goodteacher"havebeen

shiftedtowardamoreteacher-directedmodeofinstructionandlessuseofEnglish

asaninstruction-medium language.Thefindingsshow thatthetraditionalEFL

classesunderlyingtheteacher-centeredpedagogyserveasakeyfactortoinfluence

thechangingperspectivesona“goodteacher.”Thispaperarguesthatinorderto

facilitatetheperspectivechangeprocessinsynergicways,teachertrainingprograms

forpre-serviceteachersneedtopayattentiontohowtheyincorporateacollaborative

modeofinstructionintothetraditionalEFLclassduringthepracticum.
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1. Introduction

Understandingwhatconstitutesgoodteachinghasbeenregardedasoneof
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themostessentialpartsofmaximizingtheeffectivenessofsecondlanguage

teaching and learning (Chang,2010;McCollin,2000).Itinvolvesteachers'

decisionmakingprocesssuchaspreparingforandevaluatingteachingitself,

andenhancingin-serviceprofessionaldevelopment.AccordingtoHeimlichand

Norland(1994),ateacher'steachingstylerepresentsmorethanpedagogical

implicationswhichareindicatednotonlybylearners'languagedevelopment

butteachers'educationalgoalsandpracticalteachingmethodologies.Ateacher's

teachingstylecanbeinterpretedasabarometerofevaluatingtheeffectiveness

ofaneducator'sbehaviorineducationalsettingswiththeuseofvarious

teachingtechniquesandmethods(Genc&Ogan-Bekiroglu,2004).

Manystudieshaveshownthatstudents'perceptionsona"goodteacher"are

closelyrelatedtoteachingstylesshapedbyvariousfactors,suchasindividual

and socio-culturalvariables(Mascolo,2009;Weimer,2002).According to

McCollin(2000),ateacher'sdistinctteachingstylecouldbeinfluencedbythe

characteristicoflearners,thesituation thatateacherencounters,and the

structureoftheacademiccurriculum.Anevaluationofteachingstyleswas

introducedbyConti(1989),indicatingsevenimportantfactorsdirectlyrelatedto

teachers'qualitiesandcharacteristics,thePrinciplesofAdultLearningScale

(PALS);learner-centeredactivities,individualizinginstruction,previousteaching

experience, considering learners' needs, learners' participation, teaching

atmosphereandflexibilityofpersonaldevelopment.Inaddition,Medleyand

Shannon (1994)introduces three dimensions ofteacher quality:teacher

effectiveness,teachercompetenceandteacherperformance,allofwhicharethe

keyelementsofmakingteachingandlearningsuccessfulandmeaningful.

Thisindicatesthatthepracticum experiencescouldinfluencepre-service

teachers’perceptionsongoodteaching,especiallywhentheyfeelthemismatch

between learningexperiencesand practicalteaching practices.Though the

importanceofthestudentteachers’perceptionsonagoodteacherhasbeen

addressedintheliterature(Cheng,Cheng,&Tang,2010;Gebhard,2009),little

attentionhasbeenpaidtotheirchangingperspectivesona"goodteacher"

duringthepre-serviceteachingpracticesinthecontextofEFLclassrooms.Such

perspectivechangesshould beconsidered asanessentialpartofteaching

practicessincehow pre-serviceteachersperceivea"goodteacher"islikelyto

shape theirteaching stylesthroughoutprofessionaldevelopmentoftheir
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teachingcareers.

From thesocio-culturaltradition (Flower,1994),thisstudyattemptsto

exploretheroleoftheteachingpracticumininfluencingperceptionsona"good

teacher"heldbypre-serviceEnglishteachers.Thisstudyassessespre-service

teachers’perspectivesona"goodteacher"andthenexaminesthechanging

dynamicsinagoodteachingperspectiveduringtheteachingpracticum.Forthis

purpose,theresearchersdevelopedthesurveytomeasuretheparticipants’

perspectivesona"goodteacher"withrespecttothethreeareasoftheteaching

pedagogy,emergingfrom theliteratureand theory.Specifically,thethree

pedagogicalcategoriesofagoodteacherincludedinthesurveyarea)the

teachingapproach(i.e.,learner-orteacher-centeredmodeofinstruction),b)

languageuse(i.e.,L1orL2asaninstruction-medianlanguage),andc)the

qualityofteachingcomprisingsubjectknowledge,teachingskills,andstudent

evaluation.

Usingthesequentiallymixeddesignthatcombinesaquantitative-qualitative

phaseofanalysis(Cresswell,1994;Stringer,2004),thispaperexamineshow a

groupofpre-serviceEnglishteachersinanurbanuniversityperceivea"good

teacher"andhow theseperspectiveschangeoverthecourseoftheteaching

practicum.Inparticular,thisstudyexplorestheroleofthepracticum in

perspectivechangesbyfocusingonidentifyingthespecificpedagogicalareasof

a"goodteacher"andanalysingindividualandsocio-culturalvariablesleadingto

suchchanges.Hence,theresearchquestionsareposedasfollows:

1.Towhatextentdopre-serviceteachers’perceptionsona"goodEnglish

teacher,"measuredona5-pointLikert-scalesurvey,changeduringa

one-monthteachingpracticum underlyingateacher-directed modeof

instruction?

2.Howdoes,ifany,theteachingpracticum influenceteachingperspectives

heldbypre-serviceEnglishteachersintermsofthethreepedagogical

areas(i.e.,teachingapproach,languageuse,andqualityofteaching)ofa

"goodteacher"?
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2. Literature Review

Thenotionofgoodteachingcannotbearticulatedinasimpleprocesssince

itcomprisesvariousaspectsofindividualandsocialcontexts.Itiswidely

agreedthataviewongoodteachingiscloselyconnectedtothevalues,beliefs,

andbehaviorsspecifictoaparticularculture(Cortazzi&Jin,1996;Hammond&

Gao,2002;Littlewood,2007).Inthisrespect,priorstudiesongoodteachingare

conductedinanarrowlydefinedareas(i.e.,teachingperspectives,languageuse,

andthequalityofteaching)ofpedagogy.

2.1 Teaching Perspectives 

Studiesonlearners'beliefsofeffectiveteachinghavebeenconductedto

show differencesbetweenlearner-centeredandteacher-centeredteachingstyles

(McKay,2001;Nunan,1991;Weimer,2002).Teacher-centeredteachingstylescan

beseenasrathertraditionalandformalinstructionusingmoreisolatedlanguage

forms(Fotos,2010).Inthiscircumstance,theinstructionofteachersismore

controlled and focused on establishing an environmentwhich encourages

learners'targetbehavior(Dupin-Bryant,2004).Inrecentyears,theneedfora

paradigm shifttoalearner-centeredapproachhasbeenillustratedtobringa

moreconstructivistview oflearningandteaching,aswellaslearners’active

involvementinasecondlanguagelearningsetting(Conti,1989;Pillay,2002;

Weimer,2002).

AccordingtoLiuandLiu(2004),thelearner-centeredapproachbringsmore

activelearningandhasimmensesignificanceforindividualdevelopment.Hart

(2003)alsodefineslanguagelearningasaseriesofbehaviorswhichnotonly

stimulate the convention oflanguage butconstructknowledge with the

engagementofasubstantialamountofactivitiesratherthanmemorizinglistsof

languageforms(Kain,2003;Mascolo,2009).Asfortheadvantageofadopting

thelearner-centered approach,learnersmaybeabletodeveloptheirown

languagecompetenceandself-managementskillsrequiredincollaborativework.

Thisisachievedbybeingexposedandexperiencingmoretargetlanguage

oriented activities like problem-solving tasks when considering learners'

individuallearningstrategies(Kim,2012).
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Inalearner-centeredapproach,thereareanumberofdesirablebehaviors

from theteachertomeetthelearner'sexpectationsandachievesuccessful

learning,suchasbeingfacilitatorsandevaluatorsatthesametime,providing

activefeedbackand richresponses,stimulatinglearnerstobeengaged in

learningwithdivergentquestions,allowinglearnerstochoosetheirowntasksor

activities,presentingampleexamplesandrulesofthetargetlanguage,and

providing more space forlearnersto controltheirlearning with more

responsibility(Conti,1989;Hancock,Bray,& Nason,2003).Inthisrespect,

Dupin-Bryant(2004)claimsthatinstructioninalearner-centeredapproachtends

tobereceptive,collaborative,problem-based,andautonomous,allofwhich

stimulateindividuallearning.

However,despiteallthepositivefactorsofthelearner-centeredapproach,

Kim(2012)showsanumberofpracticaldifficultiesinimplementingtheteaching

method,such aspreparingforan appropriategradingsystem,organizing

teachertrainingprograms,andreformulatingschoolcurriculaandsoon.In

termsofnon-visualizedlearninginteachingstyles,Conti(1985)suggestsa

numberofteachingtechniquesaswaysofpersonalizinglearningtomeetthe

individualneedsofeachlearnerwiththeuseofcollaborativeactivitieswhich

canberegardedastraditionallylessimplementedbyinstructors(Liu& Liu,

2004).DunnandDunn(1979)assumesthatteachersgenerallyhaveatendency

toteachtheirlearnersinthewaytheylearnbestanduseteachingstrategiesthat

have been taughtin theirpreviouslearning and teaching environment.

Therefore,manyresearchershavesuggestedthatteachersneedtomodifytheir

ownteachingstylesandprovideawiderangeofeffectivelearningstrategiesto

learnersasacertaintypeofteachingstylemaynotfitforsomestudents

(Callahan,Clark,&Kellough,2002).

Inordertoassesslearners'individualneeds,teachersareencouragedtolet

theirstudentslearn from theirown preferred way.From thisexperience,

teachersmaybeabletoreconsidertheirownteachingstyles,whilefeelingthe

needtomodifyandadjustteachingapproacheswhichmayenhancelearners'

learningsatisfactionandachievement(Henson,2004;Hou,2007).InZeeb's

(2004)study,matchingteachingstylesofteacherswithlearningstylesoflearners

couldproducepositiveprogressinacademicperformance.Moreover,itfound

thatstudentsencounteringateachingstylethatmatchedtheirownpreferred
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learningstrategiesshow morepositiveattitudesintheirlearningandbetter

competencetosharetheknowledgetheyacquire(Farkas,2003).Therefore,a

goodteachingstyleshouldbeunderstoodastheprocessofadjustingteaching

approachesinawayitsuccessfullyaccommodatesindividuallearnervariables

andsituatedsocialcontexts.

2.2 Language Use: Use of L2 as a medium of instruction 

AsEnglishhasbeenwidelyusedasaninstructionallanguageinmanyEFL

collegeEnglishclasses,theroleofthenativelanguageinteachingpracticesis

oftendiscussedinconnectiontotheissueofgoodteaching.Theimportanceof

usingtargetlanguageasamediumofinstructioninsecondlanguageclassrooms

hasbeeningrainedinthemindsofmanynon-nativeinstructors(Cook,2001).

Krashen (1982)assertsthatlearners'continuum ofcomprehensible target

languageinputmayresultinmasteryofthetargetlanguageandincreased

intrinsicmotivationbecauseoftherealizationoftheimmediateusefulnessofa

newlyacquiredlanguage.Inasimilarcontext,Swain(1985)alsoestablishes

theoreticalrationalebysuggestingthathavinginteractionswiththetarget

languagecanbeacrucialfactortofosterthelearningprocessoflearners,

whetheritisspokenorwrittenoutput.A directcorrelationbetweentarget

languagedevelopmentandteacher'suseofthetargetlanguagehasbeenshown

bymanyresearchers(Lightbown,1991;Liu,2008).Byusingthetargetlanguage,

learnersarenaturally engaged in communicativelanguagepracticewhich

enableslearnerstoexperiencestructuredandauthenticcommunication.Thiscan

beachievedwiththetaskswhichinvolvevariouslevelsofunpredictabilityin

termsofconstructing meaningssuch asrole-playsand group discussions

(Littlewood,2007).

Despitethenecessityofusingthetargetlanguage,manyresearchershave

claimedthattheuseofL1shouldnotbeexcludedfromtheclassroominorder

toenhancethequalityofcommunicationbetweenparticipants(Cook,2001;

Macaro,2000).Inthisrespect,Macaro(2000)proposesthatcode-switchingcan

beanefficientteachingtechniqueintermsofsupportinglearners’knowledge

building process,such asteaching grammaractivities,delivering complex

instructions,anddealingwithlearners'behaviorsandmaintainingpersonal
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relationshipswithstudents.

Thestudiesreviewedindicatesthata"goodteacher"needstoknow the

specificwaysL1andL2aredistributedduringtheteachingpractices.Building

upcommunicativecompetencewouldbenotonlytheultimategoaloflanguage

education,buttheessentialtaskinlanguageclassroom practice.Inorderto

incorporatethetargetlanguageasamedium ofinstructionintoEFLorESL

classes,goodteachersneedtocreatevariousteachingmethodsandteaching

materials,whichcanberelevanttootherassociatedskillssuchaslistening,

speakingandwriting(Nunan,1989).

2.3 Quality of Teaching 

2.3.1KnowledgeonEnglisheducation

Thequalityofteachingisanotherareaofevaluatingagoodteacherinterms

ofknowledgeonsubjectmatterandteachingstrategies.Recently,increasing

attentionhasbeenpaidtoprovidingqualityeducationtoallthestudentsand

identifyingthefieldknowledgeandskillsteachersneedtoknow insecond

languageteachingandlearning(Darling-Harmmond&Bransford,2005).Aydn,

Bayram,Candar,Çtin,Ergüay,ÖdemandTunç(2009)findsthatlearnersprefer

theirteachertonotonlyhavemoreknowledgeofthesubjectandbutpresentit

effectivelyinordertoachievesuccessfullearningwithregardtoobjectives.

Moreover,manyresearchershaveshowndifferenttypesofsubject-matter

knowledgewhichmightbecriticaltoeffectiveteachingforallthesecond

languageteachers(Cochram-Smith & Lytle,1999;Day & Conklin,1992).

AccordingtoArkan(2010),subject-matterknowledgehelpstomaketeachers

utilizeaudio-visualaidswheneverpossible,connectlearnerswithvarioustypes

oflearningstrategies,andmaximizelearners'progressinlanguagelearning.

First,contentknowledgeisaboutwhatlanguageteachersmayteachasasubject

matteraswellasliteraryandculturalaspectsoflanguage(Hollon,Roth,&

Anderson,1991).

Second,pedagogicknowledgereferstogenericteachingstrategies,beliefs

andtechniques,includingclassroom management,motivation,andteachers'

decision making (Newton & Newton,2001).Third,pedagogicalcontent

knowledgerefersto thespecialized knowledgeofhow to adoptcontent
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knowledgeinvariousways,thedifficultiesthatlearnersencounter,andhowto

tackletheseproblemsintermsofusingspeaking,listening,readingandwriting

skills.Shulman(1987)assertsthatpedagogicalcontentknowledgeisthemost

crucialpartofteachingasecondlanguage.Thiscanbeusedfornotonly

understandingtopicsandissues,butintegratinglearners'interestandabilities

intotheinstruction.Inaddition,Nunan(1989)introducestwotypesofimportant

declarativeknowledgewhichincludesalltheinformationteachersshouldknow

regardingthetargetknowledgeandproceduralknowledgewhichincludesthe

abilitytomanagethelessonswiththeinstructionalstrategiesandtechniques

whichrepresenttheirprofessionalexpertiseinthesubjectmatter.

Asdiscussed above,raisingteachers'languageawarenessbyextending

subjectknowledgecanbeoneofthemostimportantfeaturesintermsof

developinganeffectivelanguageteacher(Bartels,2005).Thiscanbeachieved

throughnotonlyconventionalmeans,butthroughtheengagementoftexts,

enhancedbytheinteractionsinreallifesettings(Savova,2003).

Inteachertrainingprograms,morediscussionhasensued,especiallywhat

skillsaprofessionalteachershoulddevelopandinwhatstandardstheseskills

andproficiencyshouldbeinstructed(Cray,2003;Larsen-Freeman,2004).Inthis

matter,Bartels(2005)pointsoutthedevelopmentofteachers'knowledgein

language-related areas,such as lexicalusage,syntactic structure,second

languagelearning,phonologicalunderstanding,discourseanalysis,pragmatics,

socio-cultural-based understandingand soon.Moreover,morepedagogical

componentsofknowledgeshouldbetaughtandsupervisedinteachertraining

courses,includingteachingmethodology,materialdesign,andassessmentof

learnersaselementsofsubject-matterknowledge.Consequently,becauseofthe

bettersubjectknowledgeteachersareequippedwith,themoresuccessfulthe

achievedresultswillbe.(Shishavan&Sadeghi,2009).

2.3.2Teachingstrategies

Asmentionedabove,pedagogicalknowledgeisrelatedtoteachers'skills

and/ortechniqueswhichcanbeused foreffectiveteachingand learning,

incorporatingteachers'guidesfororganizinglearners,clarifyingandexplaining,

motivatinglearners,sustaininginterest,providingpositivereinforcement,and
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designinginterestingmaterialswiththehelpoftechnologyandsoon(Aydnet

al.,2009;Shishavan& Sadeghi,2009).Inadditiontothis,WongandWong

(1998)delineatestheimportanceofusingclassroom managementstrategiesin

ordertocreateanatmosphereinwhicheffectivelearningandinstructioncan

takeplace.Thiscanbeaccomplishedbyloweringlearners’affectivefilter,

fostering individualmotivation,and providing stress-freeenvironmentsto

reducethefearofmakingmistakes.

BrownandRodgers(2002)alsosuggesttwoblendedaspectsofsecond

languagelessonsa"goodteacher"shouldbeawareofintermsofconductingthe

mechanicalaspectandthementalaspectofthelesson.Theformeristhe

strategiesthatmayberequiredforthecontentofthelessontobedeliveredin

themosteffectivemethodsforlearners.Thelattercomprisesthementalaspect

ofstrategiesateachermayhaveregardingteachingandlearningincludinga

teacher'spersonality.Muchresearchhasbeenconductedtoshowtheimportance

ofteachers'emotionalstrategiesformaximizinglearning;buildingeffective

rapportwithlearners,showingpatienceand respectforlearners,selecting

appropriatelessonplansbydesigningeffectivetasks,andmaintainingpersonal

relationshipswithstudentsinordertotacklelearners'behavioralproblems

(Thompson,2008).

Astomoredetailedteachingstrategies,anumberoftechniquesandskillsof

languageteachersarereported tobedeveloped and utilized in language

classrooms.Thesecomponentsillustratedtobehighlybeneficialforawould-be

languageteacherare:communicationandpresentationability,skillstomotivate

studentsforfurtherlearning,competencetoselecteffectiveteachingtechniques,

capabilitytohandleunpredictablesituations,useofappropriatediscipline,

organizing learning activitiesand tasks,performing pedagogicalreactions,

showing a friendly atmosphere,and building knowledge aboutteaching

strategiesandtheoreticalconceptsinEnglishlanguageteaching(Kalebic,2005;

Rockoff,2004).

However,teachersarenotlikely tohaveconfidencein theirteaching

performancebecauseofseveralproblemsin classroom situationssuch as

overcrowdedclasses,teachers'inefficienttargetlanguageabilities,alackof

learners'understanding,andpassiveapproachestofindusefulteachingmethods

andsoon(Chun,2005;Lee,2005).Therefore,Lee(2005)suggeststhatlanguage
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teachersshouldparticipateandbetrainedinlong-termteachertrainingcourses

inordertosuccessfullyimplementvastamountsofteachingrelatedknowledge

andtheoreticalconceptsintorealclassroom situations.

Toshort,priorstudiesona"goodteacher"haveaddressedtheimportanceof

teachingintermsofteachingperspectives,theuseofthetargetlanguageasan

instruction-mediumlanguage,andthequalityofteaching.Thesestudies,though

producingcontradictingresultsinteachingperspectives,tendedtosupporta

paradigm shifttowardmorelearner-centeredapproach,moreuseofL2inEFL

classes,andhigherqualityofteaching.However,therehasbeenlittleresearch

dealingwiththeissueofa"goodteacher"fromthepre-serviceEnglishteacher’s

perspective.Inthisrespect,thispaperattemptstoexaminehowtheperceptional

differencesina"goodteacher"caninfluencethewayspre-serviceteachers

engageinteachingpracticesduringthepracticum.

3. Method

Thisstudyusedamixed-methodsdesigncombiningtwodifferentmethods

underthequantitativeparadigm (Freeman,1996;Stringer,2004).Inthedesign

thatfollowed a quantitative-qualitative sequence,a survey research was

conductedasaquantitativephasewiththefollowinginterpretativeanalysisasa

qualitative phase.Since two phases ofanalyses played a distinctbut

complimentaryroleinunderstandingstudents’learningbehaviorsinthefieldof

Englisheducation,theuseofamixed-methodsdesignhasbeenvalidatedon

empiricalground(Creswell,1994;Tashakkori&Teddlie,1998).

3.1 Contexts and Participants

Thecontextofthisstudywasafour-yearpre-serviceEnglishlanguage

teachereducationprogramatanurbanuniversityinKorea.Intheprogram,the

studentstookcoursesrequiredforEnglishlanguageteachinginthefirstthree

years,andpre-serviceteachersengagedinafour-weekteachingpracticeinthe

fourthyear.Theparticipantsinthisstudyweretwentyseniorswhowere

enrolledinthecourseofEnglishLogicandEssayWritingaspartoftheir
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pre-servicetraining,whichwasmandatoryforallseniors.Thereweresixteen

femaleandfourmalestudents;theagerangewasfrom23to31.Eightstudent

teacherswereassignedtomiddleschoolsandtwelvetohighschoolsforthe

practicum,andtheresearcherwastheinstructorofthecourse.

3.2 Data Collection

Thepresentstudywasconductedduringtheparticipants'four-weekteaching

practicum intheirfinalyearofstudy.Multiplemethodswereusedtocollect

data,includingquestionnaires,interviews,anddailyjournalstheparticipants

wroteduringthepracticum.

3.2.1Questionnaire

The questionnaire wasadministered two times:two daysbefore the

participantsengagedinthepracticum andimmediatelyafterthepracticum

endedinordertocaptureanychangesofpre-serviceteachers'perspectiveson"a

goodlanguageteacher"throughtheteachingpracticum.Thequantitativedata

werecollectedthroughaquestionnairecontaining36itemsthatmeasuredthe

student-teachers’responsestogoodteachingonafive-pointLikertscale(see

AppendixA foradetailedinformation).Thequestionnairewasdevelopedto

assessstudents’perspectivesongoodteachinginthethreepedagogicalareas,

drownfrom thetheoryandliterature(Conti,1989;Cortazzi&Jin,1996;Kim,

2012).Specifically,theitemsinasurveywerecategorizedintothreeareasof

teaching:theteachingapproach,languageuse,andthequalityofteaching.

   Theinstrumentdevelopedinthisstudymainlyusedtheitemsvalidatedon

theempiricalground.Specifically,fortheteachingapproachcategory,16items

wereselectedfrom thePALSsurvey(Conti,1985,1989;Miglietti&Strange,

1998).Andthelanguageuseandthequalityofteachingcategoriesincluded9

itemsand12itemsrespectively,whichwereguidedbyempiricalstudies

(Guthrie&Guthrie,1987;Wigglesworth&Storch,2012).

Asreportedinmanyotherstudies(Dupin-Bryant,2004;Wilson,1994),the

constructvalidityfortheinstrumentwasestablishedthroughtwomethods,or

twoseparatejuriesofeducatorsandfieldtestswithpractitioners.Inaddition,
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thereliabilityofthesurveywasestablishedbyusingthetest-retestmethod,

whichretestedthesurveyaweeklater.Asanaside,Cronbach’salphawasused

fortestingtheinternalconsistencyoftheinstrument,andanalphacoefficientof

.88wasconsideredtobesufficientinthefieldofEnglisheducation.

Asanaside,thepurposeofthesurveyresearchwasnotspecifiedtocontrol

thepossibleimpactthattheteacherresearchmighthaveonthestudents'

responses.Specifically,sincetheyhadnopriorinformationonthedirectionfor

thisstudy,theywerenotabletorespond totheitemsaccordingtothe

researcher’s preference.

3.2.2InterviewsandDailyJournals

Thedailyjournalswererequiredasanassignmentofthecourse.Keepinga

journalforreflection hasmany advantagesin thatitcan help promote

pre-serviceteachers'awarenessof‘becomingateacher’andprovidechancesto

lookintotheevents,connectingtheirexperiencesandbeliefs(Johnson,1996;

Shoughton,2007).Inordertotracethisconnectionbydescribingtheirfield

learning experiences,and sharing theirinnerthoughtsand feelings,the

pre-serviceteacherswereaskedtowriteajournalonadailybasis.More

specifically,inthejournal,theydelineatedserviceteachers'waysofteaching,

generatedsomequestionsoncurrentapproachestoteachingEnglishandmade

hypothesesaboutwhatgoodteachingwas.Atotalof345entries1)werecollected

andanalyzed.

Semi-structuredinterviewswerecarriedoutaftertheteachingpracticum to

investigatepre-serviceteachers'perspectiveson"agoodteacher"andtheirfield

experiences.Interview protocolshadthequestionsonwhethertheiroriginal

beliefsona"goodteacher"hadchangedintheteachingpracticumandwhether

therewere,ifany,possibleinfluencingfactors.Morespecifically,pre-service

teacherswereasked toreflecton theirfield experiencesand show their

pre-establishedandnewlyestablishedbeliefsabout"agoodteacher."Iftheir

beliefschanged,theysharedanypersonalandsituationalfactorsthatinfluenced

theirbeliefs.TheinterviewswereconductedinKoreaninordertoeasethe

1)Eventhoughalmostallthestudentteacherskeptajournaleverydayduringthepracticum,

45entrieswerenotsubmittedandthetotalnumberofentrieswasonly345.
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communicationoftheirperceptionsintheirnativelanguage.

3.3.3AnalyticApproach

Thedatacollectedwereanalyzedaccordingtothefollowingprocedures.

Withregardtothesurveydatacollectedtoexaminethepre-serviceteachers’

perspectivesona"goodteacher,"theresearchercodedthescoresforeach

category,with1(valuedat‘stronglydisagree’)and5(valuedat‘strongly

agree’).Usingthedescriptivestatistics,anoverallrangeofscoresandthe

respectivescoresforthreepedagogicalareaswerecomputed.Second,toanalyze

thechangingperspectivesonthe"goodteacher,"anindependentmeasurest-test

wasused.Inparticular,themeandifferencesintheperspectivescoreswere

testedtoexaminewhetherpre-serviceteachers’perceptionsongoodteaching

changedoverthecourseoftheteachingpracticum.

Whenitcomestothequalitativedata,interviewswithpre-serviceteachers

anddailyjournalswereusedassecondarydatatounderstand,ifany,howtheir

perceptionsona"goodteacher"werereshapedduringthepracticumexperience.

Forthispurpose,thechangesinperspectivescoresinthethreepedagogical

areasweresubjectedtoaninterpretativeanalysisemergingfrom theinterviews

withthepre-serviceteachersanddailyjournals.Moreimportantly,therangeof

influentialfactorssharedbytheparticipantswouldbeusedasbaselinedatato

explainthechangingperspectivesona"goodteacher."

4. Results

The role ofthe teaching practicum in shifting pre-service teachers’

perceptionsona"goodteacher"wasexamined,usingsurveyresearchcoupled

withaninterpretativeanalysis.Theanalysisofthesurveywastargetedat

examining thepre-service teachers’perceptionson good teaching in the

followingthreeperceptionaldomains:(a)goodteachingapproach,(b)language

use,and(c)thequalityofteaching.Thissectionpresentstheimportanceofthe

teachingpracticum ininfluencingpre-serviceteachers’perspectivesonthese

pedagogicaldomainsofa"goodteacher."
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Categories
Items

(N=36)
Mean SD

ScoreRangefor

eachcategory

OverallPerspectiveScores 36 3.63 0.68 [2.72~4.25]

TeachingApproach 16 3.55 0.61 [2.50~4.25]

Learning-centeredapproach 4 3.64 0.59

PersonalizedInstruction 4 3.56 0.71

Assessmentofstudents’needs 4 3.45 0.66

Participationinthelearningprocess 4 3.55 0.63

LanguageUse 8 3.75 0.73 [2.83~4.25]

TeachingEnglishInEnglish 4 3.68 0.69

Integrating4linguisticareas 4 3.83 0.72

QualityofTeaching 12 3.64 0.68 [2.92~4.25]

KnowledgeofEnglish 4 3.58 0.69

Teachingskills 4 3.66 0.71

Studentsevaluation 4 3.69 0.76

4.1 Perceptions on a "Good Teacher"

Theanalysisofthesurvey wastargeted atexamining thepre-service

teachers’perceptionsonagoodteachinginthefollowingthreepedagogical

areas:theteachingapproach,languageuse,andthequalityofteaching.An

analysisofthefirstsurveyadministeredbeforetheteachingpracticum showed

thattheoverallmeanscoreona"goodteacher"was3.63outof5.0witha

standarddeviationof0.68.Ingeneral,anoverallperspectivescorerangeof2.72

to4.25wasskewedtotherightendofthecontinuum,pointingoutthatthe

pre-serviceteacherspossessedpositiveviewsontheitemsguidedbythesurvey.

Specifically,thepre-serviceteachersmajoringinEnglisheducationatalocal

universitytendedtopossessamorelearner-centeredteachingapproach,prefer

tousethetargetlanguageinclassmore,andvaluethequalityofteaching.For

aninstance,anoverallmeanscoresof3.63wasgreaterthanConti’s(1989)

criterionvalue(3.2outof5points)fordistinguishingthelearner-centeredfrom

teacher-centeredapproaches.Somedescriptivestatisticsforthethreecategories,

suchasthemeanscoreswithcorrespondingstandarddeviations,arereportedin

Table1.

TABLE1.PerspectiveScoresforEachPedagogicalCategoryfrom theFirstSurvey
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Withregardtotheteachingapproachcategoryofa"goodteacher,"themean

scorewas3.55withastandarddeviationof0.61,providingevidencesupporting

thelearner-centered teaching approach.In caseofthefoursub-categories

associatedwiththeteachingapproach,thepre-serviceteachersassignedahigher

valueforthe‘learner-centeredapproach’withthemeanscoreof3.64,ascompared

tothe‘personalizedinstruction’(3.56),with‘assessingstudents’needs’(3.45),and

‘participatinginthelearningprocess’(3.55).

Regardingtheresponsetohowa"goodteacher"usesthetargetlanguagein

Englishclass,thepre-serviceteachershighlyvaluedtheuseofEnglishasan

instruction-mediumlanguage.Themeanscoreforthe‘langueuse’was3.75with

astandarddeviationof0.73,whichwashigherthantheoverallmeanscoreof

3.63.Inparticular,thepre-serviceteachersstronglybelievedthatEnglishshould

beusedasaclass-medium languagetointegratethefourlinguisticareasof

languagelearning(listening,speaking,reading,andwriting),asindicatedbythe

correspondingmeanscoreof3.83(SD=0.72).Thiscategoryobtainedthehigher

valuethanthosefortheothertwocategories,indicatingthepre-serviceteachers'

strongpreferenceforusingthetargetlanguageinclass.Takingacloserlookat

theitem20(i.e.,‘IndicatetheappropriatedistributionofEnglishandKoreaninyour

Englishclass.’)inthelanguageusecategory,themajorityofpre-serviceteachers

(14/20pre-serviceteachers)insistedthatmorethan50% oftheteachingand

learningpracticesshouldbedeliveredthroughthetargetlanguage.Interestingly,

noonerespondedtothe‘Englishlessthan10%,Korean90%,’theresponsestothe

‘Englishlessthan30%,Korean70%’and ‘Englishonly’wereoneand five

instances,respectively.

Whenitcomestothequalityofteaching,themeanscorewas3.64witha

standarddeviationof0.68.Thepre-serviceteacherstendedtoperceivethe

qualityofteachingasanessentialpartofagoodteacherintermsof‘knowledge

ofEnglish,’‘teachingskills,’and‘studentevaluation.’

4.2 Changing Perspectives on a "Good Teacher" during the Practicum

4.2.1ChangeinPerspectivesona"GoodTeacher"

Toexaminehow practicum experiencesinfluencedchangesinperspectives

ona"good teacher,"thesamesurveywasre-administered rightafterthe
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Categories
Survey1 Survey2 Score

Diff.

(S2-S1)

t-value
Mean SD Mean SD

OverallPerspectiveScores 3.63 0.68 3.33 0.65 -0.30 -2.692*

TeachingApproach 3.55 0.61 3.22 0.69 -0.33 -2.735*

Learner-centeredapproach 3.64 0.59 3.03 0.71 -0.61 4.351*

PersonalizedInstruction 3.56 0.71 3.22 0.68 -0.34 -3.183*

Assessmentofstudents’needs 3.45 0.66 3.39 0.72 -0.06 0.481

pre-serviceteacherscamebackfromthepracticum.Thesurveyresultsindicates

that,ascomparedtothefirstsurvey,thepre-serviceteachersassignedthelower

valuestotwoofthreecategories,eventhoughthesevaluesdifferedacrossthe

pedagogicalcategories,asshowninTable2.

Inthesecondsurvey,theoverallmeanscorewas3.33withastandard

deviationof0.65,whichwascomparedwiththemeanscoreof3.63inthefirst

survey.Totestthedifferencesinthemeanscoresbetweenthetwosurveys

administeredatthedifferenttimes,theindependentsamplet-testmethodwas

used.Theresultsshowedthattherewasasignificantdifferenceinthemean

valueswith–0.30(t=-2.69;p<0.05).Thenotionofa"goodteacher"perceivedby

thepre-serviceteachersseemed to bereshaped during thepracticum in

pre-serviceteachereducation.

Withregardtothethreepedagogicalcategories,thechangesinperceptions

onagoodteacher,however,differedwidelyacrossthesecategories.Forthe

‘teachingapproach’,theparticipantsassignedthelowervaluewiththemeanscore

of3.22(SD=0.69).Specifically,theperceptionaldifferencewasfoundtobe

significantwith–0.33(t=-2.74;p<0.05),indicatingaperspectiveshifttowarda

moreteacher-centeredcontinuum duringtheteachingpracticum.

Themostsignificantchangeinperspectivesonagoodteacherwasfoundin

the‘languageuse’categoryinthatitsmeanscoreinthesecondsurveydropped

to3.11(SD=0.71)from 3.75(SD=0.73)inthefirstsurvey.Forthe‘languageuse’

therewasasignificantdifferenceinmeanscores,whichwas–0.64(t=-4.49;

p<0.01).Itindicatesthatthestudents’perception on classroom language

appearedtoshifttoKoreanrelativetothetargetlanguage.

TABLE2.ChangeinPerspectiveScoresbyEachCategory
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Parti.inthelearningprocess 3.55 0.63 3.25 0.61 -0.30 -2.792*

LanguageUse 3.75 0.73 3.11 0.71 -0.64 4.491*

TeachingEnglishInEnglish 3.68 0.69 2.99 0.66 -0.69 4.580*

Integrating4linguisticareas 3.83 0.72 3.23 0.74 -0.60 4.262*

QualityofTeaching 3.64 0.68 3.66 0.58 0.02 0.214

KnowledgeofEnglish 3.58 0.69 3.61 0.62 0.03 0.222

Teachingskills 3.66 0.71 3.66 0.64 0.00 0.001

Studentevaluation 3.69 0.76 3.72 0.68 0.03 0.291

Note:‘*’denotesp<.05and‘S2-S1’measuresthemeanscoredifferencesbetweenSurvey

1andSurvey2.

Withrespecttothe‘qualityofteaching’,themeanscorewas3.66(SD=0.58),

comparedwith3.64(SD=0.68)inthefirstsurvey.Nosignificantchangewas

foundinthequalityofteaching (t=-0.21;p>0.10),thoughthemeanscores

slightly increased in thethreesub-categories(i.e.,knowledgeofEnglish,

teachingskills,andstudentevaluation).Thisresultindicatesthatthequalityof

teachingperceivedbythestudentteacherswasconsideredtobeconsistentover

thecourseoftheteachingpracticum.

4.2.2RoleofthePracticum inPerspectiveChanges

Ananalysisofthesurveyresearchshowedthattheteachingpracticum ina

urbanuniversityinKoreainfluencedpre-serviceteachers’conceptualizationofa

goodteacherespeciallyinthedomainsofthe‘teachingapproach’and‘language

use’.Inthesecondphaseofinterpretiveanalysis,theresearchersreviewedthe

setsofinterviewprotocolsandthepracticumjournalstounderstandthefactors

contributingtothesechanges.Thefollowingfindings,emergingfrom thedata,

wouldhelptounderstandtheperspective-changingprocesspre-serviceEnglish

teachersexperiencedduringtheteachingpracticum.

Perspectiveshiftundersituated socio-culturalcontext:The mostcommon

experiencesharedbythepre-serviceEnglishteacherswasthatinteractional

opportunitiesavailableinclassroomsineitherjuniorhighschoolsorhigh
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schoolswereseriouslyconstrained(Duff,1995).Whiletheparticipantsperceived

aclassroom asasocialplacetonegotiateexpertiseanddifficultiesthrough

interactions,theclassroom dynamicswerenotvalued duringtheteaching

practices.In otherwords,the pre-service teacherswere exposed to the

teacher-directed instructionalenvironmentswherea teachercontrolled the

classroom procedures.

AsRichardsonandKrig(1997)argue,teachersshouldbestmeettheneedsof

theirlearnersbyadjustingtheirteachingapproaches.Ifteachingapproachesare

notconsistentwithstudents’perceptionsonlearning,interactionalopportunities

arelikelytodiminish.Inthisrespect,thepre-serviceteachersseemtorecognize

theimportanceofcoordinating theirperspectiveson teaching approaches

appropriatetostudents’learningbehaviors(Fullan,Bennett,&Rolheiser-Bennett,

1990).Thepracticum experiencesunderthetraditionalclassroomswouldhelp

reshapetheirperceptionsonagoodteachingapproach,thusshiftingtheir

perspectivestoalesscollaborativecontinuum.Theinterview protocolsand

practicumjournalsrepeatedlyillustratedhowthepracticumexperiencerestricted

interpersonaldynamicsinclassandthuscontributedtoreshapingtheirviewson

agoodteacherinlinewiththegivensituatedsocioculturalcontext.

Beforetheteachingpracticum,Idevelopedmyownteachingmaterials

becauseIliketo teach English using thecommunicativelanguage

teaching approach.Istronglybelievethatateacherneedsto help

studentsdevelop communicativeabilities.Based on myhigh school

experiences, teaching vocabulary and grammar skills [traditional

approach]doesnotseem to berealistic.But,during theteaching

practicum,Iwasnotabletoteachmyteachingmaterialsatallbecause

studentshadstrongdesirestolearnproblem solvingskills.Ijustrealize

thatacommunicativeapproachdoesworkinthisclass.(interviewwith

pre-service teacherA,May27,2014)

Becauseateacherdominatedtheentirelectures,therewasnoroom for

interactingwithstudentsinclass.Intheteachingpracticum,myjobwas

tohelpstudentsdeveloptestingskills.Likeatutor,Ijustcheckedtheir

homeworkseveryweekand gavemywritten comments[corrective
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feedbacks]duringthepracticum.(interview withpre-serviceteacherC,

May27,2014)

Intheinterviewswithpre-serviceteachersA andC,theyexpressedthe

conflictingviewsonteachingapproachduringthepracticumbyexplaininghow

traditionalteaching practicescould conflictwith acollaborativemodeof

instruction.However,theywereabletounderstandwhystudentsprovided

supportforateacher-centeredinstructionalteachingapproach.Thepre-service

teachersseemedtorecognizethatanencapsulatedinstructionledbyadominant

teachermightbe appropriate to students’testing purposes,discouraging

classroom dynamicstheyexpectedinthepracticum.

Asimilarpointwasoftenaddressedinthepracticumjournalsthepre-service

Englishteacherswroteduringtheteachingpractices.Inparticular,perceptional

differencesinateachingapproachandsomespecificwaystoaccomodatesuch

differenceswerediscussedinthejournals.

ItseemstobeexactlythesameclassIlearnedEnglishinmyhighschool

aboutseveralyearsago.Theywerestilllearninggrammarsandreading

skillsinthesameways.Asateacher,Iwanttoteachtomystudents

whatIhavelearnedinmyuniversity,buttheyneedtotakeexams,like

Ididinmyhighschool.Myrolewassolimitedinclasssincethe

classroom teacherdelivered lecturesallovertheclasstime.Inthis

classroom environment, I decide to give an individual lesson

[personalized instruction]to help theirpreparationsforthe exam

(practicum journal,pre-serviceteacherE,May13,2014)

Idon’tknowwhatIneedtodoinclass.Icannotsupportateacherand

alsocannothelpmystudentsinthisclass.Ifeellikeanoutsideobserver

simplymonitoringateacherandstudents.So,Igaveanindividual

conferencetomystudentsafterclasses.Inthisconference,Icoulddiscuss

whatEnglishlearningIbelievedandtalkedaboutpersonalquestions

withmystudents.Itreallygavemeanopportunitytolearnaboutmy

students.(practicum journal,pre-serviceteacherB,May15,2014)
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Undertheteacher-directedclassroom environment,thepre-serviceteachers

struggledtofindtheirownwaystoengageinthelearningprocess.Suchan

attemptto incorporate new teaching approaches,such as personalized

instruction(pre-serviceteacherE)andindividualconferences(pre-serviceteacher

B)intothetraditionalEnglishclass,illustratestheimportanceofidentifyinga

complementaryroleasateacherinarealclassroom.Forthemajorityof

participants,theteachingpracticesinthepracticum servedasasocialplaceto

recognizetheimportanceoftheteacher-centeredlearningapproachandto

accommodatetheirteachingperspectivesappropriatetoclassroom settings.In

thisrespect,thepracticumtendedtoleadstudentteacherswhowereexposedto

learner-centeredlearningenvironmentstoshifttheirperspectivesonteaching

approachtowardamoreteacher-centeredcontinuum.

PerspectivesonL1-L2distribution: Itisexpectedthatthepre-serviceEnglish

teacherswouldprefertousethetargetlanguageasamedium ofinstruction

sincetheyhaveseveralyearsoflearningexperiencesunderthe‘Englishonly’

curriculum.However,thesurveyresultsshowed thatthemostsignificant

changeinperspectivesoccurredinthelanguageusecategories.Specifically,the

studentteachers’perspectiveson thelanguageuseshifted toa L1use

continuum,showingahigherpreferenceforusingthenativelanguageinclass.

Thesetofinterview dataconducted afterthepracticum provided useful

informationaboutwhyexposuretothetargetlanguagewasnotappropriateto

anEnglishclassunderlyingthegrammaticalsyllabus.Thefollowingexcerpts

describedifficultiesinusingthetargetlanguageduringthepracticum.

...

I think it was technically impossible to teach grammars and

problem-solvingskillsusingEnglishinclass.althoughstudentshave

sufficientcommunicativeabilities,wedon’tneedtoteachthem using

English.IcanteachbettersuchthingsusingKorean(interview with

pre-serviceteacherF,May29,2014)

Similarly,somepre-serviceteachersillustratedthedifficultiesinproviding

‘valuableL2input’thatshouldbemodifiedandcontextualizedintraditionalEFL
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classes(Ellis,1984).Forinstance,ininterviews,pre-serviceteachersG andF

addressedthat,whenteachinggrammarskillsthequalityofL2inputwasnot

ensuredduetothelackofcommunicativecompetence.

Inthepracticum,Idon’tneedtouseEnglishatallbecausestudentswant

tolearntest-takinskills.(interview withpre-serviceteacherG,May27,

2014)

Iknew manystudentswanttostudyEnglishwithaKoreanandlearn

communicationskillswithanativespeakerofEnglish.Itriedtospeakto

studentsinEnglish,butIgaveupatthefirstdayofthepracticum.I

realizedthatthemostdifficultthingistoteachgrammarskillsinEnglish.

(interviewwithpre-serviceteacherF,May28,2014)

Astheteachingpracticum proceeded,thepre-serviceteachersseemedto

recognizetheroleplayedbyL1asatoolofmediation.Theystaredtorecognize

thatL1couldprovide,throughcollaborativedialogue,anopportunitytoacquire

L2in thisdiscourselevel,asAnton and DiCamilla(1999)argued.More

specifically,sincetheteacherand thestudentshavealready acquired L2

proficiency,theyareabletoengageinmeaningnegotiationusingtheirnative

languageasa‘scaffolding’support(Cook,2001).Inthefollowingjournals,some

pre-serviceteachersillustratedtheimportanceofusingL1asacommunication

toolinclass.

Beforethepracticum,Iworriedabouthowtodevelopclassroomactivities

inEnglish.SinceIhaveworkedherefor2weeks,noonespokeEnglish

inclass,andEnglishwasnotencouragedinclassroom activitiesdirectly

orindirectly.ButIfoundthattheydon’tevenspeakKoreainclass.In

fact,itdoesnotmatterwhetherweuseEnglishorKoreaninclass,since

therealchallengeistoencouragemystudentstoactivelyparticipatein

classroom activities.(practicum journal,pre-serviceteacherD,May13,

2014)

Today,Itaughttomystudenthowtoperformthereadingdiscussion.In
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thisgroupdiscussion,eachgroupwassupposedtocriticiseorsupport

theauthor’sargumentafterreadingthearticle.Sincetheyneed to

communicateeach otherin English,interactionalactivitieswerenot

productiveasIexpected.But,whentheywereallowedtodiscussitin

Korean,Irealizedthatmystudentscompletelyunderstoodthepoint

discussedingroupwork.(practicum journal,pre-serviceteacherH,May

20,2014)

Inthesejournals,pre-serviceteachersseemedtorecognizethatusingL1

mightnothinderL2acquisition process.Rather,itcould fosterlearners’

comprehensionasapositiveadditioninEnglishclassroom.Inotherwords,

whenlearnersarenotsufficienttoproduceL2,L1canserveasawaytoexpress

meaningandallow them toinitiateandsustainverbalinteractionwithpeer

students(Brooks& Donato,1994;Turnbull& Arnett,2002).Thepracticum

experiencesundertheteacher-centeredsettingscouldhelppre-serviceteachers

negotiatetheirperspectivesonL1/L2useinaccordancetothelearningcontexts

wherelanguageistaught.Despiteashortperiodofteachingpracticum,the

pre-serviceteacherswereabletorecognizetheimportantroleplayedbyL1,

shiftingtheirperspectivestothelefthandsideoftheL1-L2continuum.

5. Discussions

Thepresentstudyrevealsthattheperspectivesona"goodteacher"heldby

thepre-serviceteachersmaynotbestablewhentheyareexposedtothe

practicesquitedifferentfrom theirlearningexperiences.AsBorg(2009)argues,

thesignificantchangesinperspectivescantakeplaceintheteachingpracticum

invariouswaysifthepre-serviceteachershaveexpectationsaboutteachingand

learningthatarenotconsistentwiththerealitiesofthefieldschools.Inthis

study,thechangesinperceptionsona"good teacher"werefound tobe

significantinthetwopedagogicalcategories.Thatis,participantstendedto

reshapetheirperspectivesontheteachingapproachandonthelanguageuse

throughthepracticum.

Thefindingsofthisstudyprovideimportantimplicationsapplicabletothe
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bodyofresearchandtoclassroom teaching.First,oneofthefindingsisthat

pre-serviceteachersappearedtoevaluatetheirteachingapproachesasmore

teacher-centeredcontrarytotheirownevaluationbeforetheteachingpracticum.

Thisresultprovidesevidenceforsupportingworksofsimilarstudies(Clow,

1986;Gifford,1992)inthatchangingperceptionsofteachingapproachescan

poseachallengetoteachingand learning.Thepracticum could influence

pre-serviceteachers’viewsonteachingapproachesthroughvariousreasons,

suchasexpectationsaboutschooling,learningandteachingexperiences,and

teachertraining.Forinstance,studentsinsecondaryschoolexposedtothe

teacher-directedmodeofinstructionoveranextendedperiodoftimearelikely

toevaluatepre-serviceEnglish teachersasmorelearner-centered.Forthe

pre-serviceteachers,differencesofperspectiveserveasobstaclestoparticipatein

thelearningprocess.

Althoughthelearner-centeredapproachisstronglyencouragedintheory,a

teacher-directedmodeofinstructionisstillthedominantteachingapproach

widelyacceptedinthefieldofEFLEnglisheducation.Ifanevaluationof

teachingapproachesbystudentsisreliableandvalid(Marsh,1984),pre-service

teachersneedtofindawaytonegotiatesuchdifferences.Inparticular,instead

ofinsistingcollaborativelearningduringthepracticum,pre-serviceteachers

attempted to incorporate the traditional teaching approach into their

instructionalpractices,thuscontributing to shifting theirviewstoward a

teacher-centeredcontinuum (Miglietti&Strange,1998;Wang,2004).

Second,recognizingtheimportanceofnarrowingdifferencesinperspectives

onateachingapproach,thepre-serviceteacherskeptattemptingtofocuson

learner-centeredparadigm totraditionalEnglishclassesoverthecourseofthe

teaching practicum.With regard to "learner-centered activities," pre-service

teacherssupportedacollaborativemodeofinstructionbyintroducingavariety

ofgroupworks.Someactivities,suchaspairorgroupwork,readingdiscussion,

andpersonalizedinstructionwereincorporatedintotraditionalclassestoput

morevalueonlearner-centeredpedagogy,thoughsuchattemptsoftenturned

outtobeinappropriateinsuchclasses.Thisindicatesthatlearner-centered

perspectivescanbebroadenedinsecondaryschoolonlywhentheexistingmode

ofinstructionalpracticesismaintained,asreportedinworksofMigliettiand

Strange(1998),andWang(2004).
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Theprocessofnegotiatingdifferencesin teachingapproach should be

bidirectional.Moreimportantly,thepre-serviceteachersneed to reinforce

learner-centeredperspectivesinthetraditionalEnglishclasswhichareconsistent

withstudents’academicgoalsanddisciplinesatthesecondaryeducationlevel

(Kim,2012;Skillton-Sylvester,2000).Forinstance,somepre-serviceteacherswere

abletoincorporatecommunicativepracticesintotheteacher-directedlearning

settingsintheformofpersonalizedinstruction(i.e.,individualconferencesdone

outofclass)orwrittencommunicationchannels(i.e.,e-mailorschooldiscussion

board).Evenintraditionalclasseswheretheteacherandstudentshaveastrong

preferencefortheteacher-centeredteachingapproach,theassessmentofstudent

needsandparticipationinthelearningprocesscouldserveasmediatorsto

strengthentheexistingmodeofinstruction.Throughthisprocess,pre-service

teacherscan obtain valuablestudentdataand useittocoordinatetheir

perspectivesonteachingapproachinlinewithlearningcontexts.

Third,thelanguageuseisanotherissuethatshouldbediscussedinthe

teachingpracticum.Afterthepracticum,pre-serviceteachersshowedstrong

preferenceforusingL1asan instruction-medium language,shiftingtheir

perspectivestowardmoreL1use.Asindicatedbythefindings,themainreason

wasthattheuseofL2inclassseriouslyconstrainedinteractionalopportunities

availabletostudents.Asopposedtopre-serviceteachers’expectations,theuse

ofEnglishcouldserveasabarriertorestrictcommunicativelearningpractices,

especially fortheEFL studentswith low communicativecompetence.For

instance,whenthelecturewasdeliveredinEnglish,mostofthestudents

withdrewfrom theL2interaction,passivelyparticipatedinclassroom activities,

andoftenendedupwithdescribingsimpleaspectsofthesubjectmatters.

Thisproblem wasaddressedinmanypriorstudies(Anton& DiCamilla,

1999;Cook,2001;Macaro,2000),providingimportantimplicationsapplicableto

instructionalpracticesin EFL English classes.In thecontextofbilingual

education,theeffectivewaytoteachtraditionalEFLclassesinconnectionto

English instruction should be discussed.Even in traditionalclasses,an

English-spokenenvironmentcouldprovideaplacetocommunicatedifficulties

andexpertisethroughwelldesigned-classroom activities.Forinstance,English

canbeconnectedtoKoreaninclassbysummarizingthelectureattheendof

theclass,byfollowingaparticulargroupworkinEnglish,orbycommunicating
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inwriting.SincethedistributionofL1/L2inEFLEnglishclasseshasimpactson

shapingperspectivesonlanguageuseforboththepre-serviceteachersand

students,therolesplayedbyEnglishinKorean-spokenclassroomsneedtobe

discussedinfutureresearch.

Finally,anotherpedagogicalissueiscloselyrelatedtothetrainingprogram

forpre-serviceEnglishteachers.Theperspectivesona"goodteacher"canbe

consideredvaluablesocioculturalassetspre-serviceteachershaveestablished

throughindividualandsocialdimensionsoflearningpractices(Flower,1994).

However,pre-serviceteachersrevealedthattheirviewsonteachingapproach

and languageusecould beunstablewhen experiencingdifferentlearning

contextsin the teaching practicum.More specifically,pre-service English

teachersmay notknow thespecificproceduresto adoptteacher-centered

teachingstyleswithoutappropriateprofessionalpracticum trainingprograms

availabletothem.Forpre-serviceteacherswhohavebeencultivatedunderthe

learner-centeredpedagogy,awell-designedpracticumtrainingcouldserveasa

meanstodevelopamorecollaborativemodeofinstructionappropriateto

learning contexts.Forexample,when theirstudents are accustomed to

traditionalwaysofteaching,pre-serviceteachersneedtoknowhowtoaligna

collaborativeinstructiontotheteacher-centeredapproach.Inthisrespect,the

practicum trainingcomprisingdifferentlearningcontextsandsituationsshould

beconsideredasanessentialpartofteachingpractices.

6. Conclusions

Thisstudy explored how perspectiveson a "good teacher"held by

pre-serviceEnglishteacherscouldchangeovertheteachingpracticum.Inthe

surveyanalysismeasuringtheperspectiveona"goodteacher"intermsof

teachingapproach,languageuse,andqualityofteaching,thesignificantchanges

werefoundinthetwopedagogicalareas.Inparticular,pre-serviceteachers

tendedtoperceivethata"goodteacher"supportedmoreteacher-centeredmode

ofinstructionandlessuseofEnglishasaninstruction-mediumlanguageduring

theteachingpracticum.Ontheotherhand,pre-serviceteachers’viewsonthe

qualityofteachingwerequitestableoverthecourseofthepracticum,though
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theiroverallperspectivesshiftedtoalesscooperativecontinuum.

TraditionalEFLclassesunderlyingtheteacher-directedteachingapproach

servedasakeyfactorthatinfluencedtheperspectivechanges,leadingthe

pre-serviceteacherstoreshapetheirpriorperspectives.Thisraisestheissueof

howthepre-serviceteachersappliedalearner-centerteachingperspectiveinthe

practicum inthewayitfacilitatesmoreeffectiveteachingandlearning.To

negotiatesuchdifficulties,thesynergicwaysofincorporatingL2interactioninto

school-basedlearningshouldbediscussed,thoughtheuseofEnglishasan

instruction-medium languageiscontext-specific.AsDuffand Polio (1990)

argues,theparticularwaysL2isallocatedinagivenL1-spokenenvironmentare

linkedtoclassroom-externalvariables,L2proficiency,theteachers’expertise,or

theschoolpolicy.Inthisrespect,suchpedagogicalissuesshouldbetakenas

essentialelementsoftheteachertrainingprogram forpre-serviceEnglish

teachers.

Asthisstudyinvolvesagroupofpre-serviceteachersinaurbanuniversity,

thefindingsmaynotbegeneralizedacrossdifferentcontexts.Moreimportantly,

theresultsshouldnotbeusedasconclusiveevidencesupportingperspective

changesina"goodteacher"asawhole.Sinceperspectivesona"goodteacher"

canwidelydifferevenatthesameuniversitylevel,researchontheteaching

practicum iscontext-specific.Inaddition,thewayspre-serviceteachersengage

intheteachingpracticum arelikelytobelearner-specific.Inthisrespect,

practitionersshouldnotgeneralizethepossibleimpacttheteachingpracticum

mayhaveonchangingperspectivesona"goodteacher."Sinceperspective

changescanbeinfluencedbymanyotherfactors,suchasindividualand

socioculturalvariables,itstillremainsunsurewhetherthechangingperspective

canbesustainedinthefuture.

Thispaperprovidesdirectionsforfurtherresearch.First,foridentifying

diverserolesthattheteachingpracticum playsoninfluencingtheteaching

perspective,implicationsofthisstudywouldhavetobereproducedindifferent

learningcontexts.Second,thesurveyresearchinvolvinglargersamplecanhelp

togeneralizethefindingsacrosscontextsandsituations.Finally,researchonthe

teachingpracticum needstoaddresssomepedagogicalissuesnotaddressedin

thisstudy,suchasthedifferencesinperspectivesona"goodteacher"andthe

developmentoftheteachertrainingprogram forpre-serviceEnglishteachers.
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Appendix

SurveyonGoodLanguageTeacher

Thefollowingquestionnaireisdesignedforresearchonyourperspectiveson

a“goodlanguageteacher.”Pleaseanswereachquestionaccordingtoyour

ownbeliefsandlearningandteachingexperienceinEnglisheducation.All

thedatacollectedwillbehighlyconfidentialandwillbeusedforthe

researchonly.First,pleasefillinsomepersonalinformationandthenanswer

questionsofthequestionnaire.Thanksforyourcooperation.

PersonalInformation:

Gender:Female/Male Age:__________

NativeLanguage(s):________________

Major:___________________

Coursename(oneonlyplease):_____________________

Questionnaire:

Directions:Thefollowingsurveycontains49itemsthatateachermightdoin

aclassroom.Foreachitem pleaserespondtothewayyoumostfrequently

consideryourteacher’saction described in theitem.Yourchoicesare

StronglyDisagree,SomewhatDisagree,Undecided,SomewhatAgree,and

StronglyAgree.

StronglyDisagree SomewhatDisagree Undecided SomewhatAgree StronglyAgree

1 2 3 4 5

I.TeachingApproaches

1. A teachershould allow studentstoparticipatein developingthe

criteriaforevaluatingtheirperformanceinclass.

1 2 3 4 5

2. Ateachershouldhelpstudentsfindoutthegapsbetweentheirgoals
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andtheirpresentlevelofperformance.

1 2 3 4 5

3. A teachershouldallow studentstoparticipateinmakingdecisions

aboutthetopicsthatwillbecoveredinclass.

1 2 3 4 5

4. A teachershouldhavehis/herstudentsidentifytheirownproblems

thatneedtobesolved.

1 2 3 4 5

5. A teachershouldnotsticktothecourseobjectivesinthesyllabus

thathe/shewritesatthebeginningofasemester.

1 2 3 4 5

6. Inpresentinghis/hersubjectmaterialtostudents,ateachershould

usevariousteachingmethodsinsteadoflecturingasthebestmethod

forpresentinghis/hersubjectmaterialtostudents.

1 2 3 4 5

7. Ateachershouldarrangetheclassroom sothatitiseasyforstudents

tointeract.

1 2 3 4 5

8. A teachershould geta studentto motivate himself/herselfby

facilitatingcooperativelearninginthepresenceofclassmatesduring

groupdiscussions.

1 2 3 4 5

9. A teacher should plan learning activities to take into account

students’priorexperiences.

1 2 3 4 5

10.Ateachershouldnotuseonebasicteachingmethodbecausehe/she

hasfoundthatmoststudentshaveadifferentstyleoflearning.

1 2 3 4 5

11.A teacher should leteach studentwork athis/her own rate

regardlessoftheamountoftimeittakeshim/hertolearnanew

concept.

1 2 3 4 5
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12.A teachershould giveallstudentsin his/herclassthedifferent

assignmentonagiventopic.

1 2 3 4 5

13.A teachershouldadjusthis/herinstructionalobjectivestomatchthe

individualabilitiesandneedsofthestudents.

1 2 3 4 5

14.Ateachershouldallowstudenttotakeperiodicbreaksduringclass.

1 2 3 4 5

15.A teachershouldallow studentstoparticipateinmakingdecisions

aboutthetopicsthatwillbecoveredinclass.

1 2 3 4 5

16.A teachershouldidentifysubjectmattersstudentswanttolearnin

classontheregularbasis.

1 2 3 4 5

II.LanguageUse

1)TeachingEnglishinEnglishClass

17.AgoodteachershouldrecognizeanEnglishonlyclassasanessential

partofEnglishlearning.

1 2 3 4 5

18.A teachershoulduseEnglishasamedianofinstructioninEnglish

class.

1 2 3 4 5

19.A teacherneedstoknow awaytoincreaseEnglishexposureto

studentsinEnglishclasses.

1 2 3 4 5

20.IndicatetheappropriatedistributionofEnglishandKoreaninyour

Englishclassyouperceive.

1)(Englishlessthan10%,Korean90%)

2)(Englishlessthan30%,Korean70%)
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3)(Englishlessthan50%,Korean50%)

4)(Englishlessthan70%,Korean30%)

5)(English100%,Korean0%)

21. HowshouldateacheruseEnglishinEnglishclass?(Note:multiple

responsesarepossible.)

1)Tosummarizeorreviewlectureattheendoftheclass

2)Toinvolvestudentsin interpersonalactivities(i.e.,group

work,classdiscussion)

3)Toaskquestionsandanswerthequestions

4)Toreviewapreviouslectureatthebeginningoftheclass

5)Todeliveralecture

6) TotalkaboutthingsthatarenotrelatedtoEnglishlearning

(i.e.,openingorclosingcomments,callingastudents)

7)Others( )

2)Integrationoffourlinguisticareas(speaking,listening,readingandwriting)

StronglyDisagree SomewhatDisagree Undecided SomewhatAgree StrongAgree

1 2 3 4 5

22.A teachershouldperceiveallaspectsoflanguageareinter-related

eachother.

1 2 3 4 5

23.A teachershould integratefourareasoflanguageinto teaching

practices.

1 2 3 4 5

24.Ateachershouldinstructspeakinginconnectiontolistening.

1 2 3 4 5

25.Ateachershouldteachreadinginconnectiontowriting.

1 2 3 4 5
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III.QualityofTeaching

StronglyDisagree SomewhatDisagree Undecided SomewhatAgree StrongAgree

1 2 3 4 5

1)KnowledgeofEnglish

26.A goodteachershouldhaveacomprehensiveknowledgeonEnglish

learningandteaching.

1 2 3 4 5

27.A teachershouldhaveacommunicativecompetence(i.e.,abilityto

teachEnglishinEnglish)inEnglish.

1 2 3 4 5

28.A teachershould havehand-on experiencesinvariousaspectsof

English(i.e.,language,culture,andEnglishliterature).

1 2 3 4 5

29.Ateachershouldhaveanabilitytousevariousteachingmethodsto

teachthesamesubjectmatter.

1 2 3 4 5

2)TeachingSkills

30.Ateachershouldknowhowtoplan,developandimplementlessonplans.

1 2 3 4 5

31.A teachershouldcheckher/hisstudentsduringthelecturetouse

differentteachingstrategiesifstudentsdonotfollowthelecture.

1 2 3 4 5

32.A teachershould know how to responsestostudents’needsor

languagebehaviorstheyrevealduringtheclassroom teaching.

1 2 3 4 5

33.Ateachershouldusevariousteachingmaterialsotherthanthetextto

effectivelyinvolvestudentsinthelearningprocess.

1 2 3 4 5
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3)StudentEvaluation

34.Ateachershouldprovideaclearguidelinetoevaluationcriteria.

1 2 3 4 5

35.A teachershouldalwayscheckwhetherher/hisstudentsunderstand

subjectmatterafterdeliveringlecture.

1 2 3 4 5

36.A teachershouldvalueastudent’sresponse(encouragingorgiving

correctivefeedback).

1 2 3 4 5

37.A teachershouldevaluatethepresenceofindividualdifferencesby

findingawaytovaluepersonalimprovementinlearning.

1 2 3 4 5



Assessing Pre-service English Teachers’ Perspectives on a “Good Teacher” ∣ 97

Sun-Young Kim

DepartmentofEnglishEducation

CollegeofEducation,MokpoNationalUniversity

1666Yeongsan-Ro,Cheonggye-myeon

Muan-Gun,Jeonnam,534-729,Korea

Tel:+82-61-450-2541

Email:sunyoung0412@mokpo.ac.kr

Bong-Gyu Kim

DepartmentofEnglishLanguage&Literature

CollegeofHumanities,MokpoNationalUniversity

1666Yeongsan-Ro,Cheonggye-myeon

Muan-Gun,Jeonnam,534-729,Korea

Tel:+82-61-450-2127

Email:bgk033@mokpo.ac.kr

Received on September 29, 2014

Revised version received on November 25, 2014

Accepted on December 4, 2014


