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Kim, Dae Jin. 2006. Can the Pragmatic Awareness of Native
Speakers of English Be Taught Through Intentional Instructions?
The Linguistic Association of Korea Journal, 14(1), 157-181. This study
attempts to explore the pedagogical possibilities of pragmatic awareness
for particular communicative skills of EFL learners. Two groups of
university students in Korea have participated in the study. One group
received a formal instruction on how to speak and behave in particular
communicative situations of refusal through movies and role plays while
the other group did not get any intentional intervention. The students in
both groups took the discourse completion test (DCT) in which each
student completed discourses in various refusal situations. The results of
the DCT for each group were compared to analyze whether the instruction
made any difference in the pragmatic awareness of the EFL learners. The
analysis showed evidence of teaching effects on pragmatic awareness.
Other points of interest on the pragmatic competence development have
been discussed.

FAo](Key words): Pragmatic awareness, Communicative competence, Movies,
Role playing

1. M&

ool Al2% ¥ (linguistic competence) 3t 27} ®WHata, 7|dsla,
58taL, ol gt & AL £ dE fUIHeln HAAHQ (tangible)A]
olth (Kasper, 2001). @07} AtA% 9 vilxZ A& 57 ¢ EFL
thol o o] wEe] 8% BH 9 sy dojAETHe Fo3% g

2 oy

o

*o] =& 2002d% A FAGe] Ao ool AT 95 (KRF-2002-
041-A00536).
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A9 %9 (pragmatic competence)?] 22< 93
g Aot g8 FEL 98 R HFY E F i il

AT HAHY EAHOE FA3}Y) HJ o] Algate] 1o ALE
g1 433 JAILES 4T dol AHEe FAFH g v F

o o
2
o
X
L]
s
o2

o rlr ok

B AxEs Joj& nIoj 314 & H] golvldA g5d 25E F
3 do] JAIAE 5 "4 249 384 92 (pragmatic awareness)S
7teA £ Y J1E Exoz 3ig. o x5 (Bilmyer & Varghese,
2000; Celce-Murcia, Dornyei & Thurell, 1995 ) o] ATt mEH AL &
E58e £94 (integrative)d S4& 21 Utk YJArE T8 F5
S dste do] sHae 33 %E\_ o1& (declarative knowledge),
o]® A (procedural knowledge), 1Al (conditional knowledge) 'Eajof 3+
Zholl W3 AL sl AolEle Aol oY sgAE Fieltt (Paris,
Lipson, & Wixson, 1983; Wildner-Bassett, 1994). £U3 A& Al&stx
ro B3lgol A AHEEE ME ol &3 (perspectives) 9]
23] (Tomasello, Kruger & Ratner, 1993), ¢} M 7FA A
a2y AdAY wEgH 550 old st bH AES

23E g S Fod sFee AHE uFgFgE FI uE
=, ojgA, Ao sFste FHEEH AL 5

ot} (Kasper, 2001). o|3 o]F2 ofe JAAT F5 At

U ozl A7 A "ot olet #EE 4+ (Cohen & Olshtan, 1993)°l
W g A ggats, 3EEY xAe Y AE o= &l
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AAg Ao et s z2del BH AN PEF Pt
Aol % AFE old FEEH A £EW AEL AW A9

2. ol &3 WA
2.1. 38%9 (pragmatic competence)?] #2}9} W9

Hymes (1972)7F A¢tst oAl4% 539 +4 242E Canale
Swain (1981)¢ ¥ %% (grammatical competence), At& o] FH
=

(sociolinguistic), A& %3 (strategic) T2 BAFc) ol F ArgA
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8hAl: Professor, you had better turn the lights on.
A4 Oh? And what will you do if I don’t?
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A3 AT 287t &3] 2
%% ot} (Bialystok & Hakuta,
£ A3 E vty 2k 385
A oulQl 37te] oujg A& #)

(interaction) Alole 3H§ ¥ FFHoz
48 5 3 959 % §}EH§}E:L
1994, p. 162). ©] th3slolA] YolH & may
ooz AMEE Wk ﬂi“ﬂ% may g &4

NS: Hello, is Mr. Simatapung there please?
NNS: Yes

NS: Oh... may I speak to him please?
NNS: Yes

NS: Oh... are you Mr. Simatapung?

NNS: This is Mr. Simatapung.

oled ATolAM W AL 83 A dsty H4H Y& A
3t thskE A AEsuA e gEst AEHAY wHEHgE AnE

& =)

zYsiche ot Wy F45HLe 2F3 Jod E8o0] = A
obd, WA AW F53 ToHE #E EHHA grAALFTSHY U
24 (Kasper, 2001).

Yule (1998)0] w2 3182 (pragmatics)@ T+ Bele st S Ao
o Aol &A 243 Jd AEHE Ro|l ¥y, o]y Fe) (F¥)% 2
dojg 25 AHEAY #A AA 1 dF 9] @ 4 3ith. Ninio%}
Snow (1996)= 38 ¥ 2 o], £ e AHgEo] dojg ¥
A, A £53 tEe 435 2F Ao HAHINm FH3Ho|q,
A o ZUA] G Ao AHEHE e Aol Fa UEoletn FEY
4 BExoE wfeE o e 52 uige v|xEA diges HE

ol

(turn-taking), ©3 FA M9 (topic selection), FA A (topic
management), ©] 43 43 =5 (repair) 2& HA ¥ 279 #HFetE
HEg BFojo w&Hel A& THEAY ER EE AANS ERol F
= AFEEAAA A wed. a3y FolE dF ok s At e
]

1

ol M Jeg UF T —‘5"-3}] FEaok st

EFL Astollxe] o] = 2le] wHi} A3, Bouton (1996)2] =3
H ol R dolFs}t UANA e} 43 HIHE X HLo)
B ds Foll AT F e AR E 38 A @ gAY HAEe
Aol o] Fox A ¢k=tl 3 & Scotton ¥ Bernsten (1998)8 Z& 712
A FE AFA 2Zole o Aol AAH dztE BEAME An 4



2 Fe AgEe A4 HdE ayT dgdd Bed o wuo i

Ao B Ugol Py e AL 2R £F o Y3t A

T AL 2A9 o SeME LAY 5 s dAFHo|n

LA WEo] LFgHY A} Scotton Bernsten (1998)9] F3

2 o3 A& 2EH B4 44 (peripheralol&t 1 AR E REZ

alFo] o] Fofx|x] %Qtﬂ, Fol7b BFort old ggale AdAY g}
& gl Ytk Aol

2.2. 3845349 Aol (transfer)

TAAHY &) FHAAMY FAHLE Wi FE2 T 384 5
gol A Mol HA Yevhe Holth dE E°] Takahashi (199%6)e &
% (politeness) Z2 L EZF QAo] mTojo| A ol Ho| (transfer) 2
T At AAste] A7E PPt Hole AR AU doir 99
b e FE2 oohd Aoz wEHt ¢ uRie 858 Hojo #
g AFAME Hole doluAl FAY BAsdEE 1 FEst fod A
Ee ohd Aoz ¥aAn ok g F427 sl W RIdojeR
Bl B2jojz o] Mol e Aol @3 fEH =RES Q3 Aol

F 1 3883 589 ol (transfer)o] o Ay

. Ho)s = di - .
a4+ & . A+ A4 (subject) a3
(transfer variables)

) Folg Ml 12 99 | 2209 AH Heo]
Robinson (1996)] A& (rcfusal) Mol el dolz HolgA Fo
House & 200 W] £Ul 2 | dioimejs] R A HAo]

& (request)
Kasper (1987) 200 @2} dvlzd (marker)7} Hol 5 2 &2
dlatzole] B 2EA}
Facrch & e (request) 400 HWo dvjzd B
co otol = o FolEwE Holsa ¥u
Kasper (1989) [5doj9} dojx (4 Eolojz AN Hol
Takahashi 142 o] dxo] L1-1.2 #Hejo] wdojizele]
akahashi nep (sdolz) ] 1 L] 1010
(199) (A< Ao A9 2
&% (Catalan®] A g8 o] (pragmatic
Trenchs (1995) | = © o 67 Wel A<l N 0
HolZ) transfer) = o] Fo] 2 A ¥4
5-e s8] ( i
Kim (1995) | 15 o] 49l pragmanc
(ool x Hol&) transfer)i= o] Fo| A F&




3. 3849 KA H
31. 259 7454

Schmidt (1993)% 2Zo}7} ohd 9ol %
2 Qo] £5o "ad Aoz wRy] YA E ARG AAsE HAo
FHolgtn ZFzYPh L3 A4l B Fofd 18
# 5 EFL A4 Aol 5 e -
3] Schmidt (2001, p.30)= 3182 A4& %5—3}7] A= st
sto] Aoja 249 tiEe ol A A,
FE&1 43t Ao Fadte FE -
g7l sFAE A48 A2 AA HAd HHH= °J€H—4 tﬂ°lﬂ7}
oly: oju HF3E T schemadl & AMHE YFHolr) whEel
AEe aSEHHE AMREte] St FAA A R AN A 840 E
4% schemad T +F UESF 35 Ho] T3} (Ellis, 2001).

Bardovi-Harlig (1996)2] -] wzm ¢3to] gdgate 3884 7
Az FA e dg vt E9E APE Moy At grh o
AT vers F 11 Bardovi-Harlig® Doérnyei (1998):= ESL3 EFL &<
Zp Afolo] AalE9] g ExQ dojo FHAH A & AHF o
L BE digk Adde] of FEste]l W A¢E HAHch 1 ZF ESL
g5 A7 EFL 8h5ar Boh Aalge Hx dojo] dig 885 2
us ®zEA AFs e ; 2
Y HAEg E: Fox 9]*} °ﬂ’*1—4 E}%i@.‘ﬂ AL 1 EE
87 @ A$E oy A4 b AFE vk Aok (Bardovi-Harlig,
Hartford, Mahan-Taylor, Morgan & Reynolds, 1991; Bardovi-Harlig &
Dérnyei, 1998). thA] 23] d3ds 48€S 25 5% % 289 #4
A=A 3823 dFAlolo M E Heolw, ofF FHALL mA FED
9]*}’““:‘" oz} A} B3 A Adgelete AAl FEALOlY 4P Aol

g BeldE Aot} (Celce-Murcia, Domyei & Thurrell, 1995). o124 3}
%5“-;‘4 A A FFo HAAE (Olshtam & Blum-Kulka, 1983) 1¢1&
Aojol B3HH Ao dgoe] BF stx, Yol Uvia stoigx 1%
EEAH2 947 gFAdA F8 D FEE e (salient) 84E F
75 2] 9] wE o))

ol9} #As) Kasper (2001)2] F3o] mad stEa7t 822 A&

il
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587 AaNE Og A AA A0 FEEclol gk AM, 44 4
eo] lojof @y EM, 1 Aol SEAe] F2E ook @k MM, 3
SAE LEe FALL WAY & A AR Fy@ /13 Aok
% gAY F oA FB st AEe] %S A¥ AmE P&
Aotk (Schmidt, 1995 p. 20). |8 o) T&3e RAY o ol el
dojzl 2ol A& Avm ANH Ad, A, FEY Y F 59
FEo5 ARE Aol AN HEE A AH0L EAS ol
olel @Fel WEW HAY AHH Sxo) e WojUssl Mg 4
: 1 SIS

Harlig & Dérnyei, 1998). &3
Ao} T wed o & %S 73 A2
ol EFPE7) sle Holth & 9o Y9 AFE (mten51ty)7} ‘530}
o}, Schmidt (1993)0] w2 o Zo} aFairt zpale] £x Ao s 23}

Aberste] @A Fgol Aol glow FHEEHA AH F5 #AAE
A ®=th ol# o] f W Fo] Takahashi®t Beebe (1987)2] 7ol el
FgA dojo] EHY FHd v BEHAE LI AHEHEHC
AZ o)Aste ESL A4 Eo] EFL A xR 3823 <124 (pragamtic
awareness) #5 WA tl S W& 2EE HT

-

MO N e

4&
M ot

EFL A& Me dojude S/ Agel tig divjol AFs= 2§
7 27 mEel AAAH FE&2HA AHAY noke mAAJ] EHE A
Aol t€ BAHE 7120/ " B8 ESL 450 Al8dye 38
3l Ao EAo] BE& A dojulEoe] AHEEE oy fojEHe tE
the= 7o) wa A AT (Robinson, 1996), ESL &t atel 7 $-dl 31824
w3 ghdsk 4 Bgg 3 7)1 tL Bol w&2¥ e A2 A
ojr}. o]y AL, doz wEW EFL shuAER FEE FH ¥ o
S BAe Zan o A4S 47 A g dRE 53 ="Eedd A4s
AA7 42 A4S FE3 F5F F ddn fAEd & U

Abd B8 2R dAg FRAINE Aol o] A £ EHXIE Fof
okttt A2 A£80 7 A7 Holgtt (Bardovi-Harlig, 1996). Wildner-
Bassett (1994)% doj3|stol A Atehe BAsta AAe dde WE 5+ 9
t ods gAENA tEA usH 247 dASS #el v ok o) &
Tof wad EFL £ 22l E50] 2ata e 5 oo (mterlanguage)
4587 B8 Ao &5 Alelo] YA diF] Aol FF3 A
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of7] @ Aeg un FFEch oy ¥ RE i AT F=
AT, 2 £ FRHE e Fu =i e ol o 2 4F
£ wde Aol ® th& AF (Bardovi-Harlig & Dérnyei, 1988)9) 23}
o ool A ek

A AE AA d&o] wgsy] Y e dEAHeR HAHG 9
drHoz FFse= A FA A4 1Y (awareness-raising) ¥ FE
(noticing) &% o] &4 A= 3t} Wildner-Bassett (1994)2 = o)
g 9302 e vx SREAA U3 Ao B3 @tEzoz mol:
2} 2o RHAEES 7I2AA Aol 7|5 HQ Al
£ 58 JHE FASTE AdTFAA 2ANSEA A=A uFe] L2
P o

Z & 9e2 ¥ 4 g

AU

r_h.'
t:Ll

y

E£F Kasper (2001)9] A7AE g§AE0] L2 $US o 4
A o187 Y E g Eo] f4A FolAdE = doH (explicit), HE
ol oi M A& EHE 2ol EE (routinized expressions)S nFdHE A
7t o azdoleln FA%t}E Yoshimi (2001)E YR E gZojz vl $
T gl Al Cﬂﬁ}J A Aa ntRe g e SRR did g2 B4l
& 71EolAl st FES FA TEA EEAA vleo] q4E RAE
AP Kim, D. (1998)«] Aol ME A 9rjetes mG whE A
(role play)e &3 ¥ EFL 3529 oigt &9 s8o| ¥4, d¥o=
Frtge] HAEAG dEe 384 A& Y3 wKo B J)E

ATE 2ok Aol

2 3889 5o # NEFAT 8
a7 A7 A7 Wy

@3l A9 M (discourse marker
and strategies)

House and Kasper (1981) EFL

Bouton (1996) ESL 3l &% (implicature)
Lyster (1994) FL (French) | A}3]|Q1o] & wo]
House (1996) EFL #&A #7344

Morrow (1996) ESL B4 Ad

Tateyama et al. (1997) JFL 31824 routines
Takahashi (1995) EFL 8% A

Liddicoat & Crozet (1997) | FL (French) | A& 2432 12 (interactional norms)
Yoshimi (2001) JFL 432844 A (interactional markers)
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32. 958 o188 H8A4) wH

Bardovi-Harlig ¢ 42 (1991)& 44 «1 o] 33} uﬂ% 248 4
I wAe] oFEo g Eo

L_ UZ

o5

a9sl ave WEHE B

uh otk oleh BAY WS WHe Uto Schleys Snow (19923 calk
showZ o] &3] Zaz8&2Q visle ugS & &= e A
g ub ok =3 & dF (Choi, 2001)eA & g3l A Yut CH§¥°ﬂ At
& F e 38 A uA 293 58 —’F ‘Bﬂ Foju Ko $&3
A< wel b ok G5 videoE 9 Zo] @wHo| ol Lat= Aol o
ol olvf & dAFoM AHY u k. Arthur (1999) = 9j=o] mA
N9 video AHE9 FHE ol¥A AHE u Yo},

Video can give students realistic models to imitate for
role-play; Can increase of other cultures by teaching
appropriateness and suitability; Can strengthen audio/visual
linguistic perceptions simultaneously; Can widen the classroom
repertoire and range of activities. (p. 4)

FEE o] 83y W &
AdtE g 58S 98 5 g
Atk o] WAl @ %‘i} (Scent of a woman)ell
a1 (Mr. Task)® A (Charlie) ¥ 3tA1S W33l 9E (Slade) 7+
3t AH 5 g

Charlie: I'm sorry.

Mr. Trask: I'm sorry too, Mr. Simms, because you know what
I'm going to do, inasmuch as I can’'t punish Mr.
Havemeyer, Mr. Potter or Mr. Jameson? And I won't
punish Mr. Willis. He’s the only party to this incident
who is still worthy of calling himself a Baird man.
I'm going to recommend to the disciplinary committee
that you be expelled. Mr. Simms, you are a cover-up
artist and you are a liar.



Slade: But not a snitch!
(1)Mr.Trask:Excuse me?
(2)Slade:No, Idon’t think I will.

(DM (2) " @7 A& W33 E Slade Atol ol dislel
Al dizl QA & A 2 EAA, v 4 &5 ¥
o] excuse medtE d3}ol
3}1“3}] FAE %*1’3}1] &3

Moomn

B
3}7] “Hv:oﬂ % ‘E?"ﬂ’\i?‘:‘ A7t 3HBQUAAE wFsE AAZ AHEH
At
2 dAFdME T oHY A3t AHEEAEY 2 AES 47 Love
Story$t You've got mail.oj®] A& ol HF3t Wl FHE tjrrt el
FEHO da, B A7 X FdHE o7 AFH fEANE 9
T AT AFe] ®el BAIH dv] WEoth ¥3E HHA dAE
gk St ES o3t &9 A datE o] &3] Role playgE M W e
148k 7 FollA o dF9 FAA Ad(refusal) 3ol oisiA
3 role playE A=t g2 Love Storye]l AA thilg} o]& &
8l A" Aol WE role playel ot}

>
oo i K OH

(Love Story thAb)

Oliver: Listen, Friday's the Dartmouth Hockey game.
Jenny: So?

Oliver: So I want you to come.

Jenny: Why should I go to a lousy hockey game?
Oliver: Because [I'm playing.

Jenny: For which side?

(8t5217F k= Role play ™A

A: What are you going to do on Friday night?
B: Nothing Special.

A: Well, I have two tickets for the Bach concert.
B: O Yeah?

A: So I want you to come.
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: Why should I go with you?
* Because I am playing.

. Why not?

B

A

B: Sorry, I can't

A

B: Because I have to study to get a scholarship.

41 A7EA

¥ ATE EFL 4314 A% 439 38942 938 5o Ing
02 F%34T role playE T A 4EPY FEAES d5% A%
e WA 2o FAYY gl % Atole] vgn e Aot EAse

A g v

1L AE 289 s8d2d dig ogx3 sgg ¢
B2 [ Atole} 348 FEHe] AlgsE ulAdE (semantic formula)
Abgo] BlESF9 Wi Aojrt EAEHEIL?

2. A g 7€ ATl WA do] donEe 9ujAE (semantic
formula) % A3 F A Alojolle AAow oW ztolrt Exd=7)?

A7 AH (refusal) F3Fol] e sHgAe] ¥zE A+ g
2 ¥ AL A7t 2t ARG P AAErE A ¥
7 %oz A9 ¥4 (Chen, Ye & Zhang, 199, p121). Ad33-e o

3 FAAEY AAE AgdA & £ e JteAdel WAEHY e 3y
ol dojHelnt HElHoz HAFNA #3717 72 23ld (kwon,
2004, Bebee, Takahashi & Uliss-Weltz, 1990). ttA] Za] A-L o3} o
Alzbol opyl Fuhe] FAo ofRojAn Wil dig AbA AFL A
Zrol glol gislE AlAste A Hos 3E FAT ¢ de tsAY B3y
7b W3 Z3HAR 840 o3 9F8E @] 9ol uE 3 v B
g e Bl

Tg AHold MR AHL UF2ye ANE EEr) A3 A4



g g FAgAE9 AL X7)|E (face-saving) FAE ¥ a5
o H%9 FPrHde o Hojx A HE Aol HEo|t} o B
ol A& Ad 3o H3dlr] JadE 3l dojFel
A3 A Wy & 3188329 e24e] Padtd (Gass & Houck,
1999). welr] AojstHate] AA (refusal) A& A Es e 224G
W3tE A4 E s Ro] 7hEdlithE Aol o] A ol2H

Ade FgANE dE Fee Aol 4t Ag A A o
2] 7FA e (strategy)e] AMESEY 2 FHE Aol F3 w2 zolE
Boln gk g 4 A7l uehg A" AglHe AL dFe o)

(Kwon, 2004).

E 3 AY gAY AFAE o
a+ AT a3 ?‘_°V’E§1' A& A e =]

vl go] Abgxtof vls FAAY
EE (I would like to)& 9 A1£3

Liao & Bresnahan, 1996 | %= (Madarin speakers)

softner (I am afraid I can’t, I really

Stevens, 1993 Egyptian Arabic speakers [don’t know)$] Ab-g¢] do]lgdoinl
v} g Abgg
23 F& AME u o] Youl
Nelson et al., 1998 Egyptian Arabic speakers [(53] ul=<l)ol} ula] ALY EE L

A9 AgaA e
ARA vl ZGe) Abg el B

Beebe et al., 1990 Japanese N o] HE WA FA BO
goiarel AHSIH 29lo) )
Beebe et al, 1990 Japanese A EHo] By
. . F5¢ A9 AgelAE AP
Nelson et al.,, 1998 Egyptian Arabic speakers - = d

EdE AHEE

WA ge ohE g Ad Aol o

e ZpolHo] EAEE st Wid 2ALE BHoz ol £33 AIE
Hog A4l B & F5% e e A6 e W Ao A
THEE AT e R & A+ datad +EL 98 DCT (Discourse
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Completion Test)E& A& &th 5 Agte] zlojd B 2 Jode DCT
data®l UEIG AojALE £ ¢n] AP (semantic formula)y] AHE RIE=9
W&oz @l Cohen (1996, p265)2 Aol wel ouldg (semantic
formula)e “S5A4% ouj&2 7F oy AFE FHFAIIE o], BE,
2o 2 A=

43. A4d4

7 29 *1%&_11 43A FPOER o] #A AF FHE
7—} Akl FA ol Hd £29 (random)Z o] Foj7] 3
o] obd 7zt sty AFHESE 743 HAE AtololA ¢
o 2 dae) Jdy Aule Zhy dAsb 20% Pl welw, B &
Ak 254, 4 g 234 2 setsdoh 7 Jde oo 28E
obatz] glal Zt AW FA4Ye TOEIC A¥g 4% Ax 4¥yd
7104 A Jwe 80deln F Fwzkel TOEIC 43 # =
A3 A dde HE Hool AF I Fy HAITERG
o wEF % oz EM (p< .09).

AYgAGe Ad A2e z3hste] HE (request), £% (complaint) &
o el @ Gae 4SS T wdch APVeel BEe 18] (5
F,15 247 B¢ vide] dol #HEE T 289 93 (Love story,
You've got mail)S 7HAeli tiAlE ATEiy AH, 2E BH T A
go] da] FAHS 3HE HI Qo] #AE role playE AAstAT g
FA4SA DCTE AAgoe 4By vg 74 @den 187 £4 9t
Ak Ajzbel DCTE AA AT & Agolm on glo] ¢ wt
Ak A zkel] AAEe] Ay Aol AAE R A A

N
rO
xS 44 N O

Bae 93 28+ DCT (Discourse Completion Test)E 48314
FH8t9t. DCTE 43 g g8 #2 dss Fi dstE 4443
A g digd @3 Ay ¥ A& FHoz = zA FH-O
(Kasper & Dahl, 1991). ©] FA} & diste] A3e HdstA 44T
4 glo] AdMA e A8 FHo] JEdn BE Fo ARE #®HE A



el 8% £ e A3l At (Bebee & Cummins, 1996; Wolfson,
1989). =& Kasper (2000)= A8 HHo] dal dzE AHAA 77 9
&, Ao g A A 9 Ao A8 TS ¥ofdlE AHolgkd DCT
7t A3 Z4 Fdol H 5 UL wE b gk B A9 230
AHE Aol digh dolo] M AL S ZHste] 83 A9 F5
AR E BAMstE Aol Wil DCT7F 7H4 HEs Ay wyoz
oF =1
B odpoqE 10709 Ago] Al-Issa (2003)] AFolA sjel= ¢t
1070e] 4% F 4709 e ARG 5 9o e AgedA 4
Mol A& es T5T AA, 20 M E ALdA Reaor =
Al U AFelA Ade &g sjof = o7t AFEHAUG, A4l wBo}h
=2 A de 4FS AF S AN HHoz HAHNDL A
T AX A AE gudd Y SoMe 72 FPon AN
o A H o e Ae ¢ AdA BAE Fen e
Aoy Faxste AAE Qe sz Yk DCTA Fodds AgLe
A
A

¢

o3t
oo
(RO

i3

ARz & A ol ARHES Bzsm Uk S

1
DCTE @43ttdl

2 A7 Ao £4-2 Beebe? 29 (1990)2] HHeo) #3 dAFoA A}
g 24 9l DCTA ¥d" ojv]AHeF (semantic formula)d] FAE
q
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4 guHE BAE

3 ofm 2 HEAA &
Performative I rofuse
EAR:| AHAH
(direct) 1.No.
Nonperformative . - " .
2. Negative willingness/ability (I can’t, I don’t think so)
7t AR B I am sorry. 1 feel terrible.
I wish I could help you.
ol f, Wi, 49 My children will be at home that night
1. I can do ..instead of ..(I'd rather ... I'd prefer).
o2t 2. Why don’t you do ... instead of ..(Why don’t you ask
someone else?)
:}:ié}j;ﬂﬂ‘% If you had asked me carlier, I would have...
ulg) g ok I'll do it next time. I promise. I'll. Next time I'll
? Z\j‘ aam A A% I'll never do business with friends.
(indirect) One can’t be too careful.
1. 'T won't be any fun tonight’ to refuse an invitation
o4 2. Waitress to customers (I can’t make a living off people
who just order coffee.)
3. Who do you think you are? That’s a terrible idea.
5. Don't worry about it. That's Okay. You don’t have to
3. Moday?
3] 3 4. T'll think about it.
5. Gee I don't know. I am not sure.
_ 1. That's a good idea. I'd love to
dsk 2 A A 2. Uhh, well, of, uhm

Zzbe] A WA (e ARED S 9K, 5 9A, 2 AA)
2 AFReR FALS Aold 7 Jujuge A MES washn
CH 2o RHEE Agetel 03 dojwe] Adel g gu U URE
A7e A2 AT (Kwon, 2004) ZoolA £29 43S 2AT) 23
S s LAY uiHFe WES v olgelE 2& HEH 7)5e
2t gael ojzsh Ugel geis BAAh
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o

A7 FHE H3F A8 A8 Beebe
Kwon (200414 °|§8 24E2 %3t
DCTeIA %28 A%E gesan o 2
AR A% Agsts TS o

o 5 oju]d2 (Semantic 4893 A

e
formula) Higher |Equal |Lower |3 ¥ |Higher |Equal |Lower |&
1. Direct refusal

23 33% | 37% | 58% [43% | 10%| 3% | 59%| 37%
AHAA
2. Apology AF# 22% | 21% | 6% |16% | 38%| 37% | 11% | 29%
3. Reason °]f 314 16% | 27% | 16% |20% | 28%| 9% | 20%| 20%
4. alternative ©j<k 16% | 5% 10% [10% | 10%| 3% 3% 6%
5. conditions for future
of past 0% 2% 0% [0.7% 0% 0% 0% 0%
v, #A A4
6. promise of future

7ty acceptance ¢l & = 4% 5% 0% 3% 4% 3% 0% 3%
oF &
7. Statement of )

o N 4% 3% 7% | 5% 2% 0% 3% | 26%

principles 93, 33}
8. dissuade 34 0% 0% 0% | 0% 3% 0% 0% 1%
9. avoidance 3|3 3% 0% 0% 1% 3% 0% 0% 1%
10. adjunct to refusal o o o o o o N N
Qe B4 AW A9 2% 0% 3% | 2% 0% 0% 0% 0%

@39 oot Fojgoine] AW (refusalel WE 384
T (Kwon, 2004, p. 347)el mE® Goldlelyl £9 B9 &
Aol el AMAY AEFe 0S Nws ALgshs

Seol oAbz FYstn FUHA wEE Aoz ey

Ax 2% dve saase]l BA pwel ua AW Ad 0F 4§

& Ao vehl, Kwon (0048 7oA uald dol 9

z
b2

a

o



o AFE a6 olerhe Hold ¢ AT

o 2 rlr 2
>~
>
ru
i

ol
o 4

rot
ot
0
fo
o ok

kg Holm glon} shgrg uwk
o] 33%0l olZ 3 gltt.
Beebe 9 23] (1990)9] A7 waEd AR o
o] &L 3l Hojsi= Aol i oA Ao
AA e diztaret 283 ¢4 distAoA 3}
831 itk 28y Kwon (2004)2] Aol &=
o] A FEHAA YERA Fe W
= dispddizie A A A E ojAsE Ao
U3l wb Qi ojel B F= Fof gEafE }o 2 AL3
24 H£E5L A4 FE9 (1999, p. 309 waw AA
Fo] HojRES UvrHA wigreE AE AI7E EE &% 58 Hy
TAAoz weign FAE bl g (dE B9 “Unfortunately, my
friend is arriving on this week in Seoul on Saturday night and I have
arranged to pick her up.”). ¥ A7l 4HE nlo) wt2d olefd
< dnkgl e ojydn AdHY AdY AIRE FAH olfE I
e A4S e sl dA dof iR L do e FAE
Holx #eddn gy 2 ?i Tof Fofg dFa Foz g 2

2 g 93

of MmY £y AL A tE3e Pt ¥ 4 Aok

to My oo 3o B

4%
oﬁ. o
ol
rEL‘ 2
i ?2 e 5
do o M gy
>
2
au)

['Jlxu 4n
£ 1 o2

2o
o
2 oy
Y
o

>

g rir et
[of

ro o

LJSL‘&B;%EHU
2

mb

A Really? Sounds interesting. But, I'm afraid I can’t be

there because I have to serve the community at the orphanage.
E A A Sorry sir, but there will be a big party in my house. I'd like
to finish my parts for myself by next meeting.

B oAy HEddy shgalEe] Aaug AMFH YAy 2o A
(A& Eof A 43 F)elA 2 AZHe S AHEsH oY $53%
9l 2 T doE zFYn > ¥ (o It is a burden.

Although it is a good chance, Thank you, but. I am afraid, but)& =%
AbEEED e AE 4 5 Y 2 AY Fde sEaEL 4R YY



—.’\1}"011 HaE d4E Al AAE (adjunct)?) AHE Bl go] FA A
| HaiAE S Aoz veht Utk do] dojnl ofjte] AMEAF
e 7‘4°]3 AT & Nelson, Al-Batal & El-Bakary (1998)0] w2z @ o]
Aol Eo] ofgte] ALgA HlE] ZAtel HEE WS WINMEA ALEIE
102 vEhith £ dFME 4EA ‘%4 stgA gl A 5 FAA
dol Fd ALE HIEVL 433 22 A& & 7 U
ol o] F 2 AL HE ol f9 g CHEHHE o e A
Itk Kwon (2004)¢) 7o) waw Atk AE o
T A (FF 48 5)9 Rgely 2dlE Adse AL,
oJRle F2 Aale] w9z zhgele] o] ol {E o
QA o] AT F-Robe oFgolu WEG T o E
AP Ad3vy A4 Id ¥4 A7 g3 2

Lr*

1o % o

WO

;o

g L oH o do

1. I am afraid I can’t because my wife is pregnant and I
have to come back home as soon as possible. (Female
student)

2. Sorry sir, but I can’t spend an extra hour for my
appointment with my friends.

3. I can't go to your party because my wife is very sick.
4. T have to go now because my mother will come to my

house.

-SAYY
1. I am very sorry sir, but I have to pick up my son.
2. Oh, sorry. I have to go home. My mother came over to
my place.
3. Sorry sir, but there will be a big party in my house.

o
HAe o] F=A -rE'—-J 3474] = °lT°r% Ll %%94 A Abe] )
(face saving) ¥ E#9 #2 ﬁ‘i} T3l ztold 5 3]
Qe B Ao =y bpe] m= ‘?4 ¥ A7 Hu
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o, 2313 di}g] Qﬁﬂ} role play AF&lel
< AHEEn UEE ¢ & Aok =3 4
el Ao M]E “;5:713]'3’- A Ado 4
A 59 oM o AYA7t Ao 59
ATH  Schmidt (1993)0] @@ &9 Fas) 2ay
= d48He AR F4& AFop o =@
Elis (2000 ol 5o Fogz 9w Adxwd (explicit
awareness)°] ZRasv], Qe Ee YHIl FFo ol g sMed AR AR
7] M= F5 (notice) 3H= Aol Badge Azxgch 48 Do)

guatsel FE Tl FAANQ Aol da) dan PFaE Pwe
°3]il Role playinge E8 A&7 tlEo] T 8 59 oA
=¥E AT & Ro DCTOHH«I Gged o] 5oz =&" Aojgn
F3% ¢ g
5. 48 4 AA

2 A7 GAAE T TR T REQ FeH] 55 g
€ A F8AM 5% ¥ uS a% AL ZEE w§ gH
54< A A8 7L Y8 DCTE A&ty ow ®oxzo A4AA
2 574 57 Aor ddHUY. o AF FojA S e A
AR (A= AF 29 5) 58 Toe H42xA2 24 ud g
ARew B A=A gt Ass "Hdedstn Bggrt T3 A
FAF Aol WKl TH ®H "w A7 A 227 AF¥E 5
A& Aotk =38 2729 AL YA Beebe 9 22 (1990)9) refusal
of g £AE7F ALE= A

of AgelA stet® He 3o} role playE 3 sHgolAel us s
e T3 Aol BA g v A% HAH A" dFe L u
3l AgSte Adolvh w3k AHAd Ade uiHg FolM =3 A3 H
o2 AN B 22 1A Yt Agol WE $el ko] Hojglojnl
o @mol gol A ARE ATF Hto A (Kwon, 2004)94
UG o} dojule) deF ALg FA9 MsE HPL HAY F2F u
T A S PG SEAEe JEY AT (FFY, 1999) o)A =
ol B0l gt sEate YA Ay g Famo Agde
2 FS AAC A AEeAR AHHA ALY 5L AFEA &=
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AttE Holtd, Holmes 9 Brown (1987)2) ol uwhe =
A EXE ALE A AFE (social contexts)el] FE35HA] & 3 A

ool Al wl- AbZ o)A A& Ho] (transfer)sts A ao] )
3 oub ol 2 AEe A gFAEL J3E F AL

¢
~

dob SZ [ o

o~

%7 Wgel RFejolM 7 5§ Ao Holrt FuHo
B oot TAHOR HEANA Uy ws &Rz A¥ Aol
T Bgeltt.
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