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Shin, Yong Jin. 1999. The Interaction of Teacher-Talk and
Student-Talk in the Foreign Language Classroom. Linguistics, 7-1,
283-303. The instructions of the English teacher provided few opportunities
for student-to-teacher or student-to-student communication. The result was
minimal  student/teacher  interaction  directed toward promoting
communication skills —— not unidirectional instruction. Successful language
acquisition cannot be explained, it must be experiencd. Reciprocal
student/teacher interaction promotes this. Creating a dynamic social
environment in the classroom requires use of visual aids, including
multimedia materials, graded to the students’ level. First, basic
communication must be established between student and teacher. Second,
encouragement of interactive questions relating to required text material, as
well as visual/multimedia presentations, will help provide opportunities for
student/teacher interaction. (Chombuk National University)

1. 42

AAzte] BA &N ZIRIME 4 6 % {HAL A 3FY
Aol 2a4¢ Fagch BT ohid 2FHRAMAA 7] G
BEE A7)0 o2k ALk} do] AL Jol& M2do] (ESL)
7t obd A1gFel (EFL)Z At Folugd q3& Yol Agst
obd AN U&sHEE s, Rl ATE @AM ol g o
$52 Ao,

A6zt &Pl ATH|7 HHME Holx AA2PA R ALY
Aol AoE LA g 2AS FWIAA ol FALS A 2
By Eo] 2FoBE YAHY ML ZAEY HENMRE 24
Wilo] o]27|7tA Walslolel vl £EHQ ¢ HEE 2SI #A o
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AES "xodl ¥spd Foljof ¥t & RAHE Foq A& Fxoi7] A
AMe FARGE 7|3& ol AEE #Hof Aok H9 7|2E ol AT
71 M AE9 BEE dEdAo 3} J19E AR wait-time) =
Az ol B

G714 R 7HA Welkg AAEgn N ooz GE@Ao 4P @
FAAE Fevh. 2y FHY AFAE FUT @9 FYSA=
R 5 Y& 7IHNE A Y 8BS ¥WAE AT L
o] 3 W& WPRTE FHAQA ZHY Y¥oz PYUELT TAY
AFste d A7t gz A4 ~

aret mAelgte FAMY Aol Wade mAre HAAeY i ¥
Aol A o] FHA AT AY L(foreigner talk)e] TLAYE
Azt S8H BALY FEFE] €2 Hye AA Qe T
& 4 AT 9Isn AAAA PUEL ATHe2H RASY YT
o Wz}t o BF AAE AAEGEAL P

2. Ao} B4
2.1 ¢deo] ;4

$auEs 2L oA FoAe miolzte {|AL FuHoz Fad
Fiolth AT vuyHR fHAN FA2HA, oF Ak glof, ®
F99 PAHE ¥x gax ¥go] 44 o 7Hed Ak duH oz Ao
£ Q7o) A2 3 =EHAL W §5°] B0} stFH A o
Ay $2)9 MM YA B RHe) EAojr

A7HE Ao AN ejojyd7] o] 2 o] AN ofF AAXFHA
A E &5 28y Y Ao o] ojd & #7 F, A oy
FAxdA Hojdyd Qdolgs e sH5er? AEAAY dda 4 &
oy FexofA Hlojup 222 oW e ZolE Qo] A3 A9
E AEdce AME ol AREE FUE Qith F 23§ M o
Az A E2E Lol g17] WE ErH5E

add mydolgles FAANAE e AAN? JH5Ed o= A% 7
717 o7l P AFE Bo] APHH At (Chaudron 1988; Johnson
1995; Richards et al. 1994). 8F $2l& o] 874 E oJH He9 Qoo



Gl oM mAtsh A BT Az H] WA 285

T Aol AV A, =4, Ala & €1 BEse #Fo)En Aow
th £ Qo] Ales A FE U] AolE AHE3E Ro|y] fEe WL
dguio A o] §Folgla ¥ 4 ok Y dAFHoZ o] §HL A
5o Ao ¥ F gl APe) N2 YALEY F AE AR T
Aok & Aolt}. AL FF o] 9lojof su o] TE
< 4 & dAZ R=A] ojof 7] HF ol

Aol 3L A uv¥o] AYH do] P73  (natural language
environment)® <A A< Ao} P (artificial language environment)o 2
TEEYG A9 FAAAME B LK E THA Adojg €534A &
. Qo] A Agle HoUH & =& HYE S+¢ F$E AYsa
Ay g WA o F& 9uielA AAAHA Qo] @3 FHA ol
7HAME T€ AHE3E AIEEE FASHAY] dE olEo] A&
TEE &4 vt 71F F4L8°) ALE Asn A 2AE HAx
ololof Al T 7t2AR] e olF AA2PA TE w$r] BEd z
43 873 & vZ$3H 873 (non-instructional setting)eletnx o}, vln
T3 @40l 2L 1EL od AN G A ¥ "asida A44E
W EE 4H AE oA FHHo2 olojoA EBF] W& HTF
A AAHE HAL wA Fok A uFAAHA do fAH)FE
22 ALgEA €

VAU do] B3 A& AU AY. Aol§ ¥l$E Holg Adojmi
olgt % A m4F fPdEta FE2rix v x5y 873
(instructional setting)l A& Fo}- Alte] A wAle] A AAF
3y oA =g vl ol 27t Wi AT AL EJoj g wl$&
Ro] ofe} z7] Getde] opd &, FRF9 o] opd T E UHRUE
v $-A @k ARdolt. o] ol& Wauidol, £E FXUO fun #E
otk 471 E v FAAHA Afe] ojMkelW & gtk EAR adiE T
Qd & AFE FHA A He®A "k AD FAAME Y
3z} Atejol YRUYE AA2PA LS T IFUAIEE B4
ok RPAME ol @AY HYPel A9 LA FE Wl EAI A
th a8y RPN E Aol o] o] Fo)R 7] Wil Aol & (linguistic
environment)2t 1 E 3§},
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22 BPAM e AY

318 (White 1987, Krashen 1985)& o}o]Eolu A gt #AAgel W
2% doj gt} ofo]gY AfdE AAH Qo) wia gl He
€ 2Yd 2= fojgs I3 AUE SN W9y dE) 2HL 4
¥ (classroom input)°lzt & = Ut} ojole] BgoE stFo] BF Ug9)
240] €. 12 & YolER Yiavnl RYIE R F, ¥vid EF
olg} ¥ATGE A7) Fel Y& clo]E9 Wo] e W(peer input)o)
2. A7l e 28 ¥FAE =74 gt otolst L FE ¥WEr)
Hx P Aot AL RE2a A H Ao 4R SAM, AP
BE FoM 222 WY ay HAL BE RERe AR W
. &7l FH e IFY AIREERY EL £ s A9 o] gl
o 2FE WY IYE HE AANE F BYHL JuE BS P
gk AL A7 ¢ g ZAMS] P(teacher input)e] ATk ALY @&
€ do] ¥ =43 @7 (linguistic and instructional environment)sllA} A

Kl

Aol 2 JhFoly AFEo) e A E Aol ok ALY T
e E F, B4EdAE FYsn F8 YY) A ALY T2 o
FE BEdHoln FAHU RHUERZ PAE Aol g iolg. FAAA o
FAE dPEe nAdE UYL mAY Tol ¥l A9 U(Student
input) > A9 ol 4 g} o|AL HA}F £ AN A dEE S
o] g3t Q17] W&ot & st HAY Wy He FF9 Y4
3l &AM (turn-taking) 2& A& A& n2i5x g7 dFo)r|x g
o|g} o] RE oA nisf ¥ of RAL @3] F2g ddy F&
Aol olUz}t Ao P2A I ¥ 715 € o} sl KM gFol
g&3) o|FojAof gt UM FFo| AYAHA Hox A} o
Fojzlof ¥t DAL FSEFP AU AT Ao\ AFEolh. A} o
Fo3d £ e 71E8AA A @Abe] B3 AT Yo] A} oY A
o] o|FA F 9l B 7IA& AMAE (Richards et al, 1994: 193).

@ Reviewing, checking previous work
@ Previewing new content/skills
® Guiding student practice
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® Giving feedback
(® Providing independent student practice
(® Assessing student learning

3. 24 A9 A5 AL (Classroom Interaction)
3.1 24349 A9

BAZY v 8% &, AERE o Ao W BT mAMS %
Aol %2 & (interaction)e] o|Fo|ATtnE BA g 2RL 9%
9402 F£4o] o|FojH7] WEolth oA LY WK WHNA
2 & e de ¥ £ 3ld. 24 #BF & actiono] @ 32 action?] g
o2 }PE9) PFE reaction®)B ¥ 9 action-reaction?] T|AE FF 7
£o] ol Aolth mAIS} B @3] action-reaction #AE
Hoji} reaction Fol WEE action ©]3¢] Zololof @t d&E3] wLAMIL
AE5E Qo] dgds AL JAA o] e Aot Hox iAo
Adojol @l Fdol HoiF B RPE BT FFAEo|el ¥4
(Allwright 1984, P.159). & A3 zte} %53l RE 43 FE(interaction)
olg} #t} (Malamah-thomas 1987, P.7). #AalE3te] F UM AL #
5l7] 93t Ao AHgHERE BEd wEdAM F5ALAY JeE
(interaction skills)3}® F&%€ @7, A4 2L ¥7, 283 3RS
AgA B3A T¥/E FARE Ve 80

x4 Ade¢ =E2 EAHW 93 2o (Malamah-Thomas
1987, P.7).

Teacher Class

XA B 4 UKol AL 9fHeE BUS W ol Ut A
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ozt A3A4o HJYE & gve FHolth FEL A 4YHA
289 IFUAALe AYSA Fed F3EL HAXHA IZF YA
A Aoy, FE AL A4l A& BHEHE ARvlo] ol g&
AIREY AAEL oMEs AL X Ut AF wA 7} o)]Em A
WEeE A4S A4xAgde 124de] € £ fidh YL ALEL two-way,
three-way, £ four-way © 8 ¥ %lolXx one-way & 2 ¢} 4=
# 93 @3 (one-way task) S 318 HFAE F AW ALY A
BE 713 oy AF5 34 (two-way tasks)S 319 HAHL 7] 93
BE ANAE AY FHE /HA 2 gl

wANA Gsage] JHHHE At PFRIY (action zone)E
slA oW gdr. XA PFUFe] BY AFZFHHTG QLEZY g}
JE FHES AF B A, YHAERT AHPYES B9 Ade A,
9] 47] HE olFS 71 FHES Y AN7lE A, 2ot 93¢ FHSL
AF R2E A FolftA oA L FE5ALAA F& HAFAE JHALA £
o RALES] YA FHEE FAHSA dIela s Fod9 J3E
Egol S X O FPgHT oW FAPEHY FEZL AAE
o Be] 7tXEE AL Ar* o dolnt. ojuf A9 wAe] FEu
ZFelgte Md-g& HE dt e PFUA L wAP FAHeR 8
nEx = §A4E, A AEE 9A dEE blete SAE, FHARA
HAZH o2 FAHEE AHA G4 A YA Ao oy o
BEL aAY PFFurFq A glon wALY HFFutF v e o
Aent o HIFHoz AAQ&s du. 22 1AL PFutAH JE
Zgo o JF & & AU/E IAZA ¥

3.2 RAAX Y 452§

g7l F 74 Fadel A sue A FA HSWeln E v
E a2 4 Aot A= diig MRS 2A} o83t gl
oA &g WEE FHAYo] % ol Axsy do. AEd T EYE
ZdzEA €o. 2 A B¢ dExE AFHA BYPL s AP
o] At

dd g FA JFSYPAAHE SFAAIL okd oY aFez Y
ol Ml Ax9 F4AY HE 9 Y& A e ¥4 T4
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°)7] W&o FHYRY {BA o o]FojAA ANo] Wo] Y Ro
AZsa o Y FHLY Ao AAHo|n =AY HFeole A
ol BH3T o3¢ Hol oy Azte) el wal Y FAHY T
o #vig ZA 57 g wFAF FxALo) do o) PP L RS
ANE] 222 Aojg ALY F A& 7IBE Bol AFe7] WE| =
A AEAQ ARG A{H2HA T ¥ 5 A €0

T 7 29& 953 & (Byme, 1987, P.8).

A. B.
whole class pair and group
teacher controlled learner directed
accuracy activities fluency activities

Long (1983) A A2l &gl FoAA HAY Frag Fo %
e 51 4E 2PE AHA ARe 2 Jd2 vy oy A
¥ 99, 29& ¥d y=ve §8 PHIAL 27Y 713, gy o
3 FEo RFEES AYe =3, oYY ALY FAE FH M=
TER 33 FYEE NLY VY §& Fevdn B o)A =EE
HEAIS, otdg} 2o (P.214).

Verbal communication Oppartiinity for the less Negotiated
task involving a competerty speaker to modification
two-way exchange of provida feedback on his of the
information —» | comprehension — | conversation

|

{ Comprehensible Language

'Eﬁt - acquisition

oL B ¥EFE A% AAMEE F A AYsA AEEHE &5
2 JbeA dte AAE FE H7Ee Ao, <&y AL ddAs
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 SEAEe] d& & UEE 3y oYY YH L YgAEo 2 HAE
AL 1 FAEo] e AL TYL FHAM AojA F 3
o} gAY g Y¥udeE oo e A3 JyoAA JE
3 A= Aot} o] AL Swain (1985)2] AHE =44 8 714 (interaction
input hypotheses)@ &3te2 % Zo|tl. d8e] s3] opd @3} ¢34
oA Azzatge] ¥ o A "o F, 94 M} ol FaY A
& Az A golgte Aot

3. 3. £A 2 M(Turn-taking)

DA RAANN £4 T4 AL ¥k FPL @Al R dgd
B} o]RAL Ao S A B3t midolA YERLo] gdo] Y
g2 AAE 22 & ol gich AHuME 2A} GAEAA AE
g FUE =N B 48] T 4 A VI1YE ATH FE
& o AAZMY ANRY W Ao YL Ifde HAPJo2 &g
7] £ AsEr|e § 4 gl o)A A Fo o¥A a8l A
A, deiv 2L AFL ALY AU Y QYA FAH}E S WX
3t el BAlE FAEANA AHIME AF FALE o F52AL] F
o]fo A # 9l

aAHLNE T FERLo] 7 oFoA7] HHAME A AU So
83 ojFA AT} g @weE zejrt & F U FEY
Z5e 8% BMME 5 F2 AN A3 AP A7|ME A
Mg A9A e 5714 $8& 71 4 A= 8L WAF AbAed
Ay & "art sld. (Bygate 1987, P.39).

AAL T AdE AL ABYE ob: A
EAE €98 © 4 At 2 2 £ ok A,

AAE A7|AAE o 887] el AAY AATF2E I8¥F oE A,
AR tEAtgel g ¥ d AgsE a3 ok A

GAAE F277h AdE RS AFE 23 ok A

Az 23 e AMILANE AEHLZ o]FB/p] AE AAY F5%
W gojmAelA ol FFE AIUA 44 &A=} ZdEe A
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& 7oA A 2o agEz Y5AdA S EC] AEESF e 718
g Bol £ 3t Ao AN F32EE g4 Fed =0
a2 3.

RANAN AT FPEF R Aol FEL ¥ Y&} JE29
€ AEZ BA YFFYe FAAYPANA X aAe] RFHE 7|}
33 oge delth. Y drlMEe AL IAHLE AN HAE
£ TE AEF s A& 94302 3 APY o, 4FEHY 2
A(short turn)& FEHE 2ol ok AAHolgx & 4 3.

GAE FHo2 F3HEAA TAE FPERI{AFT RN 7]
UZE SAEFUASE A2 Hes FojoF @oH(Kramsch 1987,
P.22).

© #5¢ AAD. &, FALALY FHE P Beh GAEFRD
AdaAE AF2dE Fdg F7) 4o

@ 58] Yt SHUANA £ EHL F, A7 dedGn ge
g4¢ AAFE Aoz 47 wet

@ @, F B0z BuA 41 UA LHES sk 3, @ %40 FA
FRGT Aol A & AN Aoz AN B

@ B9 A% 2 GEg AUt oML S-S FHA #1985
ARNAD. &, tettle] TUEUASS 7195 LRANE 2
ulz xp2x o

4. AHEAE AT BE

BYE ARG gni2 gaagol Yo Relojer ¥rk. A B3]
obd Q91HQ AU RAAN Hfe] TAre) ARHA Ao A o
2o ANE FEGE Rolth A FUAA SHE AAD i A
of @t} arlelE AN BE/ At uAME FHe=d SE
(medium-oriented goals), "AIA& FHLEZH B H(message-oriented
goals), 85 & FAo2¢ EH(activity-oriented goals)7t vt 23 et}
AAE BAlY YW BE BEANE st=xed QAU JlEA A
AA7F obd HAEe BFS ARNIE d Ak AZNE AMFAH
YEZAERE 23A7 24 A9, AT 182 $EA8F 19, &
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Mg, devideld FAHLE student talke A7 WL AA}R
Zp g}

R2e] 5ol dojue Eo] H7 AHME o /1A gL e
o] sith. a2y JtF Fo¥ A& HAPEo) w R (initiator)7t H =& T
Eolof @k FH FEoAE HAL E7A AV HuLey e
FA ZFANE Tl FHol HES dHof . A7|AN LA A
v 249, AF, 24, A4¥ ¥ multimediad HEHo|2} & & U

4.1, 2499

242 B2HE (Rivers 1987, P.22; Shin 1996)°] 2@ 7Zl&F59 4w
o] olYet 7ja@Le FAE AT fEHooF . AIHH FHL2M9
RAL 3 7% ¥ €Sk 0. 287 M 2AbT =l
doE AF AHSsiof ¥t RPGole BAL BAIRY FRAAAM 4 &
Avich drdoly A o $2L dA AHEHE dojd T VAR
o] £4& AHolx 5dAE AXA dd.

=9, g« A, 38 a2 Btk $A HAE FAY 9 4 DA
o gag IdGert AUtk Yol EFE FEo2 U= U
Zastn FAdel AF 2ol R¥oz FAH Y. BAV} S
BPGolE AHEEE Al oty F FTHLE 7] A J1xdA
& A3 A8 BEHoz ALEEY] HEd A 3Fe wE} €7 7
9 23] J1sd FAAIE A7 FU1E TP ol E A
=3 AT sl € 27 71F7A Agdd

2dgole A FEAE AFPAMT AHEHE Rl oiyet =, &
o] 5& °]&4¥ M= FHAA 22 GFHA AL WE mAL
o] 23 student talke] FZFAE A A € 5 Qe 719 A=wE
AF@ct GAES FEA g ALHE RAFoe dad. @74 48
A Al # tH(Hughtes 1981).

T : It's fine today, isn’t it?
S1 ¢ Yes, it's fine.
S2 No, it’s not fine. It's a little cloudy.
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471 fee B 2AY FABAA A9 - $do] ofy 2.t
€ - ¥4 £t %7HMehan 1985: 121)@ A8 ZolE + Ao FAEY &
F 27148 ndgoi7t @R AgHoof & ZxdA He Y
& 7HA .

4.2 A&

golgtgel F2 mAZE AEHA HAe] digdte PHoz Ao
g2 ZAe A4 A o] fid. 1A AR $4o] dEg= Ad
2 R3e d404 2 ol FoE 7Id¥ + devteta wEEA 28
ot 23y dAd 284 dMe ¢ dEF de g ASelx did
< 3o & A dge JideEle @A Alele] Holx sitEle Al
(wait time)ol&t= Aol AtHRowe 1974, 1986). iAL7L o|RA °] 7|dte
' ANE 248 F A=l mel FAS0 A4 £ Je 7137 Bt
Ay HojA =t T RALY FF A9 dige] A ol FoiA]
i ¢ o] FoX vt AAHE wE Fasith ZigeEe Adeld A}
7t AEE @ F A9 o)FE& RE7 A g4 dEE RI4A & g
AollA AEL ¥ o, == A}l HAES FuA sted s ALY
dol& ¢ ¥4

BAZE @7HX AERE o GPEAA Jide AL Bol FAL A
o] &z o WEL ol 2} (Nunan 1991, P.193).

@ $A4E9 Ngo| HFHo2 F7HAt

@ 9A7} old, AP E G @& F7F Aot
@ g HoA & FE Y2 A

@ AAFHQ wrgo] F7} Ao,

® A ETY vust F7 At

® 23U A&ol F7 Aok

@ FAEY AE9 F7 371 A4

g5l £ Fqste &l ¥UT

421. AHZ¥ A E7l(display questions)
oy 712 AEF 3 AHA AGEI = AdYHE T A4
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A Yge AYE RAgFEG gl o] AL ¢ e FRE7](known
information questions)?]gti 3d] LA didd ov] ¥dn Ae A
& £} ojAL olojx= AF(open-ended question)e] oluz} AW
AZolth AES Y dge 2oz AHAA 3ddA Eddh O &
o M¥ dalde AEFEECIY @34 AF(convergent questions)2 7|
o &%k AN A 719 W& AHAHJA FFolerinde Ao
dFE FoUr) 93 AH8EE A&l ¥ + sl

B 7)Is this a book?
Yes, it's a book.

o] F AFANMNE ZFUAE B ol F3ZEE A o]Folx
2 e, dMd ¥AM ®el AE5H: e yes-no questions,
or-questions, wh-questions®] 4% & v&3 do-3¢ L H3i
HEo] AN FFEY § FFA &80

422 AR 27

Fo] A& FA AAAA HAF AR & &7 # A FAAA o
@ A7 £9 @5l HYEC] M2 FAE 2¥E Qe FE A
AsteE Fotdl DAL FAEAA B2 AFoH) o] FEL ¥ LS
FAEo] AR FTEY F URE 7] 93 WA= FEo] oY oA
2 HYE Bx uHy UL EFIH7 Hdld, 289 olHE 23A 77
3o, & RhoMe] A5 ES FAANN A3 EE FAE] oY
& F49 Fol FA S VAN HUAFH7] Y3y B AR dEe
g A & = Ut

Did everyone bring their homework?

Do you all understand what I want you to do?

How much more time do you need?

Can you all read what I've written on the blackboard?
Did anyone bring a dictionary to class?

Why aren’t you doing the assignment?
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423 ddHez E7]

o] AEL FTAHAHA HvlE B} YEE YRE FHe FFY o
ZIMe dE AEY dedS YLaE dHa 99y (ves no, BE ©@E)E
GAE2RE 2780 RANAN FEE JRE Fold & YEVIE 8
A87] AMA AAde FEoIH. da24 FHHY ¢ WL AT

FHEZL 48 Aol vl Ao diztq B 2A) g3E A
Za7] gA HPEE 29 FA G2z FojEo]] A AANHE A&
o

How many of you have a personal computer in your home?
Do you use it every day?

What do you mainly use it for?

What are some other machines that you have in your home?
What are the names of some computer companies?

What is the difference between software and hardware?

424. tFA A E7]1(Divegent questions)

o] AL “dHAAEY w9 Agolrh ©@d¥o]| oy nE9 Alxm
€& HAENA 878 ARG @3 44 g ANE HRE A
e ARG JWEd 22 e ARd 4edA AFaxn e Al
de&d digol olvz B 44§ 87349 dgxs dgdg Tod
UAEE 3= AFoldh a4y A@AM F#elo] Y JEE a7d:=
A4t Fd FFE R A U=l vl A4rIME FHETL A o]
e dgo] distyd B adag dgde] ol dde du o
g 71 Sl oA AlnE #x¥HV|9H B A EY(referential
questions)dl £%cin & 4 gl

How have computers had an ecogsomhic impact on society?

How would businesses today ful¢fion: without computers?

Do you think computers have hadl: apy negative effects on society?
What are the best ways of promoting the use of computers in
education?
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oj} & gAY JYEIFANE 32 28 ©ol f2 YA gt WA=
# 7bA topicol #HA AYEQ ofojriejd v u ¥ W ALHE
ZE FYol71= g,

425. Al g =371 93 E7](Referential questions)

AN ALEVISE AUdY AF Fo)d. AN & E7|(display
questions)®] dge FHA Yoy} AR =F E(referential questions)&
283 g Axe ¢HY AF(closed X fixed questions)e]&td F =}
£ ¥9¥ FE(open-ended question)o|t}. AxlE= RAZE €3 gle AR U
oA AFHAYL FAE A7 vlE g2 e AL FHo2 3R of
Y& 1A obd 48] A8 /A2 dgE ¥ = AEF ¥ Ao
AtnfE & E(referential questions)& 49, o7, H7l £+ 4 F€ 8
F@o. 934 = A-F(convergent questions)& °]jn] YA AR E7)
olAgl 7| A AR E7|(true information questions)& fF§}
oJAL AFAI FTE AFAA G T

a) Where were you born?

b) Did you sell your house yet?

¢) What did you do on your trip?

d) What do you think about animal rights?

A d 7R FEANA a), b) T dgydez E7]9 4ol ¢) ¢ A= A}
I1E FEF7 93 2= @ Aol ¢) 9 d)9 A= @y
Mggo] old ggdtA dg¥d £ e FEo gy AlnfE AF
M dgel ofd FE £ BRES o2 7] "dFE) and, because,
yet, so & AZAIE ¥ag 3.

Long and Sato (1983), Chaudron (1988), Allwright et al. (1991) ¢}
AdFNE B 2AIEC] B 283 EYoe dgior 8 §
o] Atg3tx gloey IFYAoIEL A9 o|FoXA YUY XAz
AlnE FE37193 dAdte AE gix e &4 AL EY AHE
o] JtEdtn enste] Wio] o]RojFoE N FIFEE FTH Ao G
o] JFAHo2 o)A L gt



JoILUAN TALS BT B st F7 Wt 297
4.3 GEAEE

GgAse] 484 AW ¥art Aok 22 JALE FAWYPE
HAME StgAae] 4¥E Z=dx ot (Richards and Rogers, 1986:
2). 2 sgatart ged 4714 FHHoz dFax e AL a9,
A4 a2 dEr Yoo,

4.3 1 219

29 e AHAHOY, BE, BEE ¥5AHY 21959 U AN E 4
g dFstnz .

FAdE 2YE glo] 38 F4e2 ENstn EY3 4y Fo Yy
e o 239 AL FFEAYelY oW FH 4L YA Yo ¥
2% ¥ ol Ausubel 1968 advance organizer; Omaggio 1986, visual
organizer) 47}A] 7]%& AEde o Bo] AEHn Uk AZL FYe
A937] A3t 2¥8E& AN gl 2, LMYy S48 a2a
FEAEY Aeoz HAY aPE o433 Urh(Wright) o]RS 2@o|
agg 5880 ey 9¥FL

“Wlfo] BEoqAA"o|T L] glKe] “2Y & AL Hvlg »ww o s}
A7} A}"(A picrure is worth a thousand words.)e H¥8o] gt 1Y
§ FE Ru A4S Hold d§ Fojuis d EFo] Ut 9T
AP AFYA &l Bt A7 U AdHoln am AFHoR
o] Fo|A7] AMME 2ol AaZH YL TE YEFS  mAdA9
243284E F2¥H 298 AHAE 53L Y& B B5F QAL B
o AAEE Bol dtn = Fvl glA 3] sgeldh £E@ 2¥E 24
BA0A =9 qEE FAAYF deH Yolg £ oA glol =
YA AH8¥ 7 Ao dSFeMAL HaAsEe A4 dojuge Zu)
(catalyst)7} |tk AHd o] tH(Pensfield 1987).

JYE o8 SFEFY WeE dUdsit uZtA 7lF Agel 4%
Ae o 53 L3r)e 27] 7% s 2YE o) Ao
73 AFAY =2 399 4¥e] 2d. 2¥e FPwlA B A2
€ A9Y BAdE Zn FqjnZ s nEg A @d Z & 24
AE AAE ZLAE B goled 74y LS ABHoz gAls
I, 49 & £ Qv f2s FER22 Ay A AFAAR 5dE
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71 #o 29 AE dY NEE vodFu, FA) AGgAA diA 9
= ¥k =¥ 33 £ olo}y), LN AFH ARE AFEd
S2EY FHE Y UF 2P FA4E HA4 U

a9 g3 AL Alojute] ol B3 § AlojdME FEag
o] dold & AYe F AR ¥%(pair work), HA}AL FF(class
work), 8548 F(cooperative work), M2l &% (group work)ol F
3 Q8L 7] Wi FPARA 299 §8& AdFHo|k A
dz €71 ¢l7l #AddA vz dEd dAge 28E X3t 498
F3 E7s 2718 ol 44 4ok vE] 29E AAHE AE A
Z+d ZAAH(visual organizer) £ ¥ (advance organizer)@ 39 o]
A% AL @S dAE AAA Y (prior knowledge)el HE22 97|89} E
7] RAAA WS o7t 448 F=HFd.

39 FANE AR T2 AL G4 43 g3 5 de Y FoA
743 A9t 2 AsE 8 & A 433 REG IR g LDIHE %
A ol AH v$7) $E(information-gap activity)e] HEAQ o
2 & & Utk DMo] ZF4G [P WEo] e I AFe] fE
AEg oo A9-gdYdon £ AYY 4 glon, Ao
NEFEE o4 TERN FFE e dao 7M. A9 a@
AZE FH3S HPE Bojrte de ¥ oY, F 9 AxE FA
o2 zo]g T Aol L3}y| $EX s Aot

AL FE B4 @ AlPe] FFE AYHA OYE FAN HIde 1
FE e £AUE wde AL 2As) HAENY AFFUE SHA
o, AL A HEYG Y2 UdY IYER B 4L UE9
e F EE FUg UE g 2L FHLE FPETA M2 E9
o gAY 2 A 98 ¥ £5 YUt 2P F A0 F£YUAA B
&, A, A GAd oj2r7AR FYHOZ o|§¥ 4 UojA T3 44
Holm, Al HolH, A&AHA Aot}

@ALS) o) AF T F e PH Fo FHUde 1YL ol&¥ vY
dFel. AL Ao 2dE B dgd F s Y ¥ AL A
Ag a23d 42 aguiigel ue dygdc 24 278 a9l
E a3¥9E gAdA RodFE

Teacher : What are you doing this afternoon, Roger?
Roger : I'm going to a soccer match.
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4.3 2. AN %

oJRL AMog UE WL W AZWHE A4 PYol YaH @Y,
a9, 3%, Ex £YES ¥ 9 t2Aax e 3o w I8
& 49 9d @ A4 @& AHEEE 53 IR 3 R
432 8& Zzxsnz s d o

ojFAE AHLEE MHE 2FYPE FH 1F FAYEA c2UAA E
WA ol8¥ 4 AUt oMY Aol WAH 2P AN ¥ AT
olFE& Yol Etth Wdz YL ANGZ IPE BIHAND F T
like skating’ ¥ £3& L&A ok 2¥A EFE d¥AA $=8
g @7t ago o 1A E¥H v S AxY & UG

#ek ol B Jle EFFIER ANG F EFE eMdE WIS
d71% A 3708 EF7=@ £¥9H &A% ofd Y & EFEA
718 =& ¥t B A9 2§ W ¥ g ZAE 4 2P e
3t UE4E 752 93 48 Wi A 293 cAdE o)
g3y, vy @ dz B £ £ 49 ¥ EE A4 9y
E k. 28& A4 el BFAN Fo 4 2P UEE FFR HY
€ EE A= Foh 29E AN AT FPA 7F, dEA MY
Py, AAANYY & F5FE DI ot

4. 3. 3. 4t

HE Ut g ol &% Y& %1!91 ddyoln +£34, AMY A4
ol vlaH o] gFdn ¢ 4 o dEr|de] n{PFE F
Ao Ul ges g2 AA8E v9Es 2A4Y g3}, Asds 2o
g AZEE bde AL delgle 83 o HEgREE BojEY

agCdA A€ BEdedle B Qi doue Iy #&H A
o] 42 & 583q EEQH Nay €& & dE 78E Fr)x d
AR AF Aoy 2%, Male Jold E34E oz WA AYse
7138 RNE o, orld YfxPez EA XNE e CD-ROM
courseware?] ¥-8o] Fa3jr},

ols} Zo] RZPFAN AdAe= YAy WEUHol: IJd F
747 o] ¥ g Aol g AW vigelEe 2¢es adn F
of M o 7tA oA SRY J1FEC] 3y A2 FTHE A
i 2, §4, 94, & T9 I 43 AAaE sl AL

A
¥

—
g
1
2%
T
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Qe n3d, PG F3Agol 7@ FFH oA ¥ (GdF,
1989, P.25).

REPFAA ] Heuiriole] 4 WAL AA, {9 FoANZA J)
A@F, WEAL A, AEdolE, BA%E, EANE 59 ¥d= Ho
de ZEUEE YE Yo s F4o) Hol gt §A, 2§ B2}
g2 20, FYARA BEAEE BEvtiole] ¥ Wgo] d4Fdrt
A, A4 JEAAY Foz FARE AR, B4 FAdE A4 A
ESA Ho¥). CD-ROM courseware 8 53L& o3 2o} (59,
1996, P.41).

© AT Yoivy $43 ¢ Bdd 29 AYdr

@ A7t 43e S 4A ol a9l

® 4o stgold 7HF ag Wy fgo] 43

@ e HEE AAY BEI}E t'll A8 Azte] A ge
® a7t FYddel ARESG 43 382 ¥ 5 Q4.

® HAFel) AP AHo] AY Yol= Hgd ¥ 5 Ut

@ g9 Feo A A& £EH} V=g 2HYE F UD.

o] yioll 7|&9 NG AL FTYY UFEHZAANIAM AHE PRATY
715 BAdn BYUAY ATE AAR A 3o NG FRE 4A
Ao 43 o F9 (¥¥X 1996, P.107).

Helujtiole] £4& kel FHIRG HQ Be ARE 87U §
g AFAHY FAE FEHT AFHEL gAFE & aFPYoldn
¥+ Aok FEHUYNE o] §F HFE ;A R YIS o] F 9
Fo] A £ A F& WYeld. F, A &4, A ¥, a2n g
Azt Zyoj At 45 gl -?.Q*l ojFo] I F7F Ao

5. 48

AUH WAl wet sage] ZA%E Astel wsEHoln PR ol
M OBe N84S WAE Yoha HBE Bo} F8& AT AR A
A04 we AFEE DE ALY Db 2 g AAL Ae A
Aolth, AFNAo] BEg hZof e A4AAS MY sty 2AN
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W o 2 BE AL JAN 4NN AR HAdH stn doa
21zt o) MA 31 e Aot

doji {9 F4= 60dd] o)He] BKE aAle Ao me} o] FolR
o 71A19 ¥ F, Ao A¥AY ALE dojuK e ¢Ad] eAd
2 2UH 23y AL A4 QoEedE AL dox AA W3
" Fol gk vtz oloA vt AN AojdEde] AlAAQ
ARE QA ¥ & R $AEo HYeRAE FHA AAEY
AZAAA FFLT A B3 g8 4 YA doldgdy Heuog &
ERE 7HA & Aelgtn A4 A.

Htje o] 2o olFUE o2 ANYYY F UL Y BA
of 7Z1d% uprl A Roloh. YF o2 dojAFAe AE 717kRTG
]2 9 o]§7)3te] FHE Holu} video AlMHE ZK{ANAN FH3l HAFH
o2 FES AHEI}IIE Aol dEmdelrt APNE FFIHA HUG n
FAAME FHEE o848 dErele] Z{o] 7Y S Wfolia
ALY Fxoltt. AR oF A o] ol FL Ao givtm ¥ HE
Z P AHol.

dEndole 53 dojifo] g0z ge 7|9 E s sdste Q)
oy 713 F2% AL Yojulge] Bow BHEFE Fou AL 19X
3oz @A) Qo] At AR oA MAF 2PES] LU E
Walol 3ta AR F 4B ALE NEE EooF ¥d. 28z w4l
dre dEse EAx HYEY §F GG 94%E F7] W& of
Hg AEE IATT FAEANA A to] wel ALY APz AE
289 At F-Ed.

de|vjtjel 9} CD-Rom coursewared] U3§ #AA Heln| ol
% Aol o] sy wF 4T3l CD-Rom coursewares] 7]%o]
AlFstth 28 AR oR or|dut gE@JdE A& & Beoldd ofY
g 4 ok 71AE AYzAY 71A0A] 7 A #ERES tEXNE R
& ol oA L Adojunf e BRAR B Aot MxAEE Hu
$oz AEETE AL FAY Yol dojE &AM VA9 FANE ¢
Aol ARt 7|e} BFARES HS 2E3 HHE ¢
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