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Park, Jung-sook. 1997. The Characteristics of the Students’ Learning
Styles and their Role in Foreign Language Education. Linguistics, 5-2,
133-150. One area of research that has received much attention in the fields
of foreign language education is the students’ learning styles, which are
defined as the general approaches students use to learn a new subject or
tackle a new problem. The purpose of this paper is to explore the
characteristics of the learning styles and its role in language education.
This study first reviewed the literature on the nature and content of the
students’ learning styles in the foreign language classroom. In addition,
this paper compared and contrasted a number of empirical studies on the
effects of the students’ learning styles on the achievement in foreign
language classroom. This paper also discussed instructional implications as
to the learning styles and teaching styles as means to construct an
effective learning environment. (Kwangju University)

1. A &

AFoju KA TFAES J2E& UojE W W ¢ U Fog
He AHEET oA HaAt MEE ARE OdFAY FAHoz @
€ sted g0 d3sdAY @Mz Agde §3E SE2EY
(learning style)olgtz §t},

Ste2Edd #F dFE XY RoloA 19603 HEE AZEHY o
g oj g Fofol Mo Sgaelde] FF AFE 19809 RE L F
Aoz JPAAY. 1990dd FRREE o FojFola gHate g
28tdo] YFolstEe AR nAE dFL ENa: A7 RBolA
o HZ Rel A7HI de FAM sHed YA &Y SEAEY
I F3uAte] FAAEtde] 94X e BUXNY o) oFoiFo HIHE
o N2 & A%gE F& 7l 0] 8 77 oFojxx gk, Xy
a7 2HE FHHE FaAe UE2EYLS 9Fo] sFHAH AHHY
e Aoz o%E vXe a7 sus Aot (Jamison,
1992; Elliott, 1995; Ehrman and Oxford, 1995).

2y AA dFAadRAE Aty G2t B olsfst
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BZ3u $£goA olg9 I Ge2Edel nEFHA 4 A4 #

of st HF2eldT FdTH ] M2 BFE dodle F Ao

AAe dojatFEFolA T|Ete] Sa2ed wAY FU2EUFHY

Zg0] gojt AS$E A & ey A (Oxford and Lavine, 1993):
"My style wars began in graduate course. The teacher and I are
not complete at all. My style of language learning is causing great
friction with his teaching mode. I'm unhappy, I dread the class,
and I'm under a great deal of stress in and out of the class. I'm
a visual learner. I must see things in order to get the picture in
my mind and understand the concept. The teacher never writes
anything on the board, in fact he never moves from his domain,
the chair.. I'm a global learner; he likes to have everything
detailed at length with no explanation given. I'm having to use
rote memorization in order to study, and that is no joy; nothing
has meaning, everything is just a blur. He is slow, and I'm
impulsive, but not to the point that I do not take my studies
seriously. He uses overcorrection methods which really dampen the
atmosphere of learning in the class. I do not like ambiguity, and he
is very ambitious about all things concerning assignments and
tests. 1 do hope I make it to the end of the course without an
ulcer or have a nervous breakdown before the exam. This has
really been a nightmare.” (p. 40)

AHY @A) FUAHYS HEAY GE2etds) BYAE Aoy
FAAAN £3 42 + dE LAE Aed Sl HEAE A
Aol MzaAY ¥4 HE2Hde A BAE EE $YoIA
Aol WEate Aol tE2ude IUE FIE FALHYE AHAE
Agol gtk o1RE BHol WARE AL FANG UEA G
B3 @AY FULEde] thay] Bgolth

TAsh HEAEL e UFVAANN BEE ) BEA 2AY 54
e Aty GEAEURY $EE Hae AANANAY Bese

1. o3 At e Al £4F-oxH-Y4HA WA GgE THH-FF
H-AZHA B goltt. A FF2ELE A FAHE T FEH F¥E
AAHez AME AFse £Y2edE AYe ¥d, FHHA GazEde 7}
A BAE AAY 4392 Haz AMAA F4E v A AREEHY oA
o] 249 R&EFL FAsE FA2eAL AU F¥ol AUtk
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AGE o o] # % gt 9Fojng FFAEL 250 T
‘45}";;1" gate] dF2etd S YA Hoddx guE FLHoR
FA1717) 1g 7] W&ot} (Oxford and Lavine, 1993).

9]¥°1517-=?r°ﬂ’\‘] sgate] g2utdd @AY £2Elde O F9o &
&3] PR FE td stteln $ue} gty sdaaeide Bg B
o gt g d77 gest a2d SelysteME oy &g
o Sg2etdd dFd AF7t o]FolR Fx Ut uwlR o] Hol B =
= 2':7“ " F7)olth
8 3 A /HAZ addd. AA, B =82 52899
&3 i‘lﬂﬂ—l A& FESS gFg2ede Mda WES LAEE A
& BHor P B =8 Haat9 sa2Ede Wi a1 B4
. favee gt ggseide A dE dFE o F
A2 g2 Ade AAolrh oo wWi B ArMEe  9Fo] sdHEA
Ao shgate] she2Elde B Jid, o)A WA, SexEide #9,
a8y EAEde] S48 AHEd,

A, £ =82 gg2ede BFAFRd nAE J3gs EN AF
AT ARE FHIYT. E =88 TH5Ae dFAeidol $HAFH =
oAmg JFE vAErte] dE JoJE Foj2 A AY GolHlA
A& 712 & GFAdA PHHY AFATE FHoE A9

AR, & =8 52849 FutB3 & 24 9 ga2Edo)
248 & Ue ¥WAE AXNEe AE BEE . FAMFoR R =F
qME SF2etde WFE olye] oled wAL HAZ dFae sga
Bag @83 284 dF8AE 2457 AT B ARG A
3 AL srEate ol B& HIxY TS FAHe2 YA
2 JEele dFodagos $-euel gFate dojsgaseide YA
T EEAH] FAYE A, aFdAAe) +Y 218xn ERHA £H8A
o] 24 §9 WEE TP

r}u’. wlo

2. gu28de Ad R 54

dZolm Lol FF2etdold A2E Adjg wWe W 37} AL
T YwEd Hawye 98 SF2Ed (leaming style)S g7t
N2E FRE dFAY JAHor gF5& 3= ol dzdAY &8
Hog Mg ¥l 97ldE u JhA FRo| 9&‘4 (Lawrence,
1984). ol ol 71 FHo|@ (1) w#3d FUEFY §3 & ds
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e 99X 28, 2 A $Fg@daA st B #4dE€ 7129
Aol 93 & v]A gy Foig B {3, 0 g2 ALY
a2l e AL Fogje Y, aEn () 5F wFAFE A
3 T HHste Aot

SAY FF2EYL sde] Bad Ao, AXFH, M, PFads
Az <dasz AYd (Willing, 1988; Oxford and Ehrman, 1988;
Oxford, Ehrman and Lavine, 1991). & A7z AA Y SF2elde oF 20
Aol ol2d 71 Fd ute} A8 AR EFE F A

B2 =FoAE U HyPdTE EdE oY s P59 EiE

°a'-4 Eds 4L dyagd. B =FdAdEs shg2eEd g ANk
g&28Y, EAH/ZHY gE2ed, AP Ve da2EY, 28n
AL EE (sensory preference)d 71ZF % SF2ElYR U] I SA4E
485t

rlr o

21 A3l StEgaEtde] 54

gE el e BHe WY shed bR dE AEEHI e wye
Dunn and Dunn (1975; 1993)°] AA|g AwrHd &F2eld fPolot,
JEL SE2EYL #4F, 24, A3F, a2l AYH Sg2Ede
dl ZhA dvty fYog BRI

#73 (environmental) SFAElYL HFHAY A, &k, dad €
z299 %7 59 848 23k A4H (emotional) TFLEYolE g
28] /Y7, AU, a5, AEAse] HAE P # F& v,

A8 (sociological) S&2Elde B|Art TR 7k ALY FH €]
B Aotk F, gt EAA FHIVIE FoldeA L d& Y
a§¢ 33“5}“1 58718 Folste Aojtk. 8 €8l H (physical) &
29 e FHRE AL, S0y rld A AHF {7, gFAE HIE,

agly 8% AE Fol #¢ Aotk

ol Yl 7HA F¥ol Filsle HIde AdEH SHH2EYd S EFHA
71t} (Griggs and Dunn, 1996). 4i@l3 (psychological) #¢2EldE A A
A 2o BAY 3 #F Aon, dFAe A7, €Y SHAH/EY A&
A Pz 5 AU gE2edy FAHLLo.  o]E UM JHA ¥F
o] gF2AEIYE 898 Aol <E 1>oth
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<& 1> 432 dg2egde 79 54

S St AEld e §4 dEd £8
. o ol w wol u Dunn & Dunn
844 | G4 2, &5, tAA 2 Yol 8] (1975, 1993)
247 g2t A9z, dd4d, ¥5%7], §5X8E( Dunn & Dunn
o e 2 g (1975, 1993)
REE gFAe ANA fdez ExpA F5-3E) Dunn & Dunn
A 2 JYEF 2FH) MEE (1975, 1993)
227 T53e Az, Sy vbd A9 43 §F. Dunn & Dunn
= ggAe MEE 1da EAE (1975, 1993)
97 AAAH & PN fAHo) B3 A2 84| Griggs & Dunn
e A7, 353 F/8FYEH 72 § {1996)

22 BYH/FHH de2EYY B4

Oxford and Lavine (1993)& 2]Zo{&golA 713 F8F F 7R 9 8
281 7hed e BANA/ERA 2edoldn Atk = e &
Uel ste2etde sigte AUz FRHE eld. BAH AE
Fol wat AZAE/ARH/ZRH A A $¥e2 Yroxed 2 =E
o ogdel &/slel ATk &S <E 2> Zo AAY 2EYE =
A BNH/2HH 2e1d2 FEse Zdzte) E32 a%dn g

<E 2> BAA/ZYA 5209 54

¥ A A (analytical processing) Z 33 (global processing)
d@4 SYAFD 43 JEAH(FD)

4% 7 49 LEZ 54 99
AEARA RE A% #4E AEAJA AL FHE
e %53

Aty 73y

A7A EA R

WA A 9| g3

B3 223

Ao 23S $£43A T iz sfe S8




138 %S

oo BAA/EEAH sH2elde a4 shed MR de g4HE &
F28d sh2dl Fus dFd gstd YA 9EFHIN s FE
o)t} (Witkin, Oltman, Raskin and Karp, 1971). ¢}&l <& 3>l Az d
RNAY 8% =YAH(field independent, FI) 3FAE FAAN Eg3 o]
2ol B3 A% Fod RELS HA FE& I oy dFx
By v 3xA zgd 7z, 2AY FAZ fol: AN Y =¥
2 H&AE HNAH gF577 222 O Alge] obd aF A
o &sltt o|EL EAEo A% EHHoR HIde A4S Adh

W7 o] &7 (field dependent, FD)Sl #Fxe A 2o o&3FHo|7]
fEo B33 Aol of$ PS5 oldF FdEF2Etd S A3 H Y
£ B3 ARE o F olHEe wAlY =gz B 2 AL Firh
T8 o]5e TZEHQ Gl 577t Ao Foll Helx| % F(cue)ol o
AME dastA A4

<E 3> 9% $Y9/8% 929 ss2ue 54

4% 593 A J&H
-FDEC doiH ez w323 A& -Flig F2HQY FAd FuFe
o 7% 29 3%
-2ALY) 247} Qlolx AF x| -FIRth A3 8o g REE
o2 9% ) & ¥)-&(social content)
~HA A S (e Atgo)| ~mAle] s B o ®& JIE
ohd 2E AdA 4EF) w3
A Zo] 4y BAFHoz HI| -Foll RolA 94t F(cue)dl W
o Abvtag

23 I 7N12E GFsEd

gEAEL &3 280 M3 #F4 pHE SFAgH SdFEFE
M zsled), 722435 % (sensory perceptual preference)e F&A7F 743
HatA g F e BEAF, AANF g2 e AdE T
(O'Brien, 1990; Oxford, Oh, Ito, Sumrall, 1993). ZAZA X Z %o 4§ T
28t & Oxford and Lavine (1993)°] AAI& & FojdgelA 7HE T8
T 7R 9 g 2ed shedl el

AANEEE 7|72 SF28de FHE ZA LA, 34H 2
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g2 73 2etde] A Aot A A (visual) 28D Yrld) F
st z&3v 73 Hge A3 EX TREVIE Ui ol A A
A g7t gastt #H HZAH (auditory) 2EHIS A AAET} Q1o
Ao HaA AZen g FAAEE Foldd ol st ¢EuZ
A (kinesthetic) 2Bt & B& F2 o] Wasty Zejdey 48E A
718 ot 73] 8 LRFL Ayl Gob Y& 28tdeltt. %
HMEEE 71522 & Stg2etde 79 o5 Saagdde dase
gdsugoz AAE AL tf <& 4 >0 2%He] Ao

o

<E 4> FHHIEE 7|z ¢ Sg2edy 59 g
st 2Ehd Asshe ey

-go2 ¢71E Fopstn wWEIIAY 8WE He AL
Al 2+ 3 Fol s

(visual) -golgsrr 5 NIYH #5 & 7

-whelx 7] 9} B () E Fold

-A1ZAE glo] dEu sl AAAEE Eaxdgd
-UE, HA &% 5 AGA 585 E FoldA 4
A7+ -3} AdAE Fx wEr)E Foly

(auditory) -role-plays} & #48%5& ¢ Forg

25 8% EA US

ok

e

=

-] ol AZE ol e AL FE T
P -H= "1-7\_*"] AF glojof s BN FHE Soltiy ]
(kinesthetic) 2 Forg

-golFol 4 TPRIY 2L = AY, 3ol g4

g Fotd

- E(e], BelstE §)E WAEAH FHEAVE Fotdd

24 FgAe] 4A 7|Ed Se2Ed

gEAe] A6 71EF ste2Edd #@ dFEE Lawrence (1984),
Ehrman and Oxford (1990)5& € 4 o &&&9 4 A(personality)S
7122 3 SF2EdY A AF AEHE £FEFE Myers and
McCanlley (1985)2} Myers-Briggs Type Indicator (MBTI)o|t} o] &3
E7E 78322 Jung (1921)0] AAE AHEF Feg 7|Foz shgate
gE2EdS ZA W JHE 2FE o2 o FF9 WL og <E
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<E 5> S#A 474 A Gg2ndY TR 54
SEaed SteaEtd e 54

gap/| AA| -AEL BAC B 259 BEH QA AFH

AR L wgn | Ads el @ 289 B AAJ YFE

-FAHe I E 2AY, FANY, viAAFH;
HEH | -doAA 92e st Y (distill),

a3/ -FAH R GAY HEd AFHY
R -FAAAHY AR AAE MEF

2z | -71xd8 vFE FA ¢x

-TAHol A4 e S M

-=gHolx W7} A (impersonal) A& Foly
-~ 2 G AT i Bte] A

Any/| AR

a2y
47 | ARG QA eANE A%
SRS EF A 980
2
gy oot | dgas 9y
any [ oo | 4Fes 2o A 238 4n @

7240 ohd UsiuEel vy Hege =7

AR 9 gHe (extrovert) SEFAEIYL Aldm B B 15 B
a3 A7t FFEH Uk WA WA HA (introvert) S 2Etd e 9
FAHQ stg2etdd dzHe 28d2 g Ae 289 wdd A
A7t FF = At

A#AL (intvitive) FF2etd L FAHoln, 27Ul AY, FR9H
(random)e] i, WA A (futuristic)olth. 15L& FojAAL dE ¢
sigte] &m, FAHoln A &L v AFHA AAgd @¥A P
ZtAQ (sensing) SFE2EY S F4AHY e AHLAHA R g
OB 7izdd 2 HFE FA ¥2 gEwHozE FAH L 953
A g Az@n

A3t¥  (thinking) SF2EtYE =@ Holx v/IYAR (impersonal) %
Hoz 4& AHYste A& Foldts el duiz Y g 737 9
& nAdsts AYPol Ak ol dxHoz =AY (feeling) T2t
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& =g Folgtr] B AMFH|Z AAHY (personal) WHLZ FAE
AAste H o] Uk

#Y (judger) Sa2eld e Fxe B(FH)o] Basiy nigdg 94
sz, 3 43 oltl. AAY (perceivers) SF2EIUYE 717 Age 4
Zto] ¥lwA d FxHo|n oW d& w3t AFAHA 84 B 2
o] FAAgIstel s AAHE Bo] A Yerh oL EF TRH| ofd
atubgo] Bt At =7k (Ehrman 1990).

3. gFojufoA StgLede 4T

gFZoimgol N SE2etde A% AHnr] Astel B wRME &
#2099 BSE 4Ue EANE HYLTE OeW 2e A M AT
Z, Baxe HEAEHAR oo HHHE SEAATHe BAE AFH
A7, GEe] FEABAT FHLAL FALEA] AR HEA
Aol NAE 49 AFHoz PN A7, 1P Saavde 5
2 fE4AEY AolE HEY AT Uiro HYATY AHE 29
s,

31 stg2utd 3 g @4

gEAELE Ma2E dFog W W e I gFEs S AEEy.
Oxford (1989)= #r&AE°] A2 g8 }a4F4E L3t ofY 3y
24 stEate AEA Se2ed F, SEd @0 dE FHHY A
29gel gade & 3 Ao Oxford (198N &2 &F28
do] g s Zo) Jledtn YUtk
Fua gty yAaFen 243U AHole I3 317E A7)
e 223 EAAM R HYAFE du FHAEFH THEYE
3 dojFNE gu. olsh dxA oz AmHoln dFHoln FF
A AZolt EHIFE AR YoYU FoE AtuH dz}s}r)
g Folstn] ZE Tojg @A K= ARAHA oniE Hotae
d wEeich @ HuAHAd AYE HuY dojg TRIHVE H3
1 dolel HAY {3 zRen Héd. IR, A#FHol7
Brhe 2743 Auls @dd @ 2AY TRE F e dojud
AEg geegn @ auE dolsle A8 TPR dg$ Fotdr
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WA AL BE Ho|TF dd9 &8 Boddy dgdn s
TAE R 3 23, AGT Az RF7E Feldd 718 Fol
e ARE Aoz H9UEsE Foldln Fder|E Folshy, 19
4d& 24 TS JAES A e dies oeigel Ak

Aol AA G Al SraREo] v ohE SF2eldS AT e
o ol wi} stge] YLde FAHA dFAF v GHAFE g}
e AL By Fo. gFAzt ARste s stgaelds #AA
g AAFT dF2= Oxford (1989), Ehrman and Oxford (1990)¢} Oxford,
Oh, Ito, and Sumrall (1993) F°l stt. <& 6 >+v &F2elds &4
g BAE FHF HAYATE 8 Aol

Oxford (1989)= #H&e] w3 HIwHd A shg2elde o
#2471 stEAgs ddsed 7Y AT 4YHE YA n 238 Y
o I Sl g8ste AT e g4 FF AN 9
oo gga Aile] A AT e AF thFAY gF2edd oel
geldde AL AR o2v T3 FIg FDY T2 9§ A8
4d¢ 7122 A3z BAE BEAF AFES FEHHY. e FI
stEAtE 971, 27), EUAE, 23 A$r], By, 9%, AAAGE A,
ghol 2718 #ate ol FDRI SFAe AtuHeln dair|g Foldin
fojvirte] IR E 3 YFoj8gFo] & o|Foytn AAEHH

Ehrman and Oxford (1990)& 209 &5o] 45 Z2OYPAEE o
dor @ AFATAA srg2etd SdFAEie] e dugo] U S
HAFA 8L FH2ede 54T sEArt Ad9sie Ag3)
cd Fa8% 9L VX dF2gda gGgATgo] FaAAd AYE
v FAPT2 152 £ S5 43 (MBTDS JdHFHAAR
ZAT Sgg2eld e gEae gAYy A d¥E v o
Ang AA A

Oxford, Oh, Ito, and Sumrall (1993) ¥4 stFAFHi= S&Letd
gEare) Ad2lA 89 53 gEErivt dAH USs BegFd o
EL FEFFEY dolE FHIHE 10799 YL oz @ APJAF
oA sgaelde] SgHAE Mo FaF YL FAE o G
2t & Faate ggsrid APHor 4%E /A E dASAG

2. g Hacetdd @A RE&BRFLE FASE 819 34U HEAF
(learning strategy)ol W@ I QAFF ol AL(1995)¢0) Aedl 1% FHate) 3
FAEQYo g A3rt Basithn AMA S gl
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<E 6> fa2edd SgdE] AAS ¥ APLT

o
. o + dols E
874 fao (mee(TT ladsd| 2
Oxford o laasmae seame
agey |2 | [FDALIRSAR g 9ue 04,
Ehrman, o _&lA A Elo) O 2 s gko
Oxford ;Eq 12%1 1\/]1213 HaAs Qifiii 7 R
(1990) = o - =
Oxford, . -85 2Edo] S A
Oh, Tto, |&el |107 gol = YL 31 %e
sumrall |22 |opera PO AT ganag gasaal
(1993) AdHoz 488 ny

#) LCPC= Learning Channel Preference Checklist,
MBTI= Myers-Briggs Type Indicator,
GEFT= Group Embedded Figures Tests,
EFT= Embedded Figures Tests.

32 sgietdn FASEGY] dA AR} ey

ggate ste2etda 2AY $YULEYY YAAHAET Il Eae
AHE wAE 482 FA4Y 29 dF2ZE Myers and McCaullay
(1985), Carrell and Monore (1993), Dunn and Dunn (1993), z2&1
Oxford and Lavine (1993) 5| lth.

d& 59|, Myers and McCaullay(1985)= oJ® a3 =20 i3 &5 &7
9 AFEE StE2Edy dxdRge @A Qtn . o 5L
ghgate] s AElYo]l WAL 2ElYI YA F FAES AREHA FS
gt Aoz o £ 43¢ YeEdE RAFA

Carrell and Monore(1993)= ¥&xt9) 474 E& rjEez & gg2Eld
B @AY FA2Ede] YANFEYG EH4HEGY BREE TN
t 9 Fo dF F 27 THE FHLE HYAHF M, LAY SR
9] 2eldzte] YAY W= 275 JHE FHY JEL 3 WA
2Yx wols 2AY YL X AHE RAFo] I ol FF
& AF 712285 A7sn o

Dunn and Dunn (1993)8] d3& 93ous @39 A & o
stgzte] SFAEYF Gt RPYREH Age] Hog Z&HoI, &
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A HEE F7MAATE AHE ANAY 9FgEgFd wAE
qAate] AWty EA S gdadidn Xz M2 @ 23, 7
A A ER7 G AEGE dE dolok FohE ol ol:
g2t RS SFE2etd g AA HSepsidorgt A HHzie B
A, AAF, 423, 43 2594 2= ggAad aedye 24
F 71 wiEol).

Oxford and Lavine (1993)2 T3 9xo|stGdZoA AL AFZEI} o
+ Fasidan AAERAY. ZELS TAIEC] YFo)FYdAM ALY HE
e Ay o RS ¥FMEEE a2 wgddis Ao YUtk
AAstge. g5 AAAY RAHEZEd wAle RAHNTERe BY
e o] ¢ RN |44 £ F o gaAEol A A
357t dg W FhA =7 o oL o AxRdn dga3

33 SE2EdY £ SF4ARY Aol £

G52etde 4EE ANE F e E e dHLS A g4
A&7t GF28de FHEEZ Ho|7t glertolty. ojyF FAE 9
Ay ATE Jamieson(1992), Ehrman and Oxford (1995), Elliott (1995)% ©]
sick, o]E9 JdTNHHY AFEAARE g <E8>d 29H gt}

Jamieson (1992)2 ShE2Eeldal 9 Foistge A= A3 BA
g Y ANE BAFa Uk 2k vy oYgdfEzaYed FE
g 4699 ojAdr e Fg2etdd 259 APz ABAAE
BAE AFAFNA st 2etd e Pre-Toefl A3 %o dadA7 o
o} Post-Toefl 439 #A=os Fasicie 23E AASRD. a3
o] A7 a2y deEF g2 53 §F 533 dg2€Hdn
AFoEEe) AFH=LAE B FBBAN} UEE BAE Aol

Ehrman and Oxford (19958)% 3&at AA1E9] MAx7F g3t w4y
o] EE&A 4FE vlA7] o IFoigFes A msuye st
FAEY MAAE ofjdist= Aotk ol g AL xole) R A
AE Aol 2Eldoltt, 8L 2F, FF, 1739 ARHY T
FA e 85WY 4R HEAE Aoz AFATAN #4H/F

3. AE B9, B¥-AY9(grammar-translation)® ZZdE RAIELS Az H z8
g Mzsa, A& ¢ IodF(audio-lingualism)e ZZ2deE TANELS A2
£g 2N o 22 243 SFAE AHEE A A A4 A8 E FZPo
ojgt xHo2 oAtAZ(communication)d] HHFL E IASL E{HFHA
(multi-sensory) & 2237 W&o},
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23 2Bt (MBTDO] R&A4AEA J38 5o ostlx garel
N5, 4dH 29, 4Fo] wedA=S] Fa¥ AHaJAUL A
o

Ellott(1995) %< ~etde] A7l 2 4L F4 Ad sz
o FAUBEI} FadE A7FARE BAFUAY. I FFY AdQ
g shash: 6699 UEAe Uaezd AFATAMN WY SYH/9
&4 stgsde weuSY YHE AWSE FRY 290 opy
#74s YAHEE 2AY #F269 F 2¢H39(multimodal
methods)o] W& W&l o 228 JUL dote A%e wEHY

<E 7> $E269% GGHATY BAS A HydaT

RSN LI e o B
-Shg2eldE Pred ¥ 94
o] @A A2} Post
TOEFL| 43¢ d4 e FaF
-ESL& ¥ & @3 RA Bt}
H B AYE ATF
-FA/ARA gg2ed

Jamieson| % © 46 GEFT
(1992) |%§ A4 4 [EFT

Ehrman, 3?]'-_'1‘°1 &5 |Lcpe |71 °‘] :5‘-’#15011 5}*% g3}
Oxford (%, &, g |MBTI |wa) -zt AA %Y, A
(1995) |z & 89 7ol YA Zg
& A384
-FI& e uggdale) 203
2¢lo] o}y
Elliott |2 #219] |66 . ; . |
(199%5) |+ et GEFT | &5 E¥AHQ t}n’“&"ﬂ(mulou .

modal methods)e] 23§
Jd Y9 Fa3 9%

4. o u KA Fg2Ede &

¥ =8 2 sled suts gFagAN Sa28Uol oA B
£2 F de7tE BeAFE olt, Hed B =RAHE dojstgolA
Fiel SerEidel B AE7 B4Y £ At JdozA g v
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b a9elA gxeidel Be o8 2 A2e HElsAE Relug

3, B =RAAE Ge2nUe 459 AAHA 402Ny o
,SHEAAES JUe AL sdozAe A% AEAY FAPULE
7 9% FnAE2AY 9, 29D 43 F4RY HF28AD 9
FARZAY J¥e| Qe Ao oldaR,
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A

b

J

41 sFAe) MY FHozre stg2etd

st d e gaAed AAHA HdeEHy 8QezMe FaAdel Yt
uteb Ay shgate] dtg2Etde I REH AEE Fojstge wAER
g2t Ss2edS vund & Ae 7I1xAETT €9 2 930w
59 3ol HFAHY FHH ¢7] FAY SF@HAA drALE FAH49
AEog WD gled g SF2ede SA4& oldEE AL
o]g9] Taudld Re F£AYHY AP Fo4F rIxxES €

gzl A% e TgEddd 2= 2§ T2 aRL Adsted F
AR B # Ag Aoz wodrh YA Fojz A ol
4L ASAHAE Fou FASH ARFHJ oY 19979 I RE 258
W 3FARE AFHAYG. g g Ao gEAA FolE st=
7] 3 olg HEAY sF2eidel did FE3I] olFHEre RS o F
8% do]7] wW¥olt} (Larsen-Freeman and Long, 1991).

42 A= 9%E vAE 290249 Gg2Ed

sgaride gRojare] 4AR YYHos e v ogy
slFelggusel Y2 AR ARse] ATiRE) AT JUE
AAE 3@ adelt. 9Tojmsel B T BE HYATE
AFo mEAA GFAES FYYAT GBS T+ 8] FoUAtE B
Hen sk HEd A7FVE 9 HaAY Hud 9Fovde F
oz dAFde 71Ed A7 BN ot Tolsclsle gt
AN e olahst AN S8l SAaztel Aol he A72 $7
A Az ek &R GExEdd dE ATAHFE GaAe AwH
J E4E YrhiE £ s ez gy} gk BaRe gaa
Bae siFoldol teatsel AAl AgsE wEAL, vaAe) A
9 89 (5%, ¥H4E ) o) GFARA P PAL
29g gohle gRjug A7) 714 + ¢ e wAY 8
9 SERe GEABYT NEHY SHol B olAE 920} mge) I
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A9 sl srgA AL FFHHEY Aolo Pl 8UAE Foh
E Avdst 2 £ I Ao ¥y

43 AE£AHQA FAEUE F= 7IEL2AM Y HE52EY

BEate gF2EldE oldde AL £YE HFEE ZAE] sEA
o] gF2udd 2= §FYFE MY ¢ IS Axded 23] 2
Aoz woEth ofEy HEate UF2elde WAlY FH2EIY T of
d #AE ZErtE odste Ax ¥EAY SAI FA (needs)d] R
ETHY FATHE ALsed ESo] & Aoz B

o] dte2etdd AL 3o FYPHAR ¥ S F= M
FAag 8oyl wEe A#HHQA FFo]l o]FoXr] HMME wLALE|
g4 SF28dE MR geAdA 2 tdd AFo HEFUEE A
8 5 slojot &7 w&Eolch(Oxford et al, 1991; Oxford and Ehrman,
1993). weby SEite} o] gt FEH2Ed BFAHTY BA
g BAge 45477 gasid. v gEae gF26d, sa
7t gt A ddste SEAE, aela ojg FYHAE R oJE Fa W
FE7e A5 oA B ZAEAE FFHoE YFojYF ARE ¥
ol7] 1% wFY A, FgEARY Ad, 1n PP Mg
Aol T4 AEZ BEE F J& ALeE HYY

44 929 sxaiee] wAARZANE Bi2EY

SEviel sty dEsutdd @ Age o4& g ey ¥
F#28d3E Hnd F e Holg. Ao FFelA Hgae g
Bde] g HAJATEL F2 HFFAA HYFAolE ATF3A7] WE
olf AT I HFdE HEE F AL AAAE ¢ F Uk
webA f-Evel gt Segiuded A EXAse o435 g
stEg2Etdel B ARG HER £ Y& Re2 B =¥ fy
2t Stgzte Shy2Etgdd #¢ Age I sE @D e ¥
Q wAHERE ofyjt HolWl YFojMALEAALE L&Y ARHA £
v @Al 2 24 £HE AW dAedas 84T L0 2
AA e Aol & B @FoA 50238 7tEAE dojnAl
o) #7t E2 Eo7tn Q. 2By o) oWl mAEE FF gl
o] AN BN HE o|rt g FFajo] £ o]Fo] P FTLE A
§F3 22OYPE AFE Ao
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ge2tM Y gAY degiEdd ¢ Are doaAt B3
e ARoasg FFAME B=A oY 7|2ARYG. RAE] A
o] &332 e FFate FF2EUYE oA ZPTE 2&HA o
Foggol @ 4 §i7] WEold. dE o, FIuH HFAY SGF2E
A} dojrle] FAxEdo]l M2 g8 5 UL Aoz gddd. ol
A4 Y YoV A ES] Aolg olMEA REAAY FAAYAM o] F
a2 stA A%E B AFAHY 710l E F on I FYd A& A
FA7lE d3E 2Y9% Aoz uddqd

5. 4 &

gFo|agfA SF2etdolF TEAE MEE AolE WE W ALE
e gy d2EH e Avdd dFsEde e /Edd 54
oz2A gAEe] 4A Agde HEdF 2 V18 HPH 8A(d, &
F7), BAAE ) tE g Eel %S mAE sy 8Ue]
. FAME dgoetdel @8 A7 &3 FopdlA 1960 HE-H
AFHNew, FojuF ol Fietdd BF AFE 1980dd
FE nRE Aoz @isA APHAG. dFAEde #F olg A
PAdde g HF2ede e gFsn 5o sFHAe] A
Aoz Fa¢ %L vl AN} P

2y FuE gFjns dRNMY wAY FH2EY =22 FA
8] stg2Etdel ddtds A AUt o] FoiAA ¢: e AAelr
ARz vy dFolng AN tFate tg2etded d@ of3
7t #F380 £ o9 qYF SFAetdo] TFHHA ol mAMY
FARATH M2 2FE dodlE A4t AE ez gddd. n3dA
Fevietel stEAte] fFo] sFA deue tg2edd 38 d9d
A17t 2 7EE APt

£ =RdMe =0 FaddodA et 7tAe da2Ede /9
3 a2 5AF A gE2Etdel AFoigge] Yo nAE ol 29
AgdTe A3AE FHNAG EH & =8odAde g2y gFgiad
of ¢ R8Tt AFAT L] PAANAM J¥A BEE F dertd Bao
2 7R AALEE AN SaAEde gty fdHd Sdes
A grEdHxe 4%E viAe afdel dd. feus e e
Bde] #3 AeE AEAHA FEYEE Fed FaAET HY =9
St ate] stg2etdd HAARREME F8Y o dddn

SN gg2etde B¢ AFE JFo] BEFFGAME ofF A
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of glojA do g We2 g3 2o A, e 3o sgaty
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B3 dXeAE EAE AT Badt

A, 52 QY SdeLedT wAEY] FY2EY, 53 ol
FAFEFS FYLHdFH Y oo 23X XS el AHF A
Bt S)Soldty JHES Aolg B A7l et TFAHo
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